
AGENDA ITEM NO: 

UNIVERSITY COUNCIL 

ACADEMIC PROGRAMS COMMITTEE 

REQUEST FOR DECISION 

PRESENTED BY: Terry Wotherspoon; Chair, Academic Programs 
Committee 

DATE OF MEETING: April 19, 2018 

SUBJECT:        Changes to Arts and Science program templates

DECISION REQUESTED: 
 It is recommended: 
That Council approve the changes to the Arts and Science 
program templates for all undergraduate degree programs in 
the college, effective May 2020. 

PURPOSE: 

University Council has the authority to approve changes to templates for a degree or 
degree-level program. 

The College of Arts and Science is proposing changes to its program templates to 
introduce three new degree requirements for all undergraduate degree programs in the 
college: Writing in English, Quantitative Reasoning, and Indigenous Learning.  These 
proposed changes will help lay firm foundations for basic skills and cultural 
competencies that graduates from the college will need as they prepare for the challenges 
of today’s world.    

CONTEXT AND BACKGROUND: 
The proposed revisions to the program templates for undergraduate degree programs in 
the College of Arts and Science constitute the first major college-wide curricular changes 
in fifty years.  These changes are designed to enhance learning experiences for students, 
to simplify and clarify pathways to degrees, and to ensure that graduates of the College of 
Arts and Science are equipped with the skills and cultural competencies needed for 
today’s world. 

The college identified six college-wide learning goals as part of a curricular renewal 
process initiated in 2008:  

1. Develop a wide range of effective communication skills, with an emphasis on writing 
2. Encourage personal development, growth, and responsibility 
3. Engage students in inquiry-based learning, critical thinking and creative processes 
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4. Prepare thoughtful, world-minded, educated, engaged citizens 
5. Cultivate an understanding of and deep appreciation for the unique socio-cultural position 

of Indigenous people in Canada 
6. Engage students in quantitative reasoning 

These six goals are reflected in the three new degree requirements that are being 
articulated in the program templates:  English Language Writing, Quantitative Reasoning, 
and Indigenous Learning.  The rationale for these three degree requirements is well 
articulated in the first attached document (Arts and Science Template Revision – College 
Statement, Rationale, and Appendices).   

The new templates will be implemented in May, 2020, to allow the logistical work of 
recoding the college curricula in the University software systems (Catalogue and 
DegreeWorks) to be completed and tested prior to implementation.  Additionally, it will 
allow for the development of new courses and redevelopment of existing courses to meet 
the new degree requirements. Students who begin their program of study prior to the 
implementation of the new program templates will have the option of following the new 
degree template or to complete their program using the existing requirements.   

CONSULTATION: 

These program templates have been revised following wide consultation with faculty 
members and students in the College of Arts and Science, as well as Indigenous 
community members.  More than one hundred faculty and staff in the college served on 
the many committees and working groups that were struck to advance this project. The 
program templates were reviewed by the three college-level academic programs 
committees, where good discussion occurred. 

The program templates were reviewed by Faculty Council in the College of Arts and 
Science on March 14, 2018, where all eight program templates were approved.  The 
academic programs committee of Council discussed the templates at its April 4, 2018 
meeting and recommends that Council approve these changes.   

ATTACHMENTS:

1. Arts and Science Template Revisions – College Statement, Rationale and 
Appendices 

2. Proposal for Academic or Curricular Change – Bachelor of Arts Type A 
3. Proposal for Academic or Curricular Change – Bachelor of Arts Type B 
4. Proposal for Academic or Curricular Change – Bachelor of Arts Type D 
5. Proposal for Academic or Curricular Change – Bachelor of Fine Arts Type E 
6. Proposal for Academic or Curricular Change – Bachelor of Fine Arts Type F 
7. Proposal for Academic or Curricular Change – Bachelor of Music Type G 
8. Proposal for Academic or Curricular Change – Bachelor of Science Type C 
9. Proposal for Academic or Curricular Change – Bachelor of Arts and Science Type J 
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Rationale: 

A. Introduction: 

The revised College of Arts and Science degree templates will, if enacted, constitute the first major 
college-wide curricular changes in fifty years.   

The changes proposed here are designed to enhance the learning experience for all our students.  They 
are intended to simplify and clarify pathways to degrees, even as we make it easier for faculty to offer and 
students to take courses that cross traditional disciplinary lines.  Most importantly, they aim to ensure that 
our graduates are equipped with the skills and cultural competencies needed for the challenges and 
opportunities of the twenty-first century. 

The principles that have guided the work of preparing these revised degree templates include respect for 
the careful work of generations of colleagues since the last major reform of 1968; respect for the 
disciplinary expertise and departmental oversight of disciplinary programs; an ongoing commitment to 
academic breadth, such that, for example, science students will still take humanities classes, and vice-
versa; a determination not to reinvent wheels that already roll true, even as we query those that might be 
wobbly; and a boldness in proposing creative ways to leverage our human and physical resources to 
better enable the college-wide potential for innovative and collaborative academic programming. 

This set of degree template proposals is one key outcome from an ongoing project of curricular review 
and renewal initiated by Dean Jo-Anne Dillon in 2008.  A succession of committees and working groups 
involving a total of over 111 faculty, students, senior administrators, and staff have contributed to this 
work at the college level, while colleagues in every department and program undertook degree-mapping 
and other curricular renewal processes that aligned with and informed the broader college initiative. There 
has been broad consultation among faculty, students, and community representatives at a number of key 
junctures along the way.  

The first stage of the curricular renewal initiative culminated in the report of the First Year Review 
Steering Committee, which recommended five college-wide learning goals.  Subsequent committees 
amended and expanded these goals to arrive at the following list of six: 

1. Develop a wide range of effective communication skills, with an emphasis on writing  
2. Encourage personal development, growth and responsibility 

3. Engage students in inquiry-based learning, critical thinking and creative processes 
4. Prepare thoughtful, world-minded, educated, engaged citizens 

5. Cultivate an understanding of and deep appreciation for the unique socio-cultural position of 
Indigenous people in Canada. 

6. Engage students in quantitative reasoning.  

These learning goals have served as the hub around which all subsequent work on curricular renewal has 
revolved. They provided the impetus for the development of three new college-wide degree requirements: 
English Language Writing; Quantitative Reasoning; and Indigenous Learning. 

• If recommended by the Academic Programs Committees of the college, the degree template 
proposals will proceed to a vote at Faculty Council.  A positive vote would see the proposals enter 

university-level approval processes. 

• If fully approved, a calendar year of logistical work by college and university staff will be needed 
to revise the course catalogue and all underlying electronic and administrative systems. 

• If all of the above has happened, the new College of Arts and Science curriculum will be 
implemented beginning with start of a new academic year on May 1, 2020.  

As with all curricular changes, students enrolled in the College of Arts and Science who began their 
studies prior to implementation would have the choice to follow the new degree template or to complete 
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their degrees under the old standards. Curricular changes would therefore only be binding for students 
first admitted after implementation. 

It is important to note that the lists of existing courses proposed as meeting the three new college degree 
requirements are expected to grow in the intervening period prior to implementation. As departments and 
programs develop new courses or revise old ones with the new standards in mind, these will be added to 
the lists. The proposers are confident that the college will have capacity for all Arts and Science students 
to meet these requirements over the course of their degree programs. 

We understand that a curriculum, still less a basic degree template, is no more the essence of teaching 
and learning than a building is a university: it is what goes on inside the structure that matters. These 
templates are not ends in themselves, but are intended to enable a broader, ongoing culture of 
pedagogical and programmatic development that will empower faculty and students alike in the coming 
years. In the same spirit, the proposed new degree requirements are intended not as hurdles for students 
to clear or boxes for them to tick, but rather as opportunities for students to acquire the foundational skills 
and competencies that can unlock for them the full array of learning opportunities in our college, and best 
prepare them for engaged and productive lives. 

Appendix A1: Report of the First Year Review Steering Committee

B. English Language Writing Requirement 

Report of Writing Requirement Working Group 
May 3, 2016 (Updated December, 2017) 

Previous curriculum renewal work identified the need for all Arts & Science graduates to achieve a 
minimum level of competency in writing. The minimum requirement for all students was proposed to be 
met by 3 credit units of study in this area. A Writing Requirement Working Group was struck to propose 
specific criteria for courses that will meet this requirement, and to determine which of the existing Arts & 
Science courses meet the criteria. Membership of this committee is available in Appendix B1. 

Following the mandate set out by the Curriculum Renewal Advisory Committee in January 2016, the 
Writing Requirement Working Group identified a number of Arts and Science courses that could be 
classified as writing intensive and could fulfill a writing requirement in the College of Arts and Science. The 
committee was committed to a “writing across the curriculum” approach and thus recognizes that courses 
in many disciplines and at various levels of study may be classified as writing intensive. 

The first work of the committee was to develop a set of criteria about what constitutes a writing intensive 
course; these criteria could then be used to identify existing and future courses taught throughout the 
College. The group consulted guidelines at other universities and, as a group, considered best practices. 
The guidelines that were developed are available in Appendix B1. (One revision was made to the 
originally circulated criteria: that the course learning outcomes include the acquisition of writing skills). 

After a call for departments within the College to identify courses that fulfill the criteria, the committee 
received proposals from 11 departments, including syllabi and rationales, and identified 33 courses that 
fulfill the criteria. Some departments were asked to supply more information about courses or more 
detailed and specific course syllabi, to ensure that the committee could determine that requirements 
would be met. These revisions have been made and the committee’s final list of 35 courses is available in 
Appendix B1. 

The committee also received approximately 10 responses from departments to questions about writing 
needs of students within their areas of study. While the comments ranged from the necessity for 
discipline-specific approaches to the need for more general writing skills, on the whole the responses 
supported the “writing across the curriculum” approach. The committee believes that this approach fulfills 
the goals of having students learn writing skills, but is flexible in that it can be incorporated into different 
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curriculum models. It does not require the development of a single course, which would have to be offered 
in multiple sections, because writing intensive courses are by definition small in order to allow for 
extensive individual feedback and commentary. However, committee members expressed willingness to 
modify the framework if the College deems it necessary. 

The writing requirement working group recognized that we are involved in a process: writing intensive 
courses will continue to be identified and developed, and the criteria for these courses will periodically be 
reviewed. Future iterations of this committee will continue to provide the Vice-Dean Academic with 
recommendations about how further to support student acquisition of writing skills in the College. 

Appendix B1: Committee Membership, Criteria for Inclusion, and Course List

C. Indigenous Learning Requirement 

Indigenous Learning Requirement: Executive Summary 

In 2011, the College of Arts and Science approved the following Learning Goal for all its students: 

Cultivate an understanding and appreciation for the unique socio-cultural position of Aboriginal 
peoples in Canada. 

Since then, this goal has become part of a university-wide commitment to Indigenization and 
reconciliation. Meanwhile, many members of the Arts and Science community have worked to develop a 
plan for how our students will meet the goal. This report outlines this multi-year process, which has 
directly involved the work of over 40 members of our College. This process has included extensive 
research into how other universities have pursued such goals and how effective they have been. It has 
involved broad consultation with departments, faculty members, students, and staff, and with local 
Indigenous organizations. Finally, it has involved careful and systematic weighing of the many 
educational and practical considerations involved in meeting this goal for our large and diverse student 
body. 

The findings of this process emphasized the need for a broadly inclusive approach to the learning goal, 
ensuring that students were able to connect Indigenous learning with their lives and areas of interest, that 
faculty were able to widely engage with the learning goal, and that the diversity of Indigenous people and 
of students was respected. On the other hand, our findings also included serious warnings about potential 
harms to instructors, students, and Indigenous people if teaching and learning in this area were not done 
well and respectfully. 

Balancing these concerns for inclusion on the one hand and quality on the other, we are proposing that 
every Arts and Science undergraduate student must, by graduation, successfully complete three credit 
units from a diverse but carefully selected list of Indigenous Requirement courses. 

Indigenous Requirement courses will be approved by a committee that includes faculty specialists in 
Indigenous content, staff specialists in Indigenizing curriculum, Indigenous community members, and an 
Indigenous student representative. The committee will assess whether each course meets all of the 
following criteria: 1. focuses on Indigenous people in Canada; 2. moves students towards the College 
learning goal; 3. substantially includes Indigenous perspectives; and 4. includes a critical perspective on 
settler colonialism. In addition, an Indigenous Requirement course must normally be taught by or in 
collaboration with a specialist in Indigenous research, scholarly, and artistic work, or Indigenous 
education. 

In an initial round of course submissions, nine College courses were approved as meeting the necessary 
criteria. The College of Arts and Science is committed to continuing to work hard to ensure that we have 
sufficient course capacity to meet student demand by the proposed implementation date of 2020 and that 
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departments and faculty are fully supported in the development and revision of courses to meet the 
Indigenous Learning Requirement. 

With the creation of this proposed Indigenous Learning Requirement, the College of Arts and Science is 
reflecting both the contemporary learning needs of our students and our aspirations for a better future for 
our province and country. We are also responding to calls at the national, local, and university levels, as 
well as among our own students, for such an improvement in our curriculum. We believe that, through a 
stronger education on the relationship between Indigenous and non-Indigenous peoples, our graduates 
will improve that relationship for the better, contributing to better shared society for us all. 

Indigenous Learning Requirement: What is Proposed? 

We propose that every Arts and Science Student be required to take, in order to graduate with an Arts 
and Science degree, three credit units chosen from an approved list of Indigenous Requirement 
courses. Each course on this list meets a set of criteria approved by a committee of area specialists, 
described below. The list is also subject to ongoing additions and revisions. 
See Appendix C1 for the criteria for inclusion in the requirement, the proposed process for adding 
additional courses, and the list of selected courses.  

Indigenous Learning Requirement: Why Should We Do This?

In the College of Arts and Science, our College-level degree requirements should reflect, at a broad level, 
our shared expectations for what it means to be an educated citizen. These expectations are continually 
evolving, and yet our college-level requirements have not changed in fifty years. In creating a new three 
credit unit Indigenous Learning Requirement for all its students, the College is reflecting both the current 
learning needs of our students and our aspirations for a better future for our province and country. We are 
also responding to calls at the national, local, and institutional level for such an improvement in our 
curriculum. 

Nationally, the Truth and Reconciliation Commission (TRC) has galvanized Canadians around the 
possibility of reconciliation – in other words, of establishing a mutually respectful relationship – between 
Indigenous and non-Indigenous peoples. The 2015 TRC report argues that, for reconciliation to occur, 
“there has to be awareness of the past, acknowledgement of the harm that has been inflicted, atonement 
for the causes, and action to change.” (TRC Report, Volume 6, page 3) Universities have a large role to 
play in building awareness and acknowledgement of the relationship between Indigenous and non-
Indigenous peoples past and present, as well as in shaping a new generation that will change that 
relationship for the better. In their 94 Calls to Action, the TRC calls for required Indigenous courses in the 
areas of health sciences, law, journalism, and business.  In keeping with the spirit of these calls, we 
believe that such a course requirement would also be highly beneficial to Arts and Science students, who 
go on to work in a wide variety of professions. 

In Saskatchewan, the need for reconciliation is particularly pressing.  In this province, 27% of people 
under 25 years old are Indigenous, the highest proportion of any province. This is reflected in our rapidly 
growing Indigenous undergraduate student body, with 210% growth of that population in Arts and Science 
over the past five years. Indigenous-non-Indigenous relations will be essential to Saskatchewan’s social 
and economic future.  At present, however, this relationship is marred by socio-economic disparities, 
educational and employment disparities, social divisiveness, lack of awareness, and racism. The 
graduates of Arts and Science, in all fields of study, will play a large role in shaping this relationship and 
will need the educational background and tools to do so. 

At the University of Saskatchewan, there has been a strong institutional acknowledgement of the need for 
our students to engage in Indigenous learning. The University of Saskatchewan’s Vision states that, “We 
will be an outstanding institution of research, learning, knowledge-keeping, reconciliation, and inclusion 
with and by Indigenous peoples and communities.” In keeping with this vision, in January 2016, University 
Council (UC) passed a motion put forward by the University of Saskatchewan Students’ Union that 
“emphatically endorses the inclusion of Indigenous (First Nations, Inuit, and Métis) knowledges and 
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experiences for the purpose of achieving meaningful and relevant learning outcomes, in all degree 
programs at the University of Saskatchewan.” 

The College of Arts and Science has, in fact, been engaged in the question of how to incorporate 
Indigenous learning in our curriculum since well before the TRC report and the UC motion.  In 2011, Arts 
and Science Faculty Council approved a set of five cross-college learning goals, including the goal that all 
Arts and Science graduates should have “an understanding of and appreciation for the unique socio-
cultural position of Aboriginal peoples in Canada.” Since then, many faculty, staff, and students in the 
College have worked to refine this goal. Based on this work, the College of Arts and Science is proposing 
a curricular requirement that would aim to see all its students, both Indigenous and non- Indigenous: 1) 
recognize the rich culture and contributions of Indigenous people in many fields of knowledge and 
practice, and 2) critically examine the role that settler colonialism has played in the development of 
Canada, of its education system, and of all our lives here. 

Given the size of the College of Arts and Science and the diversity of its programs, the question of how to 
feasibly to achieve this goal for all our students has been a challenge. Equally important have been 
questions of how to ensure that the goal is being reached with instructional quality, cultural integrity, 
quality learning, and student engagement. As this report will outline, the College has engaged in a lengthy 
process of research, examining the literature on best practices, the experiences of other universities with 
similar “diversity requirements,” and our own college capacity. We have also carried out broad 
consultation, involving departments, faculty, staff, students, and Indigenous organizations. Our work 
showed that such requirements can make a positive difference and that there is strong support for an 
Indigenous Learning Requirement from all the consulted groups (for details, see following report on 
process). 

In this consultation, students, faculty, and Indigenous community members tended to emphasize the need 
for a broadly inclusive approach to the requirement, ensuring that students are able to connect Indigenous 
learning with their areas of interest, that our graduates have a diverse understanding of Indigenous 
people, that faculty are able to widely engage with the learning goal, and that the diversity of Indigenous 
people and students is respected. There were also warnings from all of these groups about potential 
harms if teaching and learning in this area were not done well and respectfully. 

Balancing these concerns for inclusion on the one hand and quality on the other, we are proposing that 
Arts and Science students meet their Indigenous Learning Requirement by choosing from a carefully 
selected list of courses. For more on how the courses will be selected, see the previous section, “What is 
Proposed?” Support for the creation, revision, and selection of Indigenous Requirement courses will be an 
ongoing process and priority for the College. Over the coming years, the College also aims for its 
departments and faculty members to more broadly and thoughtfully engage with this learning goal, in 
ways that are meaningful in their areas of study. 

The Arts and Science three credit unit Indigenous Learning Requirement is just one step in the ongoing 
process of improving our programs through the inclusion of Indigenous perspectives. But we believe that 
by ensuring that every one of the approximately one thousand students who graduate from Arts and 
Science each year has a fuller perspective on the ways that the histories and futures of Indigenous and 
non-Indigenous peoples are intertwined, we will be contributing to a better shared society for us all. 

See Appendix C2 for background on the process and consultation, and next steps with regard to the 
Indigenous Learning Requirement.  

Appendix C1: Criteria for Inclusion and Course List

Appendix C2: Background on process and consultation, and next steps for the Indigenous Learning 
Requirement

Appendix C3: Indigenous Learning Requirement Working Group and Selection Committee Participants

Appendix C4: Recommendations of Indigenous Learning Requirement Working Groups 1 and 2

9 of 209



Appendix C5: Survey Results

Appendix C6: Consultations with Groups

Appendix C7: Literature Review

Appendix C8: Decolonization in the Classroom

Appendix C9: Stewardship

Appendix C10: Consultations with Other Universities

Appendix C11: Institutional Context and Capacity

Appendix C12: Letters of Support

D. Quantitative Reasoning Requirement 

Report of the Second Quantitative Reasoning Working Group 
December, 2017 

In June of 2015, Faculty Council of the College of Arts and Science approved in principle a 
recommendation arising from the report of the First Year Curricular Renewal Committee, to the effect 
that the college consider introducing three new undergraduate degree requirements applicable across all 
degree programs, including a Quantitative Reasoning requirement. In January of 2016, the Curriculum 
Renewal Advisory Committee (C.R.A.C.) established the first Quantitative Reasoning Working Group to 
investigate the matter and develop a proposal. That group conducted an extensive survey of 
departments that confirmed both a pervasive sense that too many of our students lacked the 
fundamental quantitative skills necessary for success at the university and in the world at large, and that 
this skills-gap needed to be addressed. 

The Distribution Requirements Working Group, meanwhile, had earlier recommended that each of the 
new requirements be satisfied by students taking a 3cu class approved for the purpose. 

The First Working Group established: 

• That a course meeting the Quantitative Reasoning requirement will provide students with skills 
for forming conclusions, judgements, or inferences from quantitative information. The course 
should cover multiple aspects of quantitative reasoning, which include the recognition and 
construction of valid mathematical models that represent quantitative information; the analysis 
and manipulation of these models; the drawing of conclusions, predictions or inferences on the 
basis of this analysis; and the assessment of the reasonableness of these conclusions. 

In the summer of 2017, a second Quantitative Reasoning Working Group was tasked with 
recommending ways to implement the proposed requirement. The group developed a rubric by which it 
would evaluate current courses nominated by departments as meeting the standard, and to guide the 
Academic Programs Committees of the college when they evaluate new courses intended to meet the 
requirement. 

The rubric was distributed to departments in November 2017, and by early December the Working 
Group had proposed a list of seventeen courses that meet the standard. The rubric and the list of 
courses are included in this report. 

By design, the list consists primarily of junior courses that students can take in their first or second year. 

• Senior courses with a mandatory prerequisite already on the list (or expected to be so) need 
not themselves be nominated, since students will have had to have already met the 
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requirement in order to take that class. In other words, only the lowest rungs in any 
prerequisite ladder should be nominated. 

• Senior courses with no such prerequisite, especially 400-level courses, were rejected on the 
basis that they could not realistically expect to meet Criteria 5, that a course should “give 
students the tools and experiences they need in order to integrate quantitative thinking into their 
studies”, since the course would be taken so late in their studies. 

In practice, all junior level MATH courses will meet the Quantitative requirement. Since all students in 
Type C (Science) programs are currently required to take mathematics, this particular degree 
requirement will make no difference to them. (Note: college requirements are distinct from program 
requirements, though they may often align. MATH 102.3, for example, would meet the college 
requirement but may not meet a given program requirement.) 

Some Type B (Social Science) programs have a MATH requirement that would meet the requirement, 
and others (i.e. Sociology) have a required statistics class that meets the requirement. 

Neither mathematics nor statistics is a requirement in any of the other current college degree program 
types. With the introduction of the Quantitative requirement, we can expect some students in these 
programs to choose to take an existing MATH or statistics class that meets the standard. 

For students who are not inclined or perhaps not prepared for a MATH or statistics class, the college will 
offer a Quantitative Reasoning course, currently under development. That course will be designed to 
provide students with the quantitative skills needed for a rounded education and a productive life, and to 
prepare them to take additional mathematics or statistics courses should their academic path lead that 
way. (One aim of the course is to open students up to the possibility that they might enjoy and succeed 
at disciplines they had self-selected out of due to their perceived deficiencies in math.) 

Between the sixteen courses currently listed in the proposal and the forthcoming Quantitative Reasoning 
course, we are confident that the college will have the teaching capacity (in person and via distance 
learning options) to accommodate every Arts and Science student over the course of their degree, 
starting with the incoming class of September, 2020. We are also confident that between now and 2020, 
and thereafter, departments and programs will continue to revise existing courses and develop new 
courses such that they meet the standard. 

Appendix D1: Committee Membership, Criteria for Inclusion, and Course List – 7 December 2017

Appendix D2: Report of the Quantitative Reasoning Working Group – 6 June 2016

Appendix D3: Quantitative Reasoning Program Requirement – Criteria and Survey – 14 March 2016
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College of Arts & Science First-Year Review Steering Committee (FYRSC) Report 2

executive summary

This report is divided into four parts. In Part 1, the FYRSC examines the changing landscape of Canadian post- 
secondary education in the global knowledge economy. As a result of adjustments to funding formulas and an 
increasing reliance on tuition revenue, the College of Arts & Science (as well as the University of Saskatchewan as a 
whole) must compete with other universities for students; therefore, retention and recruitment are major issues for 
the vitality of both the College and the University. In addition, the College’s student population is changing. We now 
have more Aboriginal and international students, the gender balance has shifted from male to female students, and 
the number of part-time students has increased. While recruitment and retention are important to the financial health 
of the College of Arts & Science and the University, the focus of the FYRSC has been on the ways in which units within 
the College can enrich the student experience. We believe that a richer student experience is key to both recruitment 
and retention.

In the last 20 years, and particularly since the release of the Boyer Commission’s report in 1998,1 significant advances 
in research on high-impact practices in universities have been identified that seek to engage students, particularly in 
their first year. In turn, these high impact practices help to recruit and retain students. The University of Saskatchewan 
generally, and some disciplines/units in particular, have incorporated many of these practices, but they have not been 
introduced systematically. Like other universities’ performance on the first-year experience, the performance of the 
College of Arts & Science on the National Survey of Student Engagement (NSSE), the Maclean’s Rankings and the Globe 
and Mail is uninspiring, but the College also lags behind comparable institutions. The FYRSC believes that the College 
of Arts & Science has the resources to improve the quality of education that it delivers, but it requires the will to do so, 
a commitment to change and an investment in time and resources. 

All of the evidence collected in this review indicates that the current model of academic programming falls short 
of serving the needs of students and faculty, and fails to position the College of Arts & Science to reach its potential 
as the most innovative, comprehensive college of its kind in Canada. The academic program model of distribution 
requirements is now 43 years old and no longer meets the needs of Arts & Science students in the 21st century. 

Drawing on the best practices literature and a review conducted by Dillon and Bell (see Appendix 1), and in keeping 
with the goals of the University’s Teaching and Learning Foundational Document (2008) and The Learning Charter (2010), 
the FYRSC provides in Part 2 its vision for a transformation of the first-year curriculum in the College of Arts & Science.  
The FYRSC recommends that the College of Arts & Science adopt the Program Goals developed by the Committee. 

In answer to the question “What should a student know by the end of his/her first year?” the FYRSC developed program 
goals that are organized around five themes of DeePC Learning:

1. Develop a wide range of effective communication skills.

2. encourage personal development, growth and responsibility.  

3. engage students in inquiry-based learning, critical thinking and creative processes.

4. Prepare thoughtful, world-minded, educated, engaged citizens.

5. Cultivate an understanding of and appreciation for the unique sociocultural position of Aboriginal peoples 
in Canada.

Drawing on a learning-outcomes model, these goals provide a framework for program design and course development 
based on “signature pedagogies”—“types of teaching that organize the fundamental ways in which future practitioners 
are educated for their new professions.”2 
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In order to implement the College’s Program Goals, the FYRSC recommends three strategies that are described in Part 
3 of this Report:

First, the FYRSC recommends that the College undergo a process of curriculum renewal. This process would involve 
departments/units moving to a learning outcomes model (if they have not already done so); taking a research 
inventory in order to align departmental research areas with their curricula; and evaluating their programs against 
the College Program Goals, the high-impact educational practices and the signature pedagogies relevant to their 
disciplines. The departments/units would then revise their existing programs/courses (including assessments) and be 
ready to offer their revised programs by the final year (2015/16) of the Integrated Plan.

The second strategy is to expand Learning Communities (LCs) so that they are available to any first-year student who 
would like to participate in them. LCs have been identified by the Association of American Universities and Colleges 
as a high-impact practice3 because they provide a structure for integrating students into the University community, 
encourage collaborative learning, and encourage students to think critically and in multidisciplinary ways. LCs were 
piloted in the College in 2007 and have since grown in scope and scale. They have proven to be highly successful 
in retaining students, especially in Arts & Science, as well as increasing students’ sense of connectedness to and 
engagement with the University. 

The third strategy is to create a welcoming and supportive environment for Aboriginal students through the 
integration of support services for Aboriginal students and by developing curricula (where relevant) that will increase 
all students’ understanding and respect for Aboriginal ways of knowing. The FYRSC believes that all students should 
have an understanding of the unique position of Aboriginal peoples, their contributions to Saskatchewan, and 
Indigenous ways of knowing. In order to address the specific financial, academic, and cultural needs of Aboriginal 
students so that they may achieve their academic goals at the University, the FYRSC recommends that the first-year 
transition programming for Aboriginal students, which currently is spread over three programs, be integrated into one 
program—the Aboriginal Student Achievement Program (ASAP)—to be coordinated by the Assistant Dean, Aboriginal 
Affairs. ASAP will provide a framework for creating an inclusive and welcoming environment for Aboriginal students. 
In addition, the FYRSC encourages all departments/units to consider their curricula in light of the proposed College 
Program Goals 5 (see Table 9) and implement courses/classes that will help achieve these goals.

Part 4 provides a summary of the FYRSC recommendations and timelines:

recommendations 

1. The College Program Goals and this report be adopted by the three Divisions and Faculty Council.

2. The College work with the University Learning Centre to develop a business plan to provide long-term 
sustainability for Learning Communities in the College of Arts & Science to be submitted to PCIP (Fall 
2011).

3. The College of Arts & Science investigate whether it is feasible for greater responsibility for the LCs initiative 
to be housed within the College and how best to transfer current resources and oversight for the LCs. 

4. The College, working in conjunction with the Gwenna Moss Centre for Teaching Effectiveness, hold 
workshops that will provide an overview of curriculum mapping for undergraduate chairs, department 
heads and other educational leaders.

5. Departments/units align their curricula with the College’s Program Goals (see Table 9) through curriculum 
visioning, mapping and renewal (to be completed in time to put new curricula into effect by 2015/16). 

6. Building on the information on the University’s Office of Research Communications and working with 
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the Digital Research Centre, the College create a digital archive of faculty research interests of Arts & 
Science scholars. The archive of research interests can become a resource through which topics or 
themes of common interest to faculty from varying departments can be identified and cross-disciplinary 
collaborations encouraged.

7. The three current transition programs for on-campus first-year Aboriginal students be integrated under 
the umbrella of the Aboriginal Student Achievement Program (ASAP).

8. Stable funding be established for ASAP.

9. Working with the Gwenna Moss Centre for Teaching Effectiveness, the College establish faculty 
development programs to encourage the inclusion of Aboriginal content and perspectives in courses.

10. Departments and programs be encouraged to include Aboriginal perspectives and knowledge in their 
curricula.

11. An annual or biennial survey of first-year students be conducted after the fall census in October.

12. A follow-up survey of the November 2010 cohort of students be conducted (November 2011).

13. A marketing strategy be developed that presents a clear message about the advantages of an Arts & 
Science education and the uniqueness of the College of Arts & Science at the University of Saskatchewan.

14. A website dedicated to the first year of an Arts & Science degree program be created for the College’s 
home page. 

15. The above initiatives form part of the College of Arts & Science Third Integrated Plan. 
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i. the Unique nature of the College of arts & science

The College of Arts & Science is the only one in a medical-doctoral university to offer a combined education in Fine 
Arts, Sciences, Humanities and Social Sciences. Thus, students have the opportunity to explore multiple areas of 
interest before deciding upon, and while pursuing, a major.

Through its 21 departments and working in cooperation with other units on campus, the College of Arts & Science 
offers a wide range of disciplinary and interdisciplinary programs in 81 fields of study. These programs are delivered 
through 61 Honours Degree programs, 29 Double Honours programs, 41 Four-Year Degree programs, 37 Three-Year 
Degree programs and 39 Minor programs. 

The College of Arts & Science is central to the mission of the University of Saskatchewan, which is “to achieve excellence 
in the scholarly activities of teaching, discovering, preserving and applying knowledge.”4 It teaches 45% of all students 
registered at the University of Saskatchewan in any given year and offers approximately half of all undergraduate 
courses.5

ii. why Choose arts and science?

The College of Arts & Science offers unparalleled academic options in the Sciences, Social Sciences, Humanities 
and Fine Arts—all in one college. With more than 60 majors from which to choose, the College offers students the 
opportunity to prepare for rewarding careers, develop and grow personally, become fully contributing members of 
society, cultivate life-long learning, and develop a valuable set of transferable skills. The College focuses on unique, 
relevant and interdisciplinary programming, and provides study abroad adventures, research-intensive field schools, 
and professional accreditation, all of which allow students to gain an in-depth perspective of their worlds on their 
terms. Graduates of the College of Arts & Science go on to lead rewarding careers and productive lives, many becoming 
leaders in their fields. 

The College of Arts & Science also prepares students to fulfill their dream of becoming a professional in one of the non-
direct entry colleges on campus—Dentistry, Education, Kinesiology, Law, Medicine, Nursing, Pharmacy & Nutrition, 
and Veterinary Medicine—as well as programs outside of the University of Saskatchewan. In addition, the College of 
Arts & Science prepares students for graduate school both at the University of Saskatchewan and elsewhere. For a full 
statement about “Why an Arts and Science Education?” developed by the FYRSC, see Appendix 2.

the well-being of the College of arts & science is vital to the entire University of saskatchewan.

iii. a Call to action: a new mandate and Paradigm

In 2008, Jo-Anne Dillon, then Dean of the College of Arts & Science, and Molly Bell produced a concept paper on the 
first-year experience and established the First-Year Review Steering Committee (FYRSC) with a view to:

•	 Review the concept paper and make amendments to the background considering the feedback provided 
to Dean Dillon.

•	 Consult with students and others about the concept paper and incorporate these suggestions.

•	 Discuss possible approaches for implementation of a new first-year experience.

•	 Identify the impact of these approaches on current programs and upper year courses.

18 of 209



	  

College of Arts & Science First-Year Review Steering Committee (FYRSC) Report 8

•	 Identify working groups and timelines.

•	 Oversee working group decisions and undertake appropriate consultation.

•	 Request appropriate funding for implementation.

The mandate of the FYRSC is aligned with: 

•	 Goal 4 of the University of Saskatchewan’s Strategic Directions:  “Recruit and retain a diverse and 
academically-promising body of students, and prepare them for success in the knowledge age.”6

•	 Focus Area 4 of the Third Integrated Plan: “Innovation in Academic Programs and Services.”

•	 Goals 1 and 4. Institutional Planning, University of Saskatchewan. 1998. A Framework for Planning at the 
University of Saskatchewan.7   

 Goal 1:  Improving the quality of instructional programs.  
 Goal 4:  Responding to the needs of aboriginal peoples.

•	 Planning Committee of Council, University of Saskatchewan. 2002. Responding to the Needs of Aboriginal 
People (Motions: 1, 2, 5).

  Motion 1:  That departments and colleges establish effective academic support services for Aboriginal 
students, for the fall of 2002. 

  Motion 2:  That departments and colleges be encouraged to create enriched transition classes for 
Aboriginal students. 

  Motion 5:  That in conjunction with progress in creating capacity and support for Aboriginal students, 
the University should develop a focused communications process to increase recruitment and 
retention of Aboriginal students.

•	 Integrated Planning. University of Saskatchewan 2003. Forging New Relationships: The Foundational 
Document on Aboriginal Initiatives at the University of Saskatchewan. February.8

•	 Institutional Planning and Assessment. University of Saskatchewan. 2010. Engaging with Aboriginal Peoples 
at the University of Saskatchewan. Draft as of February 24.

•	 University of Saskatchewan. 2008. The Teaching and Learning Foundation Document.  

•	 University of Saskatchewan. 2010. A Learning Charter for the University of Saskatchewan. 2010.
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Part 1: CanaDian Post-seConDary eDUCation in the gLobaL KnowLeDge eConomy 

1.0 introduction

in the view of the First-year review steering Committee, the current model of academic programming does 
not best serve the needs of students and faculty or best position the College of arts & science to reach its 
potential as the most innovative and comprehensive college of its kind in Canada. the academic program 
model of distribution requirements is now 43 years old and no longer aligns with best practices in post-
secondary education. 

The FYRSC began its work by developing an understanding of the landscape of post-secondary education in Canada 
and across the world, which has been changing dramatically over the past 20 years. What is driving these educational 
reforms? In a witty YouTube video (an excellent example of using information technologies for knowledge translation), 
education leader Sir Ken Robinson argues that the reasons are both economic and cultural.9 Nations across the world 
are being driven by two fundamental questions: “How do we educate our children to take their place in the economies 
of the 21st century?” and “How do we educate our children so that they have a sense of cultural identity, and so that 
we can pass along the cultural “genes” of our communities while being part of the process of globalization?” Robinson 
argues that the current model of education is outmoded and that what is required is a new paradigm encouraging 
creativity, divergent thinking and collaboration. In order to achieve this goal, the culture of educational institutions (the 
habits of institutions and the habitats that they occupy) needs to change. 
 

1.1 the bad news: the economic reality

Since the mid-1990s, the federal government has reduced the transfer payments to the provinces. This has had a 
profound impact on university revenues and student tuition fees. 

basic Facts

•	 Between 1989 and 2009, average tuition fees have risen from 10% to 21% of the total revenues for 
Canadian universities and colleges.10 

•	 In 2009/2010, tuition fees represented 22.2% of the University of Saskatchewan revenues. 

•	 Government funding for universities has fallen from 72% to 55% for the same period.

•	 University operating budgets have in part been tied to Tri-Council funding, which has seen reductions in 
recent years.11 

•	 The economic recession in 2008 has led to a decline in investment income for all universities. 

The results of this economic reality are many, but two outcomes are most relevant here: increased competition among 
educational institutions due to growing reliance on tuition revenue and rising tuition fees. 

1.1.1 increased Competition

The changes in financing post-secondary education and the current economic climate have led to increased competition 
among universities in Canada for both students and faculty, resulting in more aggressive recruitment campaigns by 
universities outside of their traditional catchment area. Although the most talented students are desirable, universities’ 
reliance on tuition fees means that all qualified students are sought. Table 1 demonstrates the effects of retaining 
students on the tuition revenues for the College. If the College retains an additional 1% of its students, that translates 
into approximately $300,000 in additional revenues. In addition, competition has increased between universities and 
colleges. In a competitive job market, the lure of relatively short term training programs and lower tuition fees in return 
for job skills and qualifications can be attractive to a cohort of students who are debt-averse. 
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Information about university and college programs is more widely available than ever before as students have access 
to the Internet, the Maclean’s Magazine12 rankings and the Globe and Mail’s13 annual survey of universities.

table 1: varying the Change in the retention of students*

+1% +2% +3% +4% +5%

resulting 
Change in 
head Count

60 120 180 240 300

resulting 
Change in  
tuition  
revenue

$308,698 $617,397 $926,095 $1,234,794 $1,543,492

*Based on Total Number of Undergraduate Head Count of 7574 (2010/11)14

1.1.2 rising tuition Fees

basic Facts

•	 A 2010 report by Statistics Canada found that tuition fees for Canadian universities have more than 
doubled (in constant dollars) between 1989/90 and 2008/09.15

•	 With rising tuition costs, the proportion of post-secondary graduates in Canada with student loans has 
risen from 49% in 1995 to 57% in 2005.16

•	 The average amount owed after graduation rose 20% between 1995 and 2005.17 

•	 Education level is still the best predictor of employment and income, but having student loans, not 
surprisingly, has long-term financial consequences. Statistics Canada (2010) reports that graduates who 
borrowed funds to finance their education had a lower probability of having savings and investments than 
non-borrowers.18

For students of lower socio-economic status and for those who must move to a city in order to attend university, the 
cost of tuition, books and living is a barrier to getting a higher education. Equity and access are predominant and 
pressing issues for these groups of students. For other students who can afford a university education (either by relying 
on family, student loans or working part- or full-time) high tuition may be an issue, but the quality of their education 
and its relevance to their goals becomes a factor in deciding which institution they will attend.  

Since universities are depending upon student tuition fees as a significant part of their operating budgets, they have 
to recruit (particularly students from outside a university’s traditional catchment area) and retain students.  At the same 
time, if students are going to pay higher tuition costs and incur long-term debt anyway, they will be motivated to look 
for the highest quality education—and that may not be necessarily the closest university to home. 
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1.2 Challenges Facing the College of arts & science

As of census day in October 2010, there were 7,574 students registered in the College of Arts & Science at the University 
of Saskatchewan. Of that number, 1,854 were new full-time students.  

basic Facts

•	 The College was responsible for 21% of the total research revenue of Colleges and Schools in 2009/10.19

•	 The College teaches 45% of the undergraduate student population at the University of Saskatchewan.

•	 The College teaches 51% of the total undergraduate 3cu courses (including core, contract and federated 
and affiliated activity) and 46% of the total core undergraduate 3cu courses.  

•	 Units within the College teach 27% of the University’s graduate students. 

•	 The number of registered students for the College has declined slightly from 7,680 students in 2005/06 to 
7,576 in 2010/11.20

•	 The number of on-campus, as well as off-campus, 100-level courses and 3CUE sections21  has been 
declining during that same time period. In 2006/07, the total number of 3CUE enrolment for 100-level 
courses (on and off campus) was 31,893; by 2010/11 this number had declined to 29,941. In 2006/07 the 
total number of 3CUE Sections for 100-level courses (on and off campus) was 408; by 2010/11 this number 
had declined to 361(See Tables 2 and 3).22

•	 The proportion of part-time (versus full-time) students has been increasing steadily from 2005/06 reaching 
31% for both 2008/09 and 2009/10, but dropping dramatically in 2010/11 to 14%.23 While the data from 
2005/06 to 2009/10 suggests that more students were responding to economic conditions, it is unclear 
whether the 2010/11 data represents an anomaly or the beginning of a new trend. 

•	 The student population is more diverse than ever before. Of the total number of students in the College of 
Arts & Science on October census day 2010/11:24

  Female students represent 63%.

  International students represent 4.8%; new international students represent 1.3%.

  Out-of-province students represent 11.2%; new out-of-province students represent 3.7%.

  Self-identified Aboriginal students represent 9.2%, but, based on 2006 census data, Aboriginal peoples 
make up 14.9% of the total Saskatchewan population.25  (Because most Aboriginal students in direct-
entry colleges are in Arts & Science, we can infer that the overall number and the College’s are similar).

  Aboriginal peoples are estimated to represent 33% of the population in Saskatchewan by 2045.26

  Only 55% of Aboriginal students return to the University of Saskatchewan after the first year.27

  The number of Saskatchewan students in the 18–21 age cohort is declining except in the Aboriginal 
population.28 

•	 The retention rate for Arts & Science students from first to second year was 71% in 2009/10.29 Of the 
group that was retained, 8% transferred to other colleges at the University of Saskatchewan; 29% left the 
University.

•	 2009 data for the University of Saskatchewan as a whole indicate that early leavers moving to other post-
secondary institutions went to SIAST (31.3%), the University of Regina (16.6%), the University of Alberta 
(6.1%) and the University of Manitoba (1.8%).30
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table 2: College of arts & science 100-Level on-Campus Core 3CUe enrolments
october Census Data, 2005/06–2010/11
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table 3: College of arts & science 100-level on-Campus Core Courses and 3CUe sections
october Census Data, 2006/07–2010/2011

The decline in registered students, core courses and 3CUEs has a significant impact on the  
financial health of the College.

For every 1% increase in the number of students from the current enrolment taking a  
3cu course load of 10cu…

…the College revenues increase by $308,000. (See Table 1)

For further breakdown of this data, see Appendix 3.
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our ability to attract and retain our students depends upon offering education based on best 
practices.

1.3 Post-secondary education in the 21st Century

1998 marked a watershed year in the delivery of post-secondary education when the Boyer Commission’s Report, 
Reinventing Undergraduate Education: A Blueprint for America’s Research Universities, was published.31 The report was 
critical of the undergraduate education in research-intensive universities, and concluded, “undergraduates too often 
[were] short-changed in the past.”32 Undergraduate students, in the Boyer Commission’s view, did not have access to 
the world famous faculty that they advertised to recruit students; some faculty were badly trained to teach students; 
students, while acquiring the requisite number of courses, did not necessarily have a coherent body of knowledge; 
and “all too often they graduate without knowing how to think logically, write clearly, or speak coherently.”33 The Boyer 
Commission made 10 recommendations to improve undergraduate education (see Table 4). 

table 4:  recommendations by the boyer Commission (1998)

Make Research-Based Learning The Standard Use Information Technology Creatively

Construct An Inquiry-Based Freshman Year Culminate With A Capstone Course

Build On The Freshman Foundation Educate Graduate Students As Apprentice 
Teachers

Remove Barriers To Interdisciplinary Education Change Faculty Reward Systems

Link Communication Skills And Course Work Cultivate A Sense Of Community

The report was, not surprisingly, controversial, but since its publication, Jo-Anne Dillon and Molly Bell (2010) observe:

  “a movement has been afoot to improve students’ experiences with higher education, usually by modifying 
general education requirements and programs. Reasons for revising the structure of general education include 
the desire to increase student-faculty interaction, to prepare students to become citizens of a global society, 
to enable them to draw real-world connections to what they are learning, and to increase their passion for and 
engagement in their education. As a means of accomplishing these and other goals, experts have called for a 
complete reorganization of the way undergraduate education is delivered, moving away from the traditional 
distribution-based model. Furthermore, student success is being redefined; rather than measuring success based 
on indicators such as enrollment and degree attainment, success in higher education now focuses on new 
essential learning outcomes designed to prepare students for life in the 21st century.”34 

(For more detail, see Appendix 1.)

There is little doubt that the Boyer’s Commission’s recommendations have been heeded. A 2001 review of research 
universities conducted by Wendy Katkin, Chair of the Reinvention Centre35 found that “the greatest activity” had 
been achieved in the participation of students in undergraduate research and creative work, although this impact 
has been uneven, with students in the sciences and engineering having the most access to undergraduate research 
experiences.36 
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In addition, Katkin found that considerable activity has been directed at the first-year experience and improving writing 
skills, but little progress had been made on the Boyer Commission’s other recommendations. At the institutional level, 
administrative leaders have established teaching resource centres, convened campus-wide task forces to examine 
aspects of undergraduate education, created a high level position (vice-president or dean) for undergraduate 
education, and emphasized and rewarded good teaching.37 A more recent survey commissioned by the American 
Association of Colleges & Universities (2009) found that 89% of the 433 responding institutions are currently in the 
process of modifying their general education program.38 

1.4 the Performance of the University of saskatchewan and the College of arts & science on 
student satisfaction surveys

Like many of the research-intensive universities in the U.S., the University of Saskatchewan has made progress in the 
directions proposed by the Boyer Commission through a number of initiatives. 

•	 The University Learning Centre (2006)

•	 Vice-Provost, Teaching and Learning (2008)

•	 An Undergraduate Forum (2007)

•	 The Teaching and Learning Foundational Document (2008)

•	 The Learning Charter (2010)

•	 Greatly expanded services for students with disabilities, Aboriginal, and International Students with 
student centres being established for the latter two groups 

•	 Math and writing centres

•	 Learning Communities39—the pairing of two or three courses in order to create community among 
students— and the Peer Assisted Learning (PAL) program

•	 Provost’s Prize and Provost’s Project Grant for Innovation in Teaching and Learning

•	 Provost’s Excellence in Teaching Awards and the Provost’s Excellence in Teaching College Awards

•	 College Teaching Excellence Awards

In addition, Karen Chad, Vice-President, Research, commissioned a report in 2010 to examine best practices for 
integrating undergraduate research into the curriculum and reviewed undergraduate research opportunities at the 
University of Saskatchewan and elsewhere.40 The report found that opportunities for undergraduate students exist 
at the University of Saskatchewan (through summer assistantships, faculty-student collaboration, undergraduate 
theses or projects, and summer institutes). But, like the Boyer Commission, the report found that opportunities for 
undergraduate research are uneven with students in the fine arts, social sciences and humanities having fewer 
opportunities than those in the sciences. The report noted that undergraduate research opportunities require greater 
coordination, and recommended that an Office of Undergraduate Research be created.

Despite these improvements, the performance of the University of Saskatchewan generally, and the College of Arts & 
Science in particular, on the National Survey of Student Engagement (NSSE) for 2006 and 2008, the Maclean’s Rankings, 
and the annual Globe and Mail on-campus surveys indicate that the performance of the College of Arts & Science is 
merely average. Here we provide a snapshot summary of the Benchmarks utilized by NSSE “to assess the extent to 
which students are engaged in effective educational practices and what they gain from their university experience, 
which is an indication of the quality of undergraduate learning on campus.”41 
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The NSSE benchmarks are based on an index42 to capture the level of student engagement. (For the full data set, see 
Appendix 4.) Scores are to be interpreted in the same way students might interpret their performance on an exam, 
where 80% and above represents A-level performance. Table 5 indicates that overall, student engagement at the 
University of Saskatchewan is not very high, but improves from the first to the senior year. Improvements from the first 
to the senior year are more significant in the areas of Active and Collaborative Learning, Student-Faculty Interaction 
and Enriching Educational Experiences (For more detail, see Appendix 4, Figures 1 & 2.)

table 5: benchmark results for the College of arts & science
national survey of student engagement (nsse)  2006 & 2008

Benchmark
2006
First 

Year (%)

2006 
Senior Year 

(%)

2006
Total (%)

2008
First 

Year (%)

2008
Senior 

Year (%)

2008
Total
(%)

Level of Academic 
Challenge

46.7 53.1 47.5 47.8 52.3 50.2

Supportive Campus 
Environment

51.0 51.3 51.2 55.3 51.9 53.5

Active and  
Collaborative 

Learning
29.1 40.9 35.3 30.9 39.5 35.5

Student Faculty  
Interaction

21.4 33.2 27.6 24.2 32.1 28.5

Enriching Educational 
Experiences 20.2 29.8 25.3 22.3 30.3 26.6

Generally, the NSSE benchmark indices for levels of student engagement for universities and colleges at the first year 
level in Canada are uninspiring.  Levels of student engagement never extend beyond a score of 55%, and most indices 
fall far short of that mark. (See Appendix 4, Figure 5.) The benchmark averages for the College of Arts & Science are 
similar to those for other universities/colleges (differences within +/- 5%) in the areas of Level of Academic Challenge 
and Supportive Campus Environment. The ratings for Student-Faculty Interaction are generally higher for College of Arts 
& Science students than for students at other universities/colleges, while ratings for Active and Collaborative Learning 
are consistently lower for the College of Arts & Science than for students at other universities/colleges. First-Year Arts 
& Science students in the College of Arts & Science score higher in Enriching Educational Experiences when compared 
to student experiences at other universities/colleges, but their senior year counterparts score lower (See Appendix 4, 
Figures 3 & 4.)

The GlobeCampus surveys conducted by the Globe and Mail yield similar results.43 Table 6 summarizes the College of 
Arts & Science scores, those of the University of Regina, and all other universities in the University of Saskatchewan’s 
size category. Compared to the latter group, the College is below average.
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table 6: rankings of the College of arts & science 
Compared to the University of Regina and Other Universities
Globe and Mail On Campus Survey, as of October 2010

Overall Satisfaction
College of Arts & 

Science
University of 

Regina
All Other Universities 

And Colleges44

Arts & Humanities B B+ B+

Fine & Performing
Arts

B B B+

Sciences &  Maths B+ B A-

Indices are based on mean scores received and calculated out of a score of 5; A- = 4.4, B+ = 4.0, B = 3.8.45

While we may not like the results of these rankings, disagree with the methodologies, or question the validity of the 
indices, the consistent message is that the College of Arts & Science is performing below the standard of its comparator 
institutions—information which is widely available to students, parents and policy-makers alike.

However, the FYRSC’s own data paints a different and happier picture. In answer to the question, “I am satisfied with 
the quality of teaching in the College of Arts & Science,” 53% of students indicated that they “somewhat agreed” with 
this statement while another 33% indicated that they “strongly agreed.” In answer to the question, “I am satisfied with 
my decision to attend the College of Arts & Science,” 40% indicated that they “somewhat agreed” while 50% “strongly 
agreed” with this statement (For a summary of the survey results, see Appendix 5.)

The rankings by the NSSE surveys and the GlobeCampus surveys, taken together with the findings of the FYRSC’s 
survey, suggest that the College of Arts & Science is doing “okay,” but based on research, survey work and many 
meetings with students and faculty at the University of Saskatchewan, the FYRSC holds that the College of Arts  
& Science can do better in engaging and enriching student experiences; moreover, we cannot afford not to do better.

Part 2:  the vision oF the First-year review steering Committee

2.0  introduction

There is no doubt that the 2008 downturn in the economy, the changing funding formulas for post-secondary 
education, and increased competition among universities and colleges are driving forces for change. These economic 
realities have put the spotlight on the first-year program, and all the evidence suggests that the current model of 
distribution requirements is outdated and no longer serves the College well in giving students the knowledge and 
skills that they need to succeed.
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The current distribution requirements were introduced in 1968.46 There has been no review of the College’s first-year 
program since then, despite the fact that much has changed in post-secondary education in Canada and elsewhere.  
Other impediments to pedagogic improvements in the College include these facts:

•	 Although most PhD students take courses in teaching as part of their program, many members of the 
current faculty received little or no training in pedagogical practices or curriculum design. 

•	 First-year courses are often regarded as “service” courses or viewed by instructors as requiring more work 
than higher level undergraduate and graduate courses with respect to grading and student contact time; 
and/or taking time away from research or from working with more experienced upper-year undergraduate 
or graduate students. Over the last decade, the University of Saskatchewan has taken significant steps to 
redress this issue, but a revaluation of teaching requires a continued shift in the culture of the College. 
These steps are described in this part of the report.

•	 The introduction of new communication technologies has introduced new ways of teaching and learning, 
as well as challenged our views and practices of knowledge creation, translation and dissemination.

A well-developed body of scholarship on teaching and learning has emerged over the past 20 years that has identified 
best practices in teaching and learning. In particular, the American Association of Colleges and Universities has 
identified 10 high-impact educational practices (see Table 7) that enhance student engagement and contribute to 
student success, particularly those from historically under-represented groups and those who are less well-prepared for 
college.47 In turn, the AACU’s research has demonstrated that these high-impact educational practices have improved 
recruitment and retention.

As can be seen from the list of high-impact educational practices summarized in Table 7, we know without taking an 
inventory that various departments and units already have integrated some of these practices into their programs. 
However, such implementation is uneven across the College. The College can build upon these initiatives by 
systematically recognizing and incorporating best practices into course development and curriculum design. By 
drawing on these high-impact practices, we can make a huge difference in the lives of our students by piquing their 
curiosity and helping them begin to create a broad-based skill set in their first year. 

table 7: 10 high-impact educational Practices
Association of American Colleges and Universities, 200848

First-Year Seminars and Goals Undergraduate Research

Common Intellectual Experiences Diversity/Global Learning

Learning Communities Service Learning/Community Based Learning

Writing Intensive Courses Internships

Collaborative Assignments Capstone Courses and Projects
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2.1 advancing education for and about aboriginal Peoples

As of the 2010/11 academic year, self-declared Aboriginal Students constitute 9.2% of Arts & Science undergraduates.49 

However, Aboriginal people constitute 14.9% of the population of Saskatchewan and, while the Aboriginal population 
of Saskatchewan is growing rapidly, the absolute number of Aboriginal students has remained at the same level since 
2003.50 Therefore, in order to increase Aboriginal Engagement, a major goal of the College of Arts & Science must be 
to attract and retain Aboriginal undergraduates. The College of Arts & Science needs to support Aboriginal students to 
help them realize their educational aspirations.

We also know that only 55% of first-year self-declared Aboriginal students in direct-entry Colleges at the University of 
Saskatchewan return in second year.51 Studies have suggested that the primary challenges that Aboriginal first-year 
students face are lack of academic preparedness and financial difficulties.52 

Further challenges for these students often include:
•	 Family responsibilities

•	 Displacement and isolation

•	 Lack of Aboriginal role models

•	 Lack of  “cultural safety” on campus

•	 Negative family or community assumptions about education

•	 Social and health problems

•	 Lack of Aboriginal cultural content and connections in the curriculum53

Thus, one key way of attracting and retaining Aboriginal students in the College would be to improve the overall 
experience of Aboriginal first-year students.  

In addition to responding to the specific needs of Aboriginal students, all students should have an understanding of 
the unique position of Aboriginal peoples, their contributions to Saskatchewan and Indigenous ways of knowing. The 
reasons are multi-layered. First, an understanding of Aboriginal peoples in Saskatchewan represents our individual 
and collective fulfillment of the spirit of the treaties. Second, historically, Aboriginal peoples in Saskatchewan have 
suffered systemic discrimination, and thus the move toward a more inclusive curriculum and a welcoming educational 
environment are ways to redress the ongoing legacy of racist attitudes and practices. Third, the changing demographics 
of Aboriginal peoples (who will represent an estimated 33% of the population by 204554), as well as their presence as 
a political, economic, social and cultural force, behooves both Aboriginal and non-Aboriginal communities to develop 
relationships based on knowledge and mutual respect. 
 

2.2 methodology
“What should a student know by the end of her/his first year?” is a question that has driven the deliberations of the 
FYRSC over the past year. In answer to this question, the Committee considered a number of factors including:

•	 Information and data that situates the College of Arts & Science within the University of Saskatchewan, 
provincially, nationally and internationally.

•	 A review of best practices at other universities conducted by former Dean Jo-Anne Dillon and Molly Bell. 
(See Appendix 1.)

•	 A series of talks by leading innovators in first-year education including Glen Loppnow (University of Alberta), 
Charles White (Portland State University), Sue Laver (McGill University) and David Helfand (Quest University). 
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•	 Consultation with a wide group of constituents on campus. (For a complete list, see Appendix 6.)

•	 A survey of first-year undergraduate students in Arts & Science. (For a summary of the survey findings, see 
Appendix 5.)

In addition, the FYRSC was mindful of the goals of key documents that support and encourage a strong commitment 
to teaching at the University of Saskatchewan and, in particular, The Teaching and Learning Foundational Document55 
(2008) that identified “core skills for 21st century” learners, including:  

•	 Strong analytical, literacy/numeracy skills and methodological sophistication.

•	 The ability to communicate in a variety of settings with a variety of media.

•	 A level of comfort with and proficiency in information and communications technology.

•	 A deep understanding of a particular area of academic work.

•	 An advanced appreciation of intercultural knowledge.

•	 A strong and developed capacity for collaborative problem-solving skills.

•	 A heightened appreciation of ethical issues.

•	 Habits of mind that foster integrative and interdisciplinary thinking.

These goals have been incorporated into A Learning Charter for the University of Saskatchewan56 approved by University 
Council, June 17, 2010. (See Table 8 for a list of Charter’s goals and attributes.)

table 8:  a Learning Charter for the University of saskatchewan

goaL  According to the Charter, all graduates of the University of Saskatchewan will:

DisCovery	 •	 Apply	critical	and	creative	thinking	to	problems,	including	analysis,	synthesis 
and evaluation. 

	 •	 Be	adept	at	learning	in	various	ways,	including	independently,	experientially	and	in	teams.	
	 •	 Possess	intellectual	flexibility,	ability	to	manage	change	and	a	zest	for	life-long	learning.

KnowLeDge	 •	 Have	a	comprehensive	knowledge	of	their	subject	area,	discipline	or	profession.	
	 •	 Understand	how	their	subject	area	may	intersect	with	related	disciplines.	
	 •	 Utilize	and	apply	their	knowledge	with	judgment	and	prudence.

integrity	 •	 Exercise	intellectual	integrity	and	ethical	behaviour.	
	 •	 Recognize	and	think	through	moral	and	ethical	issues	in	a	variety	of	contexts.	
	 •	 Recognize	the	limits	to	their	knowledge	and	act	accordingly.

sKiLLs		 •	 Communicate	clearly,	substantively	and	persuasively.	
	 •	 Be	able	to	locate	and	use	information	effectively,	ethically	and	legally.	
	 •	 Be	technologically	literate,	and	able	to	apply	appropriate	skills	of	research	and	inquiry.

CitiZenshiP		 •	 Value	diversity	and	the	positive	contributions	this	brings	to	society.	
	 •	 Share	their	knowledge	and	exercise	leadership.	
	 •	 Contribute	to	society,	locally,	nationally	or	globally.
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The identification of the goals described in the Charter and the attributes of graduates is part of a wider movement 
by many universities around the world to identify “the skills, knowledge, and abilities of university graduates, beyond 
disciplinary content knowledge, which are applicable in a range of contexts and acquired as a result of completing 
any undergraduate degree.”57 These initiatives are described by a number of terms including generic attributes; 
competency-based education (CBE); personal or transferrable skills; generic, core, or key competencies, etc. 

In general, as Harden (2002) has observed, “outcome-based education has come to be characterized by:

•	 The development of clearly defined and published learning outcomes that must be achieved before the 
end of the course;

•	 The design of a curriculum, learning strategies and learning opportunities to ensure the achievement of 
the learning outcome;

•	 An assessment process matched to the learning outcomes and the assessment of individual students to 
ensure that they achieved the outcomes;

•	 The provision of remediation and enrichment for students as appropriate.”58

The goal of a learning outcomes and skills-based approach is to create more effective learners and teachers. 

For the purpose of this document, the FYRSC identified as most relevant for the College’s consideration the concepts 
of student attributes (what the student should learn), learning outcomes (the goals of the curriculum and courses, 
and how they align with program goals) and skills-based learning (the technical and transferable proficiencies). In 
combination, these concepts direct curriculum design and course development and delivery to specific ends at the 
levels of the course, discipline, Division/program and College. 

2.3 Program goals for the College of arts & science

Program goals promote a culture of curriculum development that is based on continuous improvement. The 
strength of having program goals is that they encourage faculty—individually, and collectively in their disciplines and 
programs—to	develop	a	reflective	practice	as	they	design	new	programs	and	courses,	and	as	they	revise	existing	ones.	
The program goals encourage faculty to think about the connection between content (the “what”) and outcomes 
(the “so what”),59 and to examine the relationships among content, pedagogical strategies, outcomes and assessment. 
Having program goals helps to answer questions such as, “Are we achieving what we set out to do in our courses 
and programs?” “What is/are the best pedagogical strategy(ies) for achieving these outcomes?” “Are our measures of 
assessment appropriate?” “What is the relationship between a course and the rest of the curriculum?”

The program goals do not dictate content, nor do they specify the strategies to be employed by faculty/disciplines/or 
programs to achieve the program goals.  Rather, as Wolf 60 argues, curriculum development relies on expert disciplinary 
knowledge: i.e., curriculum development must be faculty driven. Moreover, each discipline has what Lee Shulman 
calls signature pedagogies—“types of teaching that organize the fundamental ways in which future practitioners are 
educated for their new professions.”61 Familiar examples of signature pedagogies include bedside learning in medicine; 
laboratory teaching in the sciences; art or performance critiques (“crits”) in the fine arts. Although these styles of 
teaching are recognizable, every discipline has a signature pedagogy, because as Shulman observes:

[Signature pedagogies] implicitly define what counts as knowledge in a field and how things become known. 
They define how knowledge is analyzed, criticized, accepted or discarded. They define the functions of 
expertise in a field, the locus of authority, and the privileges of rank and standing.62
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Curriculum development can be seen as a dialogue between the signature pedagogies of a specific discipline—the 
expertise necessary for a student to graduate—and the program goals of the College—the knowledge and skills that 
all students should acquire before graduation. 

In answer to the question “What should a student know by the end of his/her first year?” the FYRSC developed program 
goals that are organized around five themes of DeePC Learning. In the first year, students should be introduced to 
these	skills	in	order	to	help	them	develop	a	reflective	learning	practice,	and	therefore,	enable	them	to	work	consciously	
toward these goals:

1. Develop a wide range of effective communication skills.
2. encourage personal development, growth and responsibility.  
3. engage students in inquiry-based learning, critical thinking and creative processes.
4. Prepare thoughtful, world-minded, educated, engaged citizens.
5. Cultivate an understanding of and appreciation for the unique socio-cultural position of Aboriginal peoples in 

Canada.

The Committee put considerable effort into developing explicit goals and objectives for first-year students. Table 9 
provides details of these learning goals.

These themes are aligned with The Teaching and Learning Foundation Document (2008) and A Learning Charter for the 
University of Saskatchewan (2010). 

table 9:  Program goals for the College of arts & science

DeveLoP | enCoUrage | engage | PrePare | CULtivate 
 

goaL 1.  DeveLoP a wiDe range oF eFFeCtive CommUniCation sKiLLs. 
student attributes  By the end of the first year, Arts and Science graduates should be able to demonstrate:

•	 Meaningful, effective and appropriate communication of knowledge to engage different audiences.
•	 Competent, ethical, and effective use of technology.
•	 A recognition of the ethical application of intellectual property and privacy.

evidence & outcomes  Specifically, students should be able to: 

•	 Convey meaning in a way that others can understand through writing, speaking, and/or artistic expression.
•	 Express	oneself	after	reflection.
•	 Articulate ideas.
•	 Use effectively appropriate modes of verbal and non-verbal communication (e.g. grammar, musical notation, 

mathematical notation).
•	 Create and evaluate presentations and/or performances.
•	 Engage and collaborate with others (e.g. listening attentively, responding appropriately).
•	 Demonstrate technological, literacy, and numeracy skills.
•	 Stay informed about current technological innovations.

goaL 2.  enCoUrage PersonaL DeveLoPment, growth, anD resPonsibiLity.
student attributes  By the end of the first year, Arts and Science graduates should be able to demonstrate:

•	 Realistic self-appraisal, self-understanding, and self-respect.
•	 A commitment to life-long learning.
•	 Developing leadership skills.
•	 The ability to work collaboratively with others.
•	 Indicators of purposeful and satisfying lives.
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evidence & outcomes  Specifically, students should be able to:

•	 Treat self and others with respect—exercise sound judgment.
•	 Assess, articulate, and acknowledge skills, abilities, and areas for growth.
•	 Articulate rationale and evaluate options for personal and educational goals. 
•	 Practise	reflection	and	personal	accountability.
•	 Work effectively with others to achieve personal and collective goals by developing a shared vision, 

collaborating, listening and considering others’ points of view.
•	 Communicate a vision, mission, or purpose that encourages commitment and action in self and others.

goaL 3.  engage stUDents in inqUiry-baseD Learning, CritiCaL thinKing anD 
Creative ProCesses. 

student attributes  By the end of the first year, Arts and Science graduates should be able to:

•	 Demonstrate the ability to integrate knowledge, ideas and experiences from a range of disciplines; identify, 
examine and use different ways of knowing, thinking and doing; and apply knowledge critically and creatively.

•	 Demonstrate	critical	and	reflective	thinking.
•	 Understand the processes and paradigms of scientific reasoning, knowledge production and the evaluation 

of evidence.
•	 Identify important problems, questions and issues.
•	 Analyze, interpret and judge the relevance and quality of information.
•	 Use and integrate multiple sources of information to solve problems or form a decision or an opinion.
•	 Make meaning(s) from scientific methods and other interpretations of knowledge, texts, images, instruction 

and experience.

evidence & outcomes  Specifically, students should be able to:

•	 Identify with different ways of knowing and problem-solving.
•	 Apply previously acquired information, concepts and experiences to new situations or settings.
•	 Assess assumptions (one’s own and others) and consider alternative perspective.
•	 Integrate intellectual, emotional, multi-sensory (audio, visual, movement, tactile) and artistic experiences for 

increased insight.
•	 Investigate, experiment with, and apply both novel and traditional approaches.
•	 Take risks to advance one’s ideas and learning.
•	 Articulate concepts through effective use of different forms of creative expression.
•	 Analyze and interpret scientific information, and make judgments of the relevance and quality of information.
•	 Understand the interconnectedness among different scientific disciplines in identifying problems and 

finding solutions.

goaL 4.  PrePare thoUghtFUL, worLD-minDeD, eDUCateD, engageD CitiZens.
student attributes  By the end of the first year, Arts and Science graduates should be able to demonstrate:

•	 A deep respect and understanding of cultural and human differences as well as one’s own identity and 
culture.

•	 Global perspectives in the creation and dissemination of knowledge.
•	 Active engagement in supporting and protecting the dignity of others. 
•	 The ability to engage respectfully and knowledgably with people whose perspectives and experiences differ 

from one’s own. 
•	 The ability to fairly and respectfully engage with others in decision-making processes.

evidence & outcomes  Specifically, students should be able to:

•	 Actively improve intercultural communication.
•	 Recognize	social	systems	and	their	influence,	systematic	barriers	to	equality	and	inclusiveness,	advocate	and	

justify means for dismantling them.
•	 Identify, analyze and challenge unfair, unjust or uncivil behaviour in our interconnected, global society.
•	 Understand and appreciate key concepts and theories in science and technology, major scientific and 

technological issues at the local, national and international level, the natural world, and social, cultural, 
political and economic contexts for the production and reception of scientific knowledge.
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•	 Explore the interconnectedness between the natural, technological and social worlds.
•	 Recognize the relationship among the scientific enterprise and cultural and artistic knowledge production.

*goaL 5. CULtivate an UnDerstanDing oF anD aPPreCiation For the UniqUe  
soCio-CULtUraL Position oF aboriginaL PeoPLes in CanaDa. 

student attributes  By the end of the first year, Arts and Science graduates should be able to demonstrate:

•	 Recognize that there are multiple Aboriginal perspectives on the world.
•	 Understand that there have been and continue to be, historically,  systemic barriers to equality for Aboriginal 

peoples.

•	 Understand and appreciate the contribution of Aboriginal peoples to Canadian society and beyond

evidence & outcomes  Specifically, students should be able to:

•	 Understand and appreciate that there are multiple Indigenous knowledge systems. 
•	 Identify the history and ongoing legacy of colonization in Native-Newcomer relations.
•	 Recognize the legacy of the treaties and the ongoing treaty relationships between First Nations and other 

Canadians.
•	 Recognize continuity, change, and revitalization in contemporary Aboriginal communities and the diversity 

among and between Aboriginal communities.

*In light of the discussion at Faculty Council on December 8, 2011, this goal has been amended from the original wording.

as the FyrsC has deliberated over the past year, it has become clear that if a learning outcomes 
and skills-based approach—united under the umbrella of Program goals—is adopted by the 
College of arts & science, then transforming the first year does not mean adding a few courses, 
but will entail a shift in the teaching and learning culture in the College. 

Part 3:  a PLan For the FUtUre: transFormation oF the CoLLege 

3.0 introduction

The College faces many challenges in responding to the new economic reality of increased competition among post-
secondary education institutions, rising tuition fees, declining enrolments, and new research into the best practices for 
higher education. These challenges provide the impetus for thinking about what the College does and how it does it. 
In the following sections, the FYRSC offers a plan for transforming the curriculum through curriculum renewal and by 
expanding the Learning Communities in first-year courses. In addition, as a result of the University’s priorities to respond 
to the needs of Aboriginal peoples, the FYRSC provides a framework for enhancing the first-year experience for and 
about Aboriginal peoples. The FYRSC recommends that these initiatives form part of the College’s Integrated Plan. 

3.1 Curriculum renewal

Implementation of the College Program Goals and moving to a learning outcomes model will take time; it requires 
planning, consultation, and assurances that adequate resources are in place. The first step involves departments/
units evaluating their programs against the College Program Goals, the high-impact educational practices, and the 
signature pedagogies relevant to their discipline. The departments/units would then revise their existing programs/
courses (including assessments), and be ready to offer their revised programs by 2015/16.  
Like the development of the program goals for the College, the FYRSC encourages departments/units to develop their 
own goals and learning outcomes to answer the question, “What should a student in our discipline know by the time 
he/she completes a three or four year degree?” 
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Peter Wolf (University of Guelph), a leading curriculum designer in Canada, offers a model for curriculum development 
that is “faculty-driven, data-informed, and educational developer-supported.”63 In this model, curriculum development 
is based on three phases: 

•	 Curriculum visioning:  involves the assessment of various kinds of data collected in order to match the 
attributes of the ideal graduate with the program goals;

•	 Curriculum Development:  uses curriculum mapping64 to match foundational content and program 
objectives to assess current and future course offerings, sequencing, etc.

•	 alignment, Coordination and Development:  involves “reviewing the literature and research on 
one or more program objectives, developing relevant rubrics and exemplars of differing levels of skill 
development, and developing suggested teaching approaches to foster skill development.” 65 See 
Appendix 7 for a copy of Wolf’s article on this topic.

According to Wolf, curriculum renewal requires an investment of time, and would be facilitated by having the support 
of an educational developer/program designer, workshops, and guidelines for curriculum mapping.66 By developing a 
systematic and explicit approach to curriculum development, departments/units will be able to identify not only some 
of the weaknesses in their programs, but also their strengths. (See Appendix 8: Curriculum Mapping Overview.)

The process of curriculum development also could be applied at the program or Divisional level in order to identify 
areas of overlap among departments/units and where synergies might lie. In Appendix 9 the FYRSC provides a 
description of interdisciplinary courses that could be implemented across the College (interdivisional) and within 
divisions (intradivisional). The courses would incorporate many of the high-impact practices identified in the literature 
review by Dillon and Bell (see Appendix 1). These courses would be designed to introduce students to different views 
on a theme or issue; to encourage students to integrate knowledge; and to explore a greater variety of disciplinary 
perspectives than are available under the current distribution requirements model. 

3.2 expand the Learning Communities in First-year Courses

Learning Communities (LCs) have been identified by Association of American Universities and Colleges as a high-
impact practice because they provide a structure for integrating students into the University community; encourage 
collaborative learning; and encourage students to think critically and in multidisciplinary ways. (For all 10 high-impact 
practices, see Table 8 in this document.) In 2007, the University Learning Centre initiated a LCs pilot in collaboration 
with the College of Arts & Science and Student Enrolment and Services Division (SESD). In the following year, the 
first phase of the LCs Project began, and involved the design and development of models for implementation and 
consolidation of pilot programming, collaborating with new partners, and extending the learning communities into 
the Colleges of Agriculture and Bioresources, and Kinesiology.
 
The goals of LCs are to increase first-year students’ sense of connectedness to the University, and to increase their 
sense of directedness with respect to program and career goals, encouraging self-directed and collaborative learning. 
In University of Saskatchewan LCs, students register for two or three courses from different divisions, as well as 
participate in a weekly seminar. Because the College of Arts & Science is the only college in a Canadian medical-
doctoral university to include the Social Sciences, Sciences, Humanities and Fine Arts under one administrative unit, 
this multidisciplinary model of course delivery across divisions is unique in Canada. In some of our LCs, this model 
has been extended by faculty working together to develop a curriculum with cross-cutting themes, thus providing 
students with opportunities to engage in interdisciplinary thinking. In addition to the first-year students who have 
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participated in the LCs, the weekly seminars have been led by senior undergraduate students (PAL peer mentors) 
who have gained considerable experience in developing their leadership skills, facilitating collaborative learning and 
community-building. 

Data for the 2009/10 LC cohort suggests that LCs have been very successful in achieving program goals. Although 
there were no significant grade differences between participants and non-participants in the LCs, there were significant 
differences in rates of persistence between the two groups: 84% of students enrolled in a LC returned to the University 
of Saskatchewan in the following year compared to 71% of non-participants. For participating students who attended 
six or more peer-led LC meetings, an even higher proportion (90%) of students were observed to carry on into second 
year. It should be noted that students who participate in LCs self-select, introducing possible bias that could somewhat 
moderate this dramatic effect. Of the three Colleges (Arts and Science, Agriculture and Bioresources, and Kinesiology) 
with first-year LCs, the College of Arts & Science showed the greatest retention rate improvement, but also had the 
most room for improvement.

LCs have a positive impact on students’ feelings of connectedness in the College of Arts & Science. Preliminary data 
made available through the University Learning Centre illustrate that as students enter first year, 44.5% report that they 
feel somewhat or strongly connected to the College of Arts & Science with an additional 36.5% reporting that they feel 
hopeful that they will fit in to the College soon, and the remaining 19% indicating feeling disconnected (i.e., lost and 
alone or just a “number”).

By second year, however, patterns in feelings of connectedness look different for those students who have been involved 
with LCs in first year compared to students who are not. For example, the proportion of LC participants reporting a 
degree of connectedness with the College of Arts & Science in second year jumps up to 62% (an increase of 7.5%). By 
contrast, the proportion of non-LC students who report feeling connected to the College of Arts & Science by second 
year is comparable to the overall proportion in first year (43.7%). At the other end of the connectedness spectrum, 19% 
of former LC participants report a sense of disconnectedness with the College of Arts & Science in their second year. 
This proportion doubles to 38% of non-LC students endorsing the absence of a connection (most notably the feeling 
of being a “number”). Focus groups and qualitative data strongly support the finding that students who have access to 
first-year Learning Communities develop a concrete sense of being a part to their College in important ways.
 
Given the success of the LCs, the FYRSC recommends that the program should be expanded to make it available to 
all students who wish to participate in a LC. In order to be sustainable in the long-term, the FYRSC recommends that 
a business plan and joint proposal with the ULC be developed for the implementation of the LCs in the next planning 
period and beyond. In addition, since the LCs currently are operating largely under the auspices of the University 
Learning Centre, the FYRSC recommends that the College of Arts & Science investigate whether it is feasible for greater 
responsibility for the LCs initiative to be housed within the College and how best to transfer current resources and  
oversight for the LCs there.
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3.3 education For and about aboriginal Peoples

In a consultation with key informants in March 2011, Assistant Dean of Aboriginal Affairs, Kristina Fagan presented data 
about Aboriginal Students in the College and then discussed the ways in which the College might improve its current 
practices with regards to Aboriginal students.  The discussion focused on three main areas:

•	 The College needs to focus primarily on assisting Aboriginal students in achieving academic success 
by developing programming that helps them connect to the curriculum, to see the academic content 
as relevant to their lives and their communities. (This strategy is based on the finding that Aboriginal 
students are having the most success in programs with a substantial focus on Aboriginal content.) 

•	 Aboriginal students are having difficulty connecting the academic curriculum to future goals, and 
therefore, are lacking goal clarity in their academic lives.  This impression is supported by the fact that 65% 
of Aboriginal students in the College have not declared a major (compared to 48% of College students 
overall).

•	 Many Aboriginal students need more financial, academic, and cultural support to achieve success in 
university.  

3.3.1 evaluation of Current Programs

In order to increase all students’ knowledge of Aboriginal peoples and to improve Aboriginal students’ connection 
to the curriculum, the FYRSC encourages all departments/units to consider their curricula in light of the proposed 
College Program Goals 5a & b, and implement (where relevant), courses/classes that will help achieve this goal.

The existing Aboriginal first-year programs group Aboriginal students together in small classes in order to provide 
more academic, cultural and social support. The programs have attracted approximately 100 students per year in total. 
However, as the funding for these programs has ended, many of the extra supports have been dropped. Moreover, the 
Summer University Transition program struggles to attract students because bands often will not support part-time 
students. In addition, advisors to Aboriginal students report that students are often confused by the existence of three 
programs that are very similar in their goals (i.e., Aboriginal First-Year Experience, Summer University Transition, Math 
and Science Enrichment). Over the life of these programs (since 2003), the year-to-year retention rates of students in 
the programs have shown a modest increase. There also has been an increase in the proportion of students receiving a 
passing grade.  This finding suggests that the current programs are achieving results, but the College can still do better.

3.3.2 rationale for aboriginal student achievement Program (asaP)

Having reviewed the data from the College of Arts & Science as well as existing national studies, evaluated the existing 
programs in the College, consulted with involved members of the College, and considered another program with 
proven success, a working group under the leadership of the Assistant Dean of Aboriginal Affairs devised a plan for 
a single first-year program for Aboriginal students. The Aboriginal Student Achievement Program (ASAP) will replace 
existing programs and is intended to both attract and help retain Aboriginal students. ASAP has the following 
advantages:

•	 As a single program running from September to April, the ASAP will allow the College to focus on 
recruitment and funding and will eliminate confusion about the three existing programs.

•	 ASAP will provide Aboriginal students with additional academic support. The Aboriginal Student Centre 
provides substantial cultural and social support, but studies (as well as the impressions of instructors and 
student advisors) suggest that the students are also in need of help with academic skills.
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•	 ASAP will provide Aboriginal students with financial support. Studies suggest that financial difficulties 
are a major challenge for Aboriginal students, and this finding is supported by student focus groups 
conducted at the University of Saskatchewan.  

•	 The program will encourage students to connect their academic studies to their own lives, goals and 
strengths. This strategy will improve the students’ sense of their connection to the curriculum and clarify 
their goals.
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Part 4:  aChieving renewaL oF the First-year Program:  
reCommenDations anD timeLines

the FyrsC recommends that:

•	 The College Program Goals and this report be adopted by the three Divisions and Faculty Council (Fall 
2011).

•	 The College work with the University Learning Centre to develop a business plan to provide long-term 
sustainability for Learning Communities in the College of Arts & Science to be submitted to PCIP  
(Fall 2011).

•	 The College of Arts & Science investigate whether it is feasible for greater responsibility for the LCs initiative 
to be housed within the College and how best to transfer current resources and  oversight for the LCs. 

Timely and specific/targeted faculty development, both formal and informal, can help change the existing culture 
and contribute to understanding the need for the change, developing new curricula that aligns with program 
goals, preparing faculty to teach the newly developed courses, and monitoring the success of the changes. 
Implementation is more likely to take hold when faculty understand the need for the proposed changes; articulate 
and personalize indicators of success; interpret program goals in terms of their own disciplines; and actively 
engage in curriculum development, implementation strategies, and assessment plans. A thoughtful, robust and 
carefully articulated faculty development plan is crucial to successful program development, implementation 
and integration. The Gwenna Moss Centre for Teaching Effectiveness offers assistance, support and consultation 
services that the College can leverage as it engages in these faculty and curriculum development activities. 

the FrysC recommends that:

•	 Workshops that provide an overview of curriculum mapping for undergraduate chairs, department heads, 
and other educational leaders be held in Fall 2011.

•	 Departments/units align their curricula with the College’s Program Goals through curriculum visioning, 
mapping and renewal (to be completed in time to put new curricula into effect by 2015/16). 

•	 Building on the information on the University’s Office of Research Communications website and working 
with the Digital Research Centre, the College create a digital archive of faculty research interests of Arts & 
Science scholars. The archive of research interests can become a resource through which topics or themes 
of common interest to faculty from varying departments can be identified and collaborations encouraged.

with respect to developing aboriginal education for and about aboriginal people and creating 
a welcoming and inclusive environment for aboriginal students, the FyrsC recommends that:

•	 The three current first-year programs be integrated under the umbrella of the Aboriginal Student 
Achievement Program (ASAP). 

•	 Stable funding be established for Aboriginal first-year programs, which have always operated through  
soft-funding.

•	 Faculty development programs be implemented to encourage faculty to include Aboriginal content  
and perspectives in their courses.

•	 Departments and programs be encouraged to include Aboriginal perspectives and knowledge in  
their curricula.
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with respect to the evaluation of student engagement, the FyrsC recommends that:

•	 An annual or biennial survey of first-year students  be conducted (after the fall census, in October).

•	 A  follow-up survey of the November 2010 cohort of students be conducted (November 2011).

the College of arts & science needs to highlight the rich and diverse teaching and research 
that houses in the College, making it a unique post-secondary institution in Canada. the FyrsC 
recommends that:

•	 A marketing strategy be developed that presents a clear message about the advantages of an Arts & 
Science education and the uniqueness of the College of Arts & Science at the University of Saskatchewan.

•	 A website dedicated to the first year be created for the College’s home page. 

given the need to transform the College of arts & science through curriculum renewal and 
the priorities of the University and College, especially with respect to education for and about 
aboriginal peoples, the FyrsC recommends that:

•	 The above initiatives form part of the College of Arts & Science Third Integrated Plan. 
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Appendix B1 – Writing Requirement – Committee Membership, Criteria for Inclusion, and Course List 

Members of the Writing Requirement Working Group: 

Toryn Adams, Vice-Dean Academic’s Office 

Veronika Makarova, Linguistics and Religious Studies  

Darrell McLaughlin, (then) Associate Dean STM, Sociology 

Wendy Roy (Chair), English 

Lisa Vargo, English 

Ken Wilson, Biology 
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Writing Requirement Criteria 

1. The techniques of academic writing within a discipline, or general writing communication skills, 

must be actively taught in class through lectures, readings, examples of effective writing, in-

class practice, etc., and must be part of the learning outcomes as stated on the course 

syllabus. 

2. At least two substantive writing assignments must be assigned by instructors and completed by 

students throughout the course. These may be cumulative (for example, the second assignment 

may build on the first). 

3. Detailed feedback on how to improve writing, including about clarity, organization, 

and effectiveness of written expression, must be provided to the students. 

4. Students must have the opportunity to improve their work through an iterative process. In other 

words, students will either be given feedback on an assignment or part of an assignment and 

be asked to revise it as a follow-up assignment, OR they will be asked to take feedback from a 

first assignment into consideration in the drafting of a second assignment. 

5. Class size will be relatively small, or departments will make use of teaching assistants to help 

the instructor provide individual writing advice and commentary to students. 

6. If the course has a final examination, there will be a writing-intensive component of the exam. 

7. A minimum of 30% of the final grade will be based on writing assignments in the course. 

Note: When proposing courses, departments should keep in mind that it is in the students’ best interests 

to take a writing-intensive course as early in their programs as possible. 

Survey of Departments 

As part of the original request for submission, the working group also requested that departments 

respond to the following two questions. The responses to these questions were used to evaluate the 

need to revise existing courses and/or the need to develop new courses. 

1. Overall, do the students in your major(s) have sufficient writing skills to be successful in their 

chosen discipline? 

2. If any, which writing skills are your students lacking that are necessary for success in their fields? 
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List of Selected Courses to meet the proposed Writing Requirement 

ANTH 302.3 - The Practice of Ethnography 

ANTH 310.3 - Anthropology of Gender 

ANTH 405.3 - Anthropology of Disaster and Disruption  

ANTH 421.3 - Anthropology in Time: Early Influences  

ENG 110.6 - Literature and Composition 

ENG 111.3 - Literature and Composition:  Reading Poetry 

ENG 112.3 - Literature and Composition: Reading Drama a Writing Intensive course  

ENG 113.3 - Literature and Composition: Reading Narrative 

ENG 114.3 - Literature and Composition: Reading Culture  

ENG 120.3 - Introduction to Creative Writing 

ENG 202.6 - Reading the Canon: Texts and Contexts ENGL 203.6 - Reading English: Critical 

Approaches  

ENG 204.3 - History and the Future of the Book  

ENG 253.6 - Canadian Literature 

ENG 290.6 - English Linguistics and the History of the English Language  

ESL 116.3 - Reading and Writing of Academic Texts 

HIST 115.3 - History Matters: Ideas and Culture 

HIST 125.3 - History Matters: Indigenous, Colonial and Postcolonial Histories 

HIST 135.3 - History Matters: Gender, Sex and Society 

HIST 145.3 - History Matters: War, Violence, and Politics 

HIST 155.3 – History Matters: Science and Environment  

LING 251.3 - Intercultural Communication 

LING 347.3 - Conversation and Discourse Analysis  

LING 478.3 - Honors Project 

PHIL 115.3 - Introductory Indigenous Philosophy 

PHIL 120.3 - Knowledge, Mind, and Existence  

PHIL 133.3 - Introduction to Ethics and Values 

POLS 245.3 - Topics in the Politics of Developing Countries 

POLS 323.3 - Aboriginal Policies and Programs  

POLS 328.3 - Public Policy Analysis 

POLS 422.3 - Aboriginal Development Strategies  

INTS 203.3 - Cultivating Humanity 

PSY 323.3 - Qualitative Study of Lives and Social Practices  

PSY 355.3 - Research in Advanced Cognitive Science 
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Indigenous Learning Requirement Course Criteria: 

Note that these criteria would have no bearing on whether a course would pass the usual course approval 

processes or can be taught in the College. They would be used only to determine whether a course could 
be used to meet the Indigenous Requirement.

While drawing on a diversity of disciplinary perspectives and pedagogical strategies, Indigenous 
Requirement courses will aim to teach students about the context of the contemporary and historical 
position of Indigenous people, and in so doing also seek to unsettle core elements of settler colonialism. A 
course can be used to meet the Indigenous requirement if, through assessment by the Indigenous 
Curriculum Advisory Committee, it meets all of the following four criteria: 

1. Is focused primarily on helping students learn about the Indigenous peoples of Canada (First 
Nations, Métis, and/or Inuit), and assisting students in understanding the ongoing expressions 
and implications of settler colonialism in Canada. At least 75% of the course material must focus 
on some aspects of these inter-related issues. For the purposes of these criteria, we understand 
“Canada” in broad terms, recognizing that Indigenous people have inhabited the territory now 
known as Canada since long before Confederation, and that Indigenous peoples have also long 
crossed and straddled the Canada-US border. We also recognize that the political and cultural 
boundaries of both Canada and of Indigenous groups have not been fixed. 

2. Moves students towards the College Learning Goal of understanding and appreciating the unique 
socio-cultural position of Indigenous peoples in Canada. 

3. Gives students opportunities for meaningful engagement with Indigenous voices and 
perspectives, in the form of readings or other course materials, speakers, or experiences. In other 
words, the course should not only be about Indigenous people as objects of study, but should 
include Indigenous people as active subjects who have knowledge of the course topic. 

4. Includes a critical perspective on settler colonialism, recognizing that colonialism includes a 
variety of histories and forms. The course may particularly focus on settler colonialism as it has 
informed or shaped the area of study and/or the discipline of which the course is a part. 

In its assessment of a course, the Indigenous Curriculum Advisory Committee will also consider who has 
designed and/or who will normally teach the course. Once a course is included as part of the Indigenous 
Requirement, teaching duties will be assigned by Department Heads as usual, considering the criteria 
below as well as the teaching skills of the Instructor. Strong instructional skills will be an asset in teaching 
a sensitive topic to a diverse group of students. To meet the Indigenous Requirement, it is expected that: 

• For new courses, the course is designed by or in collaboration with a specialist in Indigenous 
research, scholarly and artistic work (RSAW) and education (see definition below). 

• For new and existing courses, the course is normally taught by or in collaboration with a specialist 
in Indigenous RSAW and education (see definition below). Those teaching courses as part of the 
Indigenous Requirement will also be expected to participate in group discussions to support their 
teaching, discuss potential curricular and pedagogical developments, and deal with classroom 
issues that may arise. 
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In unusual cases where a specialist in Indigenous RSAW and education is not available to teach an 
Indigenous Requirement course, Department Heads will be asked to contact the office of the Associate 
Dean of Aboriginal Affairs for further advice and potential instructor support. 

Definition of a specialist in Indigenous RSAW and education: A faculty member, sessional lecturer or 
graduate student who has a PhD in or is enrolled in a PhD program in the field of Indigenous RSAW and 
education; 

OR a faculty member, sessional lecturer or graduate student who has at least a Master’s degree in a 
relevant discipline AND has authored peer-reviewed publications in the field of Indigenous RSAW and 
education and/or has substantial teaching experience in the field of Indigenous RSAW and education. 

Definition of Indigenous RSAW and education: For the purposes of this process, Indigenous RSAW and 
education is defined, not as any specific department or program, but rather as including research, 
scholarly, artistic and pedagogical work, in any discipline or area of study, that is primarily focused on 
Indigenous people. 

Process for Approval of Indigenous Learning Requirement Courses: 

Courses included on the Indigenous Requirement Course list will be approved by the Indigenous 
Curriculum Advisory Committee (ICAC) to the Academic Programs Committees. 

Purpose of Committee: To make recommendations to the Academic Programs Committees on whether a 
course should be included in the Indigenous requirement, according to the above set of criteria. 

Objectives: 

• To examine a proposed list of course syllabi submitted by each department head in the College, 
examining whether each course meets the criteria, and then making a recommendation to the APCs 
on whether the course can be accepted or needs improvements; 

• On an ongoing basis, to make recommendations on new courses that are submitted to meet the 
Indigenous requirement; 

• To provide open communication with faculty members proposing courses for the Indigenous 
requirement, and to the APCs; 

• To provide guidance to faculty whose courses are not recommended to be part of the Indigenous 
requirement, to ensure they have the supports to keep working on course development. 

Composition: 

• Chair (Associate Dean, Aboriginal Affairs) 

• 5 faculty members from Arts & Science (broadly representative of the diversity of faculty disciplines in 
the College), including 2 members recommended by the Department Head of Indigenous Studies 

• 2 community members (appointed by Federation of Saskatchewan Indigenous Nations and Gabriel 
Dumont Institute of Native Studies and Applied Research) 

• 2 representatives from Gwenna Moss (non-voting) 

• 1 representative of the Indigenous Students’ Council (non-voting) 

• 1 staff support person (non-voting) 
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Term: 

• Members will be asked to fill a one-year or two-year term on this committee. 

• In terms of time commitment, committee members will be expected to review syllabi in advance of the 
meeting and to participate in one meeting per term to discuss and make decisions. 

Proposed Indigenous Learning Requirement Courses: 

Following a call for submissions to the Indigenous Curriculum Advisory Committee (ICAC), 26 courses 
were submitted by Department Heads. In this initial round, the following 9 courses were approved for the 
list: 

Level Department Course

100-level courses Indigenous Studies INDG 107: Introduction to 

Canadian Indigenous Studies 

200-level courses 

Archaeology and Anthropology ANTH 202: Anthropological 
Approaches to Aboriginal 
Research in Canada 

English ENG 242: Indigenous Storytelling 
of the Prairies 

History HIST 266: History Wars: Issues in 
Native Newcomer Relations 

Political Studies POLS 222: Indigenous 

Governance and Politics 

300-level courses 

Archaeology and Anthropology ARCH 350: Introduction to Boreal 
Forest Archaeology 

English ENG 335: The Emergence of 
Aboriginal Literature in Canada 

400-level courses 

Archaeology and Anthropology ANTH 480: Indigenous Peoples 
and Mental Health: 
Anthropological and Related 
Perspectives 

Geography and Planning PLAN 445: Planning with 
Indigenous Communities 

For many of the remaining courses, ICAC requested more information or minor revisions to the course, 
and encouraged the department to resubmit the course. Six departments have submitted letters of 
support, indicating their intention to revise and resubmit courses to the ICAC (see Appendix K). In total, 
10 of the College’s 21 departments have approved, or are working towards approval of, Indigenous 
Requirement courses. The ICAC will meet each term as necessary to assess revised or newly submitted 
courses. 

50 of 209



Appendix C2: Background on Process and Consultation, and Next Steps 

Indigenous Learning Requirement: How Did We Get Here? 

Creating the final proposal for Indigenous Learning Goal has been a long and labour-intensive process, 
involving many members of the College of Arts and Science and beyond. In total, over forty people – 
faculty, staff, and students – have worked on various committees leading to this proposal. For a full list of 
those who have worked directly on the Indigenous Requirement Project, see Appendix C3. 
This lengthy process, while at times challenging, has provided us the time for extensive consultation, 
research, reflection, and conversation, allowing us to arrive at a proposal with broad approval by members 
of the College and other key stakeholders. 

This section of the proposal outlines the major stages of work on the Indigenous Learning Requirement, 
the research and consultation that has been carried out, and the major findings that led to the final 
proposal. For the purposes of clarity and brevity, detailed descriptions of each stage have been moved to 
appendices. 

Creating the Indigenous Learning Goal 

In 2011, the First-Year Review Steering Committee developed five program goals that were originally 
envisioned to be introduced in a student’s first year of Arts and Science (Appendix A1). For the sake of 
feasibility, this plan was revised so that students would be expected to meet these goals by graduation. 
The fifth goal was that students should, by graduation: 

Cultivate an understanding of and appreciation for the unique socio-cultural position of Aboriginal 
peoples in Canada. 

This Learning Goal, along with four others, was approved by Arts and Science Faculty Council in 2011. 
Over the following years, departments mapped their program goals to show the extent to which they 
aligned with College learning goals. Of the five goals, the Aboriginal Learning Goal was found to receive 
the least programmatic attention across the College. During a Curriculum Renewal Retreat in 2014, 79% 
of faculty supported creating a cross-college Aboriginal learning requirement to address the issue that 
many students were not meeting the Aboriginal goal in their programs. 

Developing a Plan to Meet the Goal

Beginning the Work: Working Groups #1 and #2 
In 2014 and in 2016, the College created two separate working groups of faculty members to explore how 
the College could best implement the Indigenous Learning Requirement. These two groups developed 
different proposed plans: 

Working Group #1’s Central Recommendation: Create an ‘Aboriginal 
requirement’ for all Arts and Science degrees. This requirement can be met by 
taking three credit units from a list of Aboriginal-focused courses from across 
the College. 

Working Group #2’s Central Recommendation: Create four thematically 
organized interdisciplinary classes with a capacity of 500 students each. Each of 
the classes will be divided into a series of weekly modules. Individual modules 
will be team-taught by participating faculty throughout the college. 
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For more detail on the recommendations and rationales from these two working groups, see Appendix C4. 

While both groups did substantial work, neither of their recommendations achieved the necessary buy-in 
from across the College. It became clear that broader and deeper consultation was necessary in order to 
move forward with the Indigenous Learning Goal. 

Structured Decision Making: Working Group #3: 
Faced with the two divergent recommendations from the first two Working Groups and significant 
disagreement about how to move forward on the Indigenous Learning Goal, the College leadership 
decided to approach the question through a structured decision-making process that is designed to deal 
with complex, multi-faceted decisions. This carefully planned process involving thorough research and 
consultation, followed by a structured method for weighing alternative courses of action. 

Step 1: Assemble team 
Formed in 2016, the Indigenous Requirement Implementation Group (IRIG) was larger than the previous 
working groups, involving seven faculty members from across the disciplinary areas of the College, 
academic support staff, and three student representatives from the Arts and Science Students’ Union, the 
Indigenous Students’ Council, and the Graduate Students’ Council. (For membership of this group, see 
Appendix C3.) 

The IRIG also included two significant additions from outside the College. Vincent Bruni-Bossio, a faculty 
member from Edwards School of Business and an experienced expert in institutional decision- making, 
joined us, and played an important role in advising on the decision-making process. Dr. Stryker Calvez, 
Manager of Indigenous Education Initiatives at the Gwenna Moss Centre for Teaching and Learning, 
joined the group to act as an advisor and an external facilitator in the decision making process, and 
assisted in shaping the process to include Indigenous principles. 

Step 2: Consult and Gather Information 
The IRIG initially met to agree on a decision-making process, and to decide what information and 
consultation would be necessary to come to a final decision. A smaller sub-committee was then tasked 
with this significant information- and perspective-gathering project, which was carried out from January to 
April 2017. 

Who Was Consulted? 

Students: 1019 students (or 13%) responded to an online survey about the Indigenous Requirement.  

Key Themes from Student Survey Responses:

• Go beyond high school curriculum. 

• Incorporate student interest areas. 

• Include interaction and engagement. 

• Ensure options in scheduling. 

• Beware unintended negative results. 

Faculty: 95 faculty members (or 33%) responded to an online survey about the Indigenous Requirement.  

Key Themes from Faculty Survey Results:

• Almost 8 in 10 faculty support the learning outcome goal, and 65% strongly support the goal. 

• Faculty echoed many of the same priorities as students. 
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• Faculty broadly supported the importance of multiple course options for students. 

• 14% of faculty already include Indigenous-learning outcomes in their courses. 

• 58% of faculty expressed interest in including Indigenous learning outcomes in their courses. 

Undergraduate Student Office Academic Advisors: 14 (or 50%) responded to an online survey about the 
Indigenous Requirement. 

Key Findings from Advisors’ Survey Responses:

• 100% of Academic Advisors supported multiple course options for students. 

For more details on the faculty survey results, see Appendix C5. 

Indigenous Community Stakeholders: IRIG reached out to eleven local or provincial Indigenous 
organizations about the Indigenous Learning Goal, and met with or substantially corresponded with 
representatives from seven organizations about the goal. (For more detail on the consultation with these 
organizations, see Appendix C6.) 

Key Themes from Community Stakeholders:

• Overall support for an Indigenous Curricular Requirement. 

• Emphasis on quality learning experience for students and faculty. 

• Need for grounding in community. 

• Warnings about potential harm. 

What Information was Gathered and Considered?

Proposals from Working Groups #1 and #2: The proposals from the previous working groups were 
considered and their pros and cons carefully discussed. (For more information on these Working groups, 
see Appendix C4.) 

Review of the Relevant Literature: A Research Assistant was hired to survey the relevant academic 
literature on the effectiveness of “diversity courses” and “diversity requirements.” For a full summary of 
this literature review, see Appendix C7. 

Key Findings from Literature Review:

• Most American colleges have diversity course requirements (62% by 2000). 

• Overall, diversity and anti-prejudice courses have had a positive impact on students in other 
western countries. 

• Careful and meaningful course design and facilitation are necessary to achieve a positive 
and transformative experience for students that lasts beyond university. 

• Critical reflection was found to be key for transformation and coping with emotions brought on by 
the courses. 

• Even with proper course design and facilitation, there will be many challenges, including student 
discomfort, resistance, and complaints. 

• To address these challenges, extra training of instructors and extra student supports may be 
necessary. 

Review of Key Theoretical and Practical Considerations: In our research and consultation, two issues 
arose that IRIG felt needed further research: 1) Decolonization and 2) Indigenous Stewardship of 
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Knowledge. Dr. Damien Lee and Dr. Stryker Calvez, members of IRIG, conducted further investigation of 
these concepts. 

Key Findings on Decolonization:

• Rather than only teaching about Indigenous peoples, we need to include pedagogical approaches 
that ‘flip the lens’ back onto non-Indigenous peoples and their histories as recipients of unearned 
benefits resultant of settler colonial processes. 

• A focus on decolonization can be achieved through assignment design, course content selection, 
and appropriate instruction. 

For more detailed information on decolonization in the classroom, see Appendix C8. 

Key Findings on Indigenous Stewardship of Knowledge:

• Indigenous knowledge, history and practices are the intellectual property of Indigenous peoples. 

• The use and misuse of this knowledge in the classroom can perpetuate colonialism. 

• Indigenous people, including off-campus Indigenous community members, must participate as 
stewards of Indigenous knowledge used in Arts and Science. 

• We must support the use of Indigenous knowledge, history, and practices in courses in a good 
way by providing education about and access to Indigenous community. 

• For more information on Indigenous stewardship of knowledge, see Appendix C9. 

Experiences of other Universities: Members of IRIG interviewed an administrator, a faculty member, and a 
student at Lakehead University, which recently implemented an Indigenous Course requirement. We also 
interviewed the Vice President, Indigenous Engagement at the University of Winnipeg, which has also 
implemented such a requirement. The Chair of IRIG also participated in a conference panel on 
Indigenous curricular requirements, which included representatives from the University of Winnipeg, 
Simon Fraser University, and Vancouver Island University. These universities are at different stages in 
terms of their experience with these requirements: 

Key Findings from Other Universities who have Indigenous Requirements:

• Importance of creating a positive community around an Indigenous requirement, where faculty 
and students feel supported and encouraged. 

• Importance of creating a safe and supportive space for students and instructors to deal with 
difficult issues. 

• Students should see this requirement as relevant to their programs and useful to their careers. 

• Ensuring capacity for all students can be a challenge. 

For more information on Consultations with other universities, see Appendix C10.  

College of Arts and Science Capacity 

Given the size of our College, the question of our capacity to meet an Indigenous Requirement for all our 
students by graduation is key. IRIG considered the following: 

Student needs: 

• Arts and Science currently has approx. 8500 undergraduate students. 

• In order to ensure that all students have an opportunity to achieve the Indigenous Learning Goal 
by graduation, approx. 2300 students would need to reach the goal each year. 

Faculty Capacity: 
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• Arts and Science has 290 faculty members (probationary and tenured). 

• 29 faculty members do research related to Indigenous people. 

• Over seven in ten faculty are either interested in including or already include Indigenous learning 
outcomes in their own courses (survey results). 

Space Capacity: 

• We considered that there is a limited number of large classrooms (over 300), and that these 
classrooms are currently fully booked during the day. 

Support Capacity: 

• Based on our research and consultation, it is clear that we will need to work with existing partners 
(such as the Aboriginal Student Centre and Student Counselling Services), and develop 
additional college-level support for students and instructors. 

For more information on capacity, see Appendix C11. 

Step 3: Making a Decision 
Having carefully considered all of the information coming out of this consultation and research, the IRIG 
gathered in April 2017 to make a decision on how to implement the Indigenous Learning Goal. To make a 
decision, the group decided to use the following weighted educational criteria: 

Criteria Weighting

Achieves the learning outcome in the context of reconciliation 35% 

Ensures instructional expertise and cultural integrity 25% 

Ensures quality learning and student engagement 25% 

Engages and supports faculty 15% 

Total 100% 

The group also agreed to use the following weighted feasibility criteria: 
Criteria Weighting

Mitigates harm to students 40% 

Fits within existing instructional capacity and support 20% 

Fits within existing spaces and schedules 20% 

Accommodates all Arts and Science students by graduation 20% 

Total 100% 

The group considered four options: 
1. Students would select three credit units from a cross-college list of courses. 
2. Students would choose from a suite of four modular co-taught courses. 
3. We would create a hybrid model between options one and two, where we would offer the large 

introductory first-year classes (option two), but students would also have the option of taking a 
department-run course (option one). 

4. The College would offer an introductory one credit unit course to provide some initial exposure to 
students (one hour per week), and then have students select a relevant three credit unit course 
later in their program. 

On each of these options, the group held an anonymous vote on how well it would meet the educational 
and feasibility criteria.  The results of the vote were calculated as follows:
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In light of these results, the group had an extensive conversation about the four different options. We 
discussed the high scores under options one and three. Many group members began to agree that option 
three felt like a reasonable compromise between options one and two. Within an hour’s time, the group 
had unanimously voted in favour of option three, a hybrid model between the recommendations of the first 
and second working groups. 

IRIG recommendation: That the College create a list of courses that will meet the Indigenous 
Requirement, and also work towards innovative first-year option(s) that will give students a broad, 
interdisciplinary introduction to Indigenous learning. 

Developing the Plan
Over the summer of 2017, the IRIG carried out a second round of consultation within the College, this 
time intending to explore the practical feasibility of the group’s recommendation. 

Consultation with Departments: The Associate Dean of Aboriginal Affairs met with all Department Heads 
to share the progress on the Indigenous Learning Goal, explain IRIG’s specific recommendations, and 
explore the department’s ability to and interest in offering or participating in Indigenous Requirement 
courses. 

Key Findings from Departmental Consultations:

• Strong support for requirement and for overall recommendation. 

Course List 

• Capacity to contribute is mixed (10 of 21 departments have current Indigenous courses). 
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• Desire to contribute in future. 
• Course criteria must be flexible enough to allow Department Heads to accommodate changes in 

courses and instructors. 

New interdisciplinary courses 

• Capacity of faculty and departments to contribute is mixed. 

• Concerns about resource allocation, assignment of duties, and pedagogical effectiveness in 
interdisciplinary courses. 

Consultation with Indigenous Studies: Recognizing that the Department of Indigenous Studies will play a 
key role in the meeting of the Indigenous Learning Goal, IRIG carried out a more intensive consultation 
with this department. Vincent Bruni-Bossio and Dr. Stryker Calvez carried out individual interviews with 
every faculty member in Indigenous Studies to discuss their thoughts about the goal and the course 
requirement. The department also held a three-hour departmental retreat on the subject, facilitated by Dr. 
Stryker Calvez.  Finally, the Department met with College leadership to share their conclusions. 

Key Findings from Indigenous Studies Consultation:

• Overall, Indigenous Studies endorses the Indigenous Requirement. 

• Indigenous Studies wants to play a strong role in the Indigenous Requirement, especially in the 
offering of first-year courses. 

• Indigenous Studies needs more time to determine what kind of first-year course(s) it will offer 
(considering existing 107 course, faculty and staff capacity, resources, and pedagogical issues). 

Revision of IRIG Recommendation:  Following these consultations, the IRIG decided to revise its original 
recommendation. While IRIG originally recommended the development of interdisciplinary courses at the 
first-year level, it became clear that many departments are skeptical about the feasibility of 
interdisciplinary courses. It also became clear that the Department of Indigenous Studies wants to be a 
key player in the offering of first year Indigenous Requirement courses, including possibly interdisciplinary 
courses, but that the department needs time to consider their own curriculum. Given these two factors, 
IRIG decided to alter its recommendation: 

New IRIG Recommendation:

• That, at this time, we propose an Indigenous Requirement course list, including INDG 107, the 
current first-year Indigenous Studies course. 

• That the Department of Indigenous Studies, possibly with other departments, work towards the 
creation of strong first-year course(s) to meet the Indigenous Requirement, which can be added 
to the list at any time in the future. 

Based on this new recommendation, the IRIG moved forward in developing the criteria and process to 
create the Indigenous Requirement Course List. 

Development of Course Criteria: Based on its research and consultation, the IRIG developed a set of 
criteria to determine which College courses will meet the Indigenous Requirement. These criteria are 
provided in detail in Appendix C1. 

These course criteria build on the College’s existing Learning Goal by including a critical focus on settler 
colonialism and an emphasis on the inclusion of Indigenous perspectives.  They are also intended to 
ensure that well-trained specialists in Indigenous RSAW and Education are teaching Indigenous 
Requirement Courses. 
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Development of Course Approval Process: Based on its consultation and especially on the research on 
Indigenous stewardship of knowledge, the IRIG created an Indigenous Requirement Course Approval 
Process, where courses are approved by an Indigenous Curriculum Advisory Committee. This process is 
provided in detail in Appendix C1. 

It is notable that the Indigenous Curriculum Advisory Committee, in addition to faculty who are area 
experts, includes representation from the Indigenous community (both First Nations and Métis), from the 
Indigenous student body, and strong representation from the Department of Indigenous Studies and from 
Indigenous faculty and staff. This committee is intended to ensure academic excellence of these courses 
as well as Indigenous stewardship of Indigenous knowledge. 

Meeting with IRIG to approve proposal: IRIG met on September 15th, 2017, to approve the above 
developments. 

Creating the Initial Indigenous Requirement Course List 

The Indigenous Curriculum Advisory Committee (ICAC) was formed in the Fall 2017, and consists of the 
Associate Dean of Aboriginal Affairs (Chair), five faculty members who specialize in Indigenous content, 
two community representatives, one Indigenous student representative and two members of the Gwenna 
Moss Centre for Teaching and Learning. Of the eleven people on the current committee, seven are 
Indigenous. For more details on the composition of this committee, see Appendix C1. For current 
membership, see Appendix C3. 

The Associate Dean of Aboriginal Affairs issued a call to departments to submit courses that they believed 
met the four Indigenous Requirement criteria (see Appendix C1). The submissions included a course 
syllabus and a submission form which outlined how the course meets the criteria. Twenty-six courses 
were submitted from eleven departments. 

The ICAC met three times over the fall of 2017 to discuss the submitted courses. The courses were 
assigned to committee members so that each course was carefully assessed by at least three committee 
members, two faculty members and one non-faculty member, and no one was assessing courses from 
their own program. 

In this initial round, nine courses were accepted as clearly meeting all four criteria. The discussions were 
lengthy and resulted in detailed feedback on each course that was not accepted. In most cases, the 
committee was looking for more detailed information on the course or for minor revisions. In every case, 
the department was encouraged to resubmit the course in future. Six departments have submitted letters 
of support, indicating their intention to revise and resubmit courses to the ICAC (see Appendix C12). The 
ICAC will meet in February, 2018 to assess the next round of submissions. The work of this committee 
will be ongoing as it continues to assess new and existing courses, and support departments in meeting 
the Indigenous Learning Goal. 

Indigenous Learning Requirement: What Comes Next?

If passed through Arts and Science approval processes, the Indigenous Learning Requirement will come 
into effect for the first-year class of fall, 2020. While this delay is necessary to make this program change 
in all our software and processes, it also gives the College time to ensure that we prepare fully for this 
change in our curriculum. 
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Over the next two years, the College will prepare for the Indigenous Learning Requirement in the following 
areas: 

Capacity Issues: It is essential that we offer enough seats in Indigenous Requirement courses so that this 
requirement does not become an impediment to timely graduation. Many Indigenous Requirement 
courses must also be accessible to a wide range of students, without extensive pre-requisites. 

The College plans to ensure sufficient capacity through two paths. First, the Department of Indigenous 
Studies, which offers a first-year introductory course, has agreed to work with the College to ensure that 
there are sufficient seats available in this course to meet student demand. The College recognizes that 
this may put significant teaching pressure on Indigenous Studies faculty, and has agreed to support the 
department as needed.  See the letter of support from Indigenous Studies in Appendix C12. 

Second, the College is committed to working with departments to create new Indigenous Requirement 
courses and to revise existing courses to meet the Indigenous Requirement Criteria, as needed (see next 
section for details). 

Indigenous Requirement Course Development: To expand our ability to meet anticipated student demand, 
departments in Arts and Science will need to develop or revise courses to meet the Indigenous 
Requirement criteria. For letters from departments that have committed to working with the College on the 
development of specific courses, see Appendix C12. The following strategies are intended to assist 
departments in this process: 

• The Indigenous Curriculum Advisory Committee will continue to meet each term to give feedback 
and advice on submitted courses. 

• The Aboriginal faculty hiring strategy, which will bring our proportion of Indigenous faculty from 
4% to 15% over the next decade, is anticipated to greatly increase our capacity to offer 
Indigenous-focused courses. 

• The College currently has a faculty member in an Academic Programming Appointment intended 
to support the Indigenous Requirement. The duties of this position will include supporting 
individual faculty members and departments in the development and revision of courses to meet 
the requirement. This may include individual support as well as departmental or group support. 

• The Gwenna Moss Centre for Teaching and Learning has two Indigenous staff members whose 
duties include assisting faculty and departments in the development of Indigenous curriculum. 

• The Gwenna Moss Centre also has a Curriculum Innovation Fund, which supports changing or 
developing the content for courses. The fund currently prioritizes proposals focused on Aboriginal 
education. The College is exploring collaborations with the Gwenna Moss Centre to offer 
Curriculum Innovation funds targeted for Arts and Science faculty working on Indigenous 
Requirement courses. 

• The Gwenna Moss Centre has an Experiential Learning Fund that provides funds for the 
development of experiential elements in courses, such as participating in Indigenous events. 

It is notable that on the current Indigenous Requirement list, there are no courses from the Science 
Departments.  While the Science departments have indicated their support for the Requirement and their 
interest in contributing, their current capacity in this area is limited. The College recognizes this challenge 
and will continue to work with Science Departments to explore ways in which they may contribute to the 
Indigenous Learning Requirement, including possibilities such as an interdisciplinary course on 
Indigenous people and science. 

Once the Indigenous Learning Requirement is fully implemented in 2020, the College recognizes that 
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ongoing support of Instructors and students and a careful evaluation process will be necessary. 
Therefore, the College will spend time over the next two years preparing in the following areas: 

Ongoing Instructor Support: In addition to a continuation of the supports outlined under Course 
Development, the College will use the following strategies to offer ongoing support: 

• We plan to collaborate with the Office of the Vice-Provost, Indigenous to create an Indigenous 
Speaker’s Bureau that will provide a list of highly qualified Indigenous experts from the community 
who can be paid a standard fee to speak on specific topics in Indigenous Requirement Courses, 
helping to address the requirement for Indigenous perspectives within these courses. 

• The Aboriginal Student Centre is working with the College to develop Indigenous events that are 
specifically intended to be included as part of course assignments. 

• The College, in collaboration with the Gwenna Moss Centre for Teaching and Learning, will create 
an ongoing series of workshops and discussions around particular pedagogical challenges to 
support Indigenous Requirement instructors. 

Student Support: The College recognizes that Indigenous Requirement courses may sometimes cause 
strong reactions in students, ranging from resistance to trauma. We will use the following strategies to 
help support students: 

• Indigenous Requirement course syllabi will include a brief rationale for the Requirement, the 
Requirement criteria, and a list of supports and resources available. 

• The College is working with the Aboriginal Student Centre and with the Student Wellness Centre 
to develop a support plan for students who need it. 

• The University has created a Trauma Guidelines working group to provide recommendations for 
instructors in dealing with potentially traumatizing material. 

• The College will clarify a process for dealing transparently and effectively with student complaints 
about Indigenous Requirement courses. 

Indigenous Learning Requirement Evaluation: Finally, the College has committed to a full five-year 
evaluation of the Indigenous Learning Requirement, beginning in 2020. This will allow us to determine if 
the Requirement is having the intended positive effect, and to adjust our policies and strategies, as 
necessary. We will work with faculty researchers, the Gwenna Moss Centre for Teaching and Learning, 
and/or with the Social Science Research Laboratory to create an evaluation plan. While the details are still 
in progress, the evaluation process will involve: 

• Determining what success of the Indigenous Learning Requirement looks like, for Instructors and 
for students. 

• Collecting data (may include: surveys of incoming and graduating students; course evaluations; 
interviews with students and instructors; and institutional data such as grades and retention). 

• Analyzing qualitative and quantitative data. 

• Adjusting Indigenous Requirement as needed. 

60 of 209



Appendix C3: Working Group and Selection Committee Participants 

Working Group 1: 

Nadeem Jamali (Computer Science) 
Katie LaBelle (History) 
Mary Longman (Art and Art History) 
Tracy Marchant (Biology) 
Melanie Morrison (Psychology) 
Colleen Charles (Gwenna Moss Centre for Teaching and Learning) 
Adam Gaudry (Indigenous Studies) 

Working Group 2: 

Winona Wheeler (Indigenous Studies) 
Keith Carlson (History) 
Greg Marion (Music) 
Jennifer Poudrier (Sociology) 
Adam Gaudry (Indigenous Studies) 

Working Group 3: 

Alexis Dahl (Director of the Programs Office, Arts and Science) 
Keith Carlson (History) 
Loleen Berdahl (Political Studies) 
Carol Greyeyes (Drama) 
Damien Lee (Indigenous Studies) 
Vincent Bruni-Bossio (Edwards School of Business) 
Stryker Calvez (Gwenna Moss Centre for Teaching and Learning) 
Chris Phenix (Chemistry) 
Mylan Tootoosis (student representative, Graduate Student Association) 
Dallas Fiddler (student representative, Indigenous Students Council) 
Raquel Alverado (student representative, Arts and Science Students Union) 
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Course Selection Committee: 

Clint Westman (Archaeology & Anthropology) 
Robert Innes (Indigenous Studies) 
Damien Lee (Indigenous Studies) 
Keith Carlson (History) 
Ben Hoy (History) 
Regan Ratt-Misonias (student representative, Indigenous Students Council) 
Stryker Calvez (Gwenna Moss Centre for Teaching and Learning) 
Susan Bens (Gwenna Moss Centre for Teaching and Learning) 
Murray Hamilton (community representative, Gabriel Dumont Institute) 
Dawn Walker (community representative, FSIN) 

Administrative: 

Kristina Bidwell (Associate Dean of Aboriginal Affairs) 
Gordon DesBrisay (Vice-Dean, Academic) 
Peta Bonham-Smith (Dean of Arts and Science) 
Jill Gunn (Acting Vice-Dean, Academic) 
Andrea Wasylow (Director of Planning and Projects, Arts and Science) 
Toryn Adams (Executive Assistant to the Vice-Dean, Academic) 
Jenn Morgan (Executive Assistant to the Associate Dean of Aboriginal Affairs) 
Alexis Dahl (Director of the Programs Office, Arts and Science) 
Vicki Mowat (Executive Assistant to the Associate Dean of Aboriginal Affairs) 
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College of Arts and Science’s Aboriginal Learning Goal Implementation Strategy
Prepared by Kristina Bidwell, Associate Dean of Aboriginal Affairs

Rationale:
As reflected in our Aboriginal Learning Goal, the College of Arts and Science believes 
that to be a truly educated person in Saskatchewan includes having an understanding and 
appreciation of the place of Aboriginal people in Canada, including First Nations, Metis, 
and Inuit.  Our students will be the future leaders of Saskatchewan, and if Aboriginal and
non-Aboriginal people are to flourish together in this province, we must take
responsibility for helping our students to overcome misperceptions about and to better 
understand Aboriginal peoples, cultures, histories, and issues.

Background and Process:
The College of Arts and Science is engaged in a collaborative process of renewing its
curriculum.  In 2011, the First Year Review Steering Committee recommended that we 
institute five clear learning goals for all Arts and Science Students, including the goal of 
having all students develop an understanding of Aboriginal people in Canada.  This 
“College Learning Goal #5” was subsequently reworked in consultation with faculty. 
The final consensus was that, by graduation, every Arts and Science student should have 
an education that has:

Cultivated an understanding of and appreciation for the unique socio-cultural 
position of Aboriginal peoples in Canada.

This Learning Goal, along with four others, was approved by Arts and Science Faculty 
Council.

The College next investigated to what extent our students were meeting these approved 
Learning Goals.  Departments engaged in a systematic process of mapping their 
departmental curriculum and learning goals.  Having completed this, Department Heads 
were asked to consider to what extent their Department was meeting the College’s 
Learning Goals.  We discovered that, of the five goals, the Aboriginal Learning Goal 
receives the least emphasis from Departments. Second-year Arts and Science students 
were also surveyed about their experiences of the learning goals during their first year.  In 
this survey, to which 334 students responded, 45% expressed little or no interest in 
understanding Aboriginal cultures and 60% said they had made little or no progress in 
such understanding during their first year.  Together, these results from departments and 
students strongly suggest that the College needs to make changes in order for its students 
to have a greater chance of meeting Learning Goal #5 by graduation.

In 2014, the College created a Working Group of 8 faculty members from across the 
College to consider how we could better meet our Aboriginal Learning Goal.  After 
considering many options, the Working Group offered the following main 
recommendation to meet this goal:
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“Create an ‘Aboriginal requirement’ for all Arts and Science degrees.  This 
requirement can be met by taking 3 c.u.s from a list of Aboriginal-focused courses 
from across the College.”

The Working Group also offered three additional supporting recommendations: 1. That 
orientation for new students and for new faculty include events that promote 
understanding of Aboriginal issues, break down myths, and promote Aboriginal courses/
curriculum development; 2.  That the College facilitate and develop faculty involvement 
in Indigenization of the curriculum through multiple opportunities, incentives, and 
resources; and 3. That a College committee be established to implement these 
recommendations.

At the Arts and Science Curriculum Renewal Forum in spring 2014, faculty were polled 
about the group’s recommendation of a course requirement, using an anonymous 
“clicker” system.  Asked, “Do you support the idea of an Aboriginal course requirement 
in Arts and Science?” 79% of responding faculty answered, “Yes.”  Given this mandate, 
the College is now in the process of working to implement this recommendation, with the 
goal of having this requirement in place by fall 2016 (more detail on this process below).

We recognize that having students take a single 3 c.u. course focused on Aboriginal 
people is a modest step towards meeting our Aboriginal Learning Goal.  However, given 
that most students in Arts and Science currently take no courses in this area, we think that 
it is a significant step in the right direction.  Meanwhile, we will continue to develop 
other, longer-term strategies for meeting this goal, such as the hiring of more Aboriginal 
faculty and greater support for Aboriginal scholarship.

Implementation Plan:
Our plan, as recommended by the Working Group, is to implement an Aboriginal course
requirement that students can meet by taking 3 credit units (c.u.s) from a list of approved 
Aboriginal-focused courses from across the College.  The approval of this course list will 
be undertaken by faculty who are area experts, using a process and criteria outlined in 
more detail below. We favour this choice-based approach, rather than a single Indigenous 
Studies course requirement (as currently exists, for example, in the Faculty of Arts at the 
University of Regina), because we believe that a cross-college scope for this requirement 
will have positive effects for both students and faculty.

Benefits for Students:
In selecting from a list of Aboriginal-focused courses, students will be more able to
choose a course that is connected to their interests and/or their major.  This will increase 
students’ intrinsic motivation within the course, increase their critical thinking about 
other courses in their major, and reduce potential resentment about this requirement.

There is significant evidence from other institutions that such a requirement leads to 
positive outcomes for students.  Studies of similar “diversity requirements” at American 
universities overwhelmingly show that they have a measurably positive effect on students
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in terms of: diminishment of racial prejudice, openness to and appreciation of multiple 
cultures, and growth in “active thinking processes.”1

Benefits for Faculty:
For faculty, this cross-college requirement sends the important message that the
Aboriginal Learning Goal is a responsibility of the entire College, and not merely of a 
few people or of one department. We believe that this will increase faculty engagement 
with and interest in the Aboriginal Learning Goal.

The cross-college approach to this goal also recognizes the strong expertise that exists 
among our faculty in the area of Aboriginal Studies.  There are faculty members, in 
Indigenous Studies, but also scattered across many departments in Arts and Science, who 
have a Ph.D. in Aboriginal/Indigenous studies, work deeply with Aboriginal 
communities, and have published extensively in the field. All these faculty members have 
much to contribute to students’ meeting of Learning Goal #5.

The implementation of this learning goal also has the potential to particularly benefit the 
Department of Indigenous Studies, a focal point for scholarship and teaching in this area 
within the College.  If implemented, this new requirement will no doubt lead many more 
students towards Indigenous Studies courses, and may require further College investment 
in the department’s teaching capacity.  The College is currently engaged in a process of 
consultation with Indigenous Studies about their role in implementing the Aboriginal 
Learning Goal.

Precedents at other Universities:
Many American universities have “diversity requirements” for their students. In a survey 
of 92 universities with such requirements, most allowed students to choose from many 
different courses from different departments to fulfill the requirement.2

At the University of Winnipeg, the U of W Students’ Association and Aboriginal 
Students Council have together proposed that all students should take a mandatory 
Indigenous Studies course in order to graduate.  As part of their motion, the UWSA

1  Astin, A. W. (1993). Diversity and multiculturalism on the campus: How are students affected? 
Change, 23, 44-49;  Hurtado, S. (1996). How diversity affects teaching and learning: A climate of 
inclusion has a positive effect on learning outcomes. Educational Record, 77(4), 27-29;  Institute 
for the Study of Social Change, (1991). The diversity project: Final report. Berkeley, CA: 
University of California at Berkeley; Villalpando, O. (1994). Comparing the effects of 
multiculturalism and diversity on minority and White students' satisfaction with college. Paper 
presented at the Association for the Study of Higher Education, Tucson, AZ;  Gurin, P. (1999). 
Expert report of Patricia Gurin, in the compelling need for diversity in higher education. Gratz et 
al. v. Bollinger, et al., No. 97-75321 (E.D. Mich.) Grutter et al. v. Bollinger, et al., No. 97-75928 
(E.D. Mich.) . Ann Arbor: University of Michigan; Chang, M. (2002) The Impact of an 
Undergraduate Diversity Course Requirement on Students' Racial Views and Attitudes.  The 
Journal of General Education 51.1 (2002) 21-42.

2 Chang (2002) 38-39.
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analyzed the university’s course calendar and found over 100 courses from 17 
departments that they believe can fulfill the new requirement.  They propose two main 
criteria for determining a course’s eligibility, to be judged by an advisory committee: the 
course must focus on Indigenous content and must foster an environment of knowledge 
and experience exchange between Indigenous students, faculty, community members, 
and the University community. This proposal is currently before the U of W Senate.

Lakehead University, as part of its strategic plan, is moving to institute a university-wide
half-credit (one term) Indigenous course requirement for all students by 2016.  The 
specific courses to meet this requirement will be tailored to each faculty so that, for 
example, an engineering student will learn Indigenous content that is relevant to a career 
in engineering.

Arts and Science’s Proposed Strategy for Learning Goal #5 Course Selection:
It is important that the courses selected to meet the Aboriginal requirement meet a high
standard of quality. The study of Aboriginal people is an academic specialty that requires 
many years of training, and poorly-prepared teachers in this area could do more harm 
than good by perpetuating inaccurate views or information. Therefore the College 
proposes to develop a committee of area experts who will evaluate potential courses to 
meet the requirement, using a set of approved criteria, as detailed below.

Arts and Science Aboriginal Learning Goal Committee:
Membership: The committee will be chaired by the Associate Dean of Aboriginal 
Affairs.  It will consist of six Arts and Science faculty members who are specialists in 
Aboriginal Studies: two from the Department of Indigenous Studies, named by the Head, 
and four others, named by the Nominations Committee of Council.  In the selection of 
members, every effort will be made to have this group reflect the wide range of 
disciplines within Arts and Science, with no more than two members being from any one 
Department. The committee can make binding decisions with a quorum of any four 
members.

Definition of a specialist in Aboriginal Studies: A faculty member, sessional lecturer or 
graduate student who has completed or is registered in a Ph.D. program focused in the 
field and/or has authored peer-reviewed publications in the field.  Aboriginal Studies is 
broadly defined as including work, in any discipline, that is primarily focused on 
Aboriginal people.

Process:  Departments will submit existing or new courses to be considered for inclusion 
on the list of courses that can be used to meet the College’s Aboriginal requirement. 
Proposals will include a course syllabus as well as information about who designed and 
who will teach the course. The committee will meet as needed to consider new proposals. 
Based on agreed-upon criteria, the committee will seek to come to a consensus about 
whether or not a course can be used by students to meet the Aboriginal Learning Goal 
requirement.  If consensus is not reached, the committee will vote.  If needed to break a 
tie, the chair will also vote.  If a course is judged to not meet the requirement, the 
committee will provide written feedback to the course designer and home department,
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who may choose to revise the course and resubmit.

Criteria for Courses that will meet the Aboriginal Requirement:
Note that these criteria would have no bearing on whether a course would pass 
Course Challenge or can be taught in the College.  They would be used only to 
determine whether a course could be used to meet the Aboriginal Requirement.

A course can be used to meet the Aboriginal requirement if, in the judgment of the 
committee, it:

•  Is focused primarily on Aboriginal people in Canada (First Nations, Metis, and/or
Inuit), with at least 75% of the course material focused on this topic.

•  Moves students towards the goal of understanding and appreciating the unique
socio-cultural position of Aboriginal peoples in Canada.

•  Gives students opportunities for meaningful engagement with Aboriginal voices
and perspectives, in the form of readings or other course materials, speakers, or 
experiences.  In other words, the course should not only be about Aboriginal 
people as objects of study, but should include Aboriginal people as active subjects 
who have knowledge of the course topic.

•  Is designed by or in collaboration with a specialist in Aboriginal Studies (as
defined above).

•  Is delivered by or in collaboration with a specialist in Aboriginal Studies (as
defined above).  This will not be monitored by the committee but is expected to 
be considered by Department Heads as part of the ongoing process of assignment 
of teaching duties.
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Appendix One

Introduction to Indigeneity
A Suite of Four (4) Thematic First Year 3cu Classes

(From which A&S students will be required to select one)

May 2016

Working Group 
(listed alphabetically)

Faculty: 
Carlson, Keith
Gaudry, Adam
Marion, Greg 

Poudrier, Jennifer
Wheeler, Winona

Staff:
Adams, Toryn
Dahl, Alexis

Wasylow-Ducasse, Andrea

Acting Vice-Dean Academic:
Gunn, Jill

Guiding Principles, and Rationale

To help meet the College of Arts and Sciences Program Goal #5—Cultivate an 
understanding of and appreciation for the unique socio-cultural position of Aboriginal 
peoples in Canada—we are proposing a suite of four (4) new 3 cu courses relating to 
Indigenous peoples and issues from which each student in the College of Arts and 
Science in programmes A through D will be required to select 3cus in order to qualify to 
graduate. In addition to all the complex scholarly and pedagogical rationales for these 
class (outlined below), we feel confident that these classes will further the University of 
Saskatchewan’s articulated commitment to meeting the spirit and the intent of the recent 
'calls to action' issued by the Truth and Reconciliation Commission. And as such, they 
will contribute to the larger process of Indigenizing the University.

Building for a Paradigm Shift

The proposed classes transcend the pedagogy and curricular strategy that 
was prominent a generation ago (ie. emphasizing cultural awareness). The 
new courses are aimed less at teaching content about Indigenous people
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than they are about providing each student within the College of Arts and 
Science with the intellectual tools to begin facilitating a paradigm shift 
whereby students will be able to acquire a deeper understanding of the 
current conditions and relations between Indigenous and non-Indigenous 
Canadians. Students will be prepared critically engage the intellectual and 
cultural underpinnings of the historical racist and negative stereotypes that 
have informed Canadian attitudes, public discourse, and policies concerning 
Indigenous people in this country.

These courses are intended to be transformative. The attitudes these 
courses seek to address go beyond the racism that Indigenous people 
experience (and that are most urgently reflected in such contemporary 
matters as Missing and Murdered Women, Indigenous over-representation in 
the correction system, racial profiling, chronic under-employment, etc…). To 
be clear, these classes aim to expose students to the ways in which racism 
and colonialism have become structurally integrated into Canadian society 
such that Treat Rights and Aboriginal Rights and Title (despite being 
entrenched in the Canadian Constitution) have yet to be adequately 
recognized and operationalized.

But this suite of classes is not merely designed to highlight problems within 
Canadian society. Rather, the courses have have as their learning outcomes 
the objective of working in a positive way to give students the tools to begin 
building genuine reconciliation and respectful positive relationships between 
Indigenous and settler society. We are seeking to remind students that we 
are all Treaty people; that Aboriginal rights are imbedded in the Canadian 
Constitution; and that all Canadian citizens have an active role to play to help 
ensure that individuals as well as governments fulfill their Treaty obligations 
so that they can benefit from their Treaty rights.

We envision these classes providing all students with an intellectually and 
emotionally positive learning environment within which Indigenous people 
and their allies can begin to find healthy and respectful ways to live up to 
Canada’s potential.

Transcending Disciplines

We do not believe that any one discipline, any one department, let alone any 
single instructor, can provide a single class that will achieve the learning 
outcomes associated with this proposed suite of classes. However, after 
taking one of the classes from this proposed suite, students will be better 
prepared to take classes featuring Indigenous content from throughout the 
rest of the college where they can begin to work with a variety of content 
experts to develop particular competencies and expertise. Moreover, the 
proposed courses would be ideally taken within the 1st year of a programme 
of study and so would help others to see this as a foundational piece 
benefiting all.

The proposed collaboratively taught suite of modular courses also seeks to 
highlight the diverse disciplines within the college of Arts and Science. They 
will showcase the way different disciplinary perspectives can individually and
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collectively help students appreciate that colonialism is not just something 
that occurred in the past; that it has ongoing consequences for Indigenous 
people and Canadian society as a whole. An added benefit of the approach 
presented here is that participating faculty will be able to use these courses 
to highlight for students the benefits of taking additional classes from their 
own specific departments and programs.

Inclusivity & Cooperation

The courses are designed for non-Indigenous and Indigenous students alike, 
but they will additionally aspire to help build confidence among Indigenous 
students and capacity in Indigenous communities.  As such—within the 
inherent restrictions associated with large classes that do not include 
intimate learning environments, fieldtrips, or written assignments—these 
classes will model best pedagogical practices in terms of creating 
emotionally safe, and intellectually rigorous, learning environments for 
students.

We are seeking to meet these goals in a fashion that takes advantage of, 
and contributes to, the vision that inspired our new “division-less” College of 
Arts and Science. As such, this proposal is inherently inclusive of faculty 
from departments throughout the college.  Indeed, it is predicated on 
creating and sustaining inter-departmental cooperation and collegiality. As 
such it will help to build research and teaching synergies across disciplinary 
and administrative boundaries. Such a collective undertaking is also 
desirable as it promises to promote ongoing collaboration as we move to 
address Indigenization in a systematic and cooperative manner.

Course Overview

There will be four thematically organized interdisciplinary classes with a capacity of 500 
students each. Each of the classes will be divided into a series of weekly modules. 
Individual modules will be taught by participating faculty from throughout the College.

While each class will have its own thematic focus, all four classes will engage with the 
central issues of Indigenous cultures, ways of knowing, histories, colonialism,
identities, rights, and ally-building. Each class will deal with both contemporary
and historical issues relating to the thematic subject matter. In this way all students, 
regardless of which class they select, will be introduced to a common set of core topics 
and learning objectives pertaining to the historical and contemporary situations within 
which Indigenous people find themselves.

We proposed to offer one class as a pilot in 2016-17. The other three classes would be 
constructed throughout the 2016-17 academic year so that the full suite could be offered 
in 2017-18. For the first offering of the pilot course we will focus directly on the central 
issues listed above.

The four proposed modular classes will all fall under the following broad course theme of
“Challenging Perspective: Indigenous and Non-Indigenous Identities”
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a/ Introduction to Indigenous Cultures, Ways of Knowing, Histories, Colonialism,
Identities, Rights, and Ally-building (pilot course)

b/ Introduction to Indigenous Governance, Colonialism, Politics, Economics, and
Rights

c/ Introduction to Indigenous Voice, Colonialism, Music, Literature, Performance,
Art

d/ Introduction to Indigenous Health, Colonialism, Body, Science, and Education

All four classes will be coordinated by the new faculty hire (Academic Programming 
designation) in the Department of Indigenous Studies (appointment starts July 1, 2016).

The Coordinator from Indigenous Studies will teach the first and last week modules in 
each of the courses. He/she will also attend the modules that are delivered by other 
participating faculty members from throughout the college. This ensures a sense of 
continuity for students, and also provides the Department of Indigenous Studies with 
enhanced, but not exclusive, oversight of messaging in the course, and modular 
curricula.

Other faculty from the Department of Indigenous Studies, together with contributing 
faculty from other departments, will teach individual modules beyond the introductory 
and capstone weeks.

To teach the modules, preference will be given to Indigenous faculty members and non- 
Indigenous faculty members who have established records in Indigenous scholarship, 
curriculum/pedagogy, and community-engagement. But participation will be opened to 
any faculty member who embraces the spirit of this suite of classes and who wishes to 
be part of this collaborative curriculum.

Once all four courses have been developed, three of them will be taught as 50 minute 
lectures three times per week, and the other course will be offered as a once per week 3 
hour evening class so as to accommodate students who have commitments and 
obligations during regular work hours.

There will be no tutorials or seminars.  However, there will be one experiential fieldtrip 
(likely on a Saturday) to a site with appropriate cultural facilities such as Wanuskewin.

To help ensure that the course is beneficial to Indigenous students and does not create 
an excessively stressful situation through their exposure to potentially uncooperative and 
intellectually hostile students within the lecture hall, there will be opportunities for 
Indigenous students to meet safely in groups outside of regular class time.  We envision 
this being facilitated through the Gordon Oakes Red Bear Student Centre. These non- 
mandatory out-of-class-gatherings will be somewhat similar to the College’s learning 
communities.

There will be two equally weighted multiple-choice midterm exams, as well as a 
cumulative multiple choice final exam. Participating faculty members must provide their 
exam questions to the class coordinator within one week of delivering their lectures.

Participating faculty must provide a list of readings to the class coordinator three months 
prior to the starting date of the class so they can be included in the class syllabus. 
Faculty are encouraged to use open access digital readings.
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TABBS Resource Allocation Model (RAM) Implications

Faculty cannot be expected to teach modules in this suite of classes as overload or 
simply out of the goodness of their hearts. To ensure due credit is given to contributing 
instructors and departments, we could envision the College approving an arrangement 
such as this, for example:

Faculty who participate in teaching modules in these classes will generate
TABBS credits for their home department. A single week-long module will 
result in 1/12 of the TABBS credits going to the participating faculty’s home 
department. Department Heads are asked to consider these contributions 
when assigning teaching. In this way, we are not prescribing a particular way 
to compensate participating faculty, but rather are creating a situation where 
participating faculty and departments can adjust to their academic unit’s 
particular circumstances. For example, in recognition of the TABBS 
resources generated by contributing one or more modules to the suite of 
classes, a department head might reduce the participating faculty member’s 
teaching load or committee responsibilities.

With 2,000 students per year registering in the suite of classes (500 per class), a single 
module from a single class would bring the equivalent RAM resources of an 
undergraduate class with 42 registered students.

Scholarship of Teaching and Learning

What we are proposing her is both innovative and complicated.  It has implications 
beyond those who will be immediately involved in delivering the course and it will be of 
interest to people from other colleges on campus as well as to faculty and administrators 
at other campuses.  As such, its important to get this right and its important to recognize 
the original research relating to the scholarship of teaching and learning that is involved. 
We therefore are requesting that a resource commitment be made by the College for 
three years to support research and evaluation of the process.  These resources will be 
used to hire a research assistant, for example, and to ensure that we are providing 
faculty with ongoing evaluations throughout the process.  These resources will be 
deployed in such a way so as to ensure a publication at the end of the process.

Appendix Two
Background to This Proposal

In late December, 2015, Dean Gordon DesBrisay invited us to join a working group 
tasked with devising criteria for identifying classes throughout the college from which 
students would select 3cu to meet the College’s new Aboriginal distribution requirement. 
When we met in late January several of the committee members (including myself) 
expressed strong reservations over whether the proposed model would meet the 
learning objectives that inspired the proposal.  Other reservations also emerged.  These 
can be summarized as:
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- The approach was reminiscent of a dated pedagogy that regarded increasing
“Aboriginal awareness” as the key goal. Such a pedagogy had been shown to be 
inadequate in terms of significantly altering people’s attitudes towards Indigenous 
people and about Indigenous issues, especially in areas beyond what was 
formerly referred to as “Native arts, crafts, and culture.” We did not want to 
replicate this.

- We were concerned that regardless of what criteria we came up with, the
process would not be able to ensure that a given course was being delivered in a 
way that met the original criteria.  This is because courses necessarily and 
organically change over time.  A class the had been originally proposed and 
approved in one year could not be expected to have the same syllabus and 
readings and assignments over time.  The committee felt that it would be 
impossible for the College to monitor developments in classes once they had 
been approved so as to ensure that they consistently met the criteria each time 
they were offered.

- We also were concerned that even if class content (readings and assignments
etc) could be kept consistent, that the people who teach the classes in any given 
year (despite individual faculty competencies in terms of course content and 
subject matter) might not have adequate training in, and familiarity with, 
Indigenous protocols and culture sensitivity so as to ensure that the class was 
offered in a manner that consistently created a welcoming and fully safe 
environment for Indigenous and other students.

- We also felt that no one class, and no one instructor, could offer a class that
would fully meet the spirit and intent of the vision behind the Aboriginal 
distribution requirement.  Its not that we felt that certain classes or certain 
instructors were inadequate and others were not, but rather that we felt that ALL 
classes and all instructors were inherently inadequate on their own.

- We were also concerned that the process of identifying and certifying particular
classes would create competitions within the College for tuition revenues under 
the Resource Allocation Model.  With roughly 2,000 students entering the college 
each year departments that did not offer one or more approved classes would be 
disadvantaged.  This might cause some departments to devise and offer classes 
with Indigenous content not because it reflected faculty expertise and interest or 
departmental curricular priorities, but because it provided a way to generate 
tuition revenues and to stave off losses of potential majors to other departments 
who “caught the students first.”  We did not see this as in the interests of 
Indigenous or non-Indigenous students and we did not want to participate in 
setting up a process that fostered competition rather than cooperation between 
departments.

Given our reservations with the originally proposed Aboriginal distribution requirement 
model we next worked to try and identify alternatives.  We were informed that alternative 
option that had apparently been floated earlier was to place responsibility for the 
mandatory 3 cu classes in the hands of a single department.  After some discussion we 
came to a consensus that this approach also had serious weaknesses.  For one thing, it 
would place a huge service-teaching load on a particular department – and even with 
increased TABBS resources this seemed unfair to a single academic unit.  Second, we
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agreed that such an approach would suffer from some of the same weaknesses that 
plagued the original proposal (class content and instructors would change and be 
beyond the purview of colleagues from other departments to monitor etc…). Finally, we 
felt that by placing the full responsibility for meeting this requirement in a single 
department we were placing unreasonable expectation on the faculty in that department. 
As mentioned above, we had already come to a consensus that no one faculty member 
and no one class would be able to adequately meet the spirit and intent behind the 
Aboriginal distribution requirement initiative.

As a result, we have proposed a new model.  We do not regard this as a compromise 
between the two earlier proposed positions.  Indeed, we see it as having pedagogical 
and curricular merit that transcends either of the other two proposals.  That does not 
mean that it is perfect.  It has certain weaknesses and shortcomings that we fully 
acknowledge.  But it is poised to accomplish more than the other options, and it holds 
within it seeds for building cooperation and collaborations that we hope and expect will 
go beyond teaching to shape and inform our collective scholarly and artistic work.
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Primary Research – Survey

Indigenous Requirement Survey
Fielding Dates March 24 – April 6, 2017; numbers may not add to 100% due to non-response

Students 

• 1,019/7,909 (13% response rate) 

• 10% indigenous, 88% non-

indigenous 

• 5% international student 

• 29% male, 67% female, 2% other 

• Range of years: 

o 27% 1st yr 

o 27% 2nd yr 

o 22% 3rd yr 

o 16% 4th yr 

o 8% 5+ yr 

Faculty 

• 95/292 (33% response rate) 

• 9% indigenous, 91% non-indigenous 

• 58% male, 38% female, 3% other 

• Range of ranks: 

o Assistant 24% 

o Associate 35% 

o Full 41% 

UGSO Staff 

• 14/24 (50% response rate) 

• 100% non-indigenous 

• 21% male, 79% female 
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Overall, what are your suggestions for how the College of Arts and Science 
implement its Indigenous requirement to best meet the College’s goal that all 
students “cultivate an understanding of and appreciation for the unique socio-
cultural position of Aboriginal peoples in Canada”? 

Theme: go beyond high school curriculum 

“We have been learning about aboriginal history since elementary school so don't tell us the 

same thing.” – student 

“Look at current elementary and high school curriculums concerning the subject and then 

base your course content around different aspects of Indigenous culture. I feel like something 

that turns students off from the these classes is that they aren't engaging because the same 

stuff is taught for eight to ten years.” – student 

“you learn this from elementary to grade 12 so make sure that is you are going to force this 

class on university students too that it is a new and unique course that will encourage 

excitement around the topic” - student  

Theme: incorporate student interest areas 

“there could be classes about indigenous art, music, dance, and history that students could 
take. These classes all have the potential to teach students about colonialism, assimilation 
and struggles past in present but will give students a medium to be marked on their 
understanding in a way that benefits them most.” - student  

“The content must be of interest to them and/or potentially applicable to their education 
and/or future.” – UGSO staff 

“Make sure that students are interested in the indigenous class that they are taking.  For 

example allow them to take a history of Indigenous people, indigenous politics, indigenous 

commerce and finance, indigenous land rights, that sort of variety so that it relates to any 

degree.” – student 

“The courses should be catered and fit into the students' broad interests. For example, a 
student who is interested in the sciences would likely be more interested in a course on 
Indigenous peoples and the environment.” - faculty  
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Theme: include interaction and engagement

“Create a space that allows teachers and students to create a meaningful dialogue about the 
course” – student 

“Have the classes use individual engagement between the professor and the students as 
much as possible.” – student  

“Make sure the classes are more interactive and feature a lot of discussions and questions so 
that stereotypes and misconceptions can be cleared.” - student 

Theme: ensure options in scheduling

“they must also have a variety of options so they aren’t caused undue hardship in trying to 
schedule this requirement. Please keep this in mind when considering whether or not to 
stipulate that this requirement be met at a certain point in a student’s program. There are 
many, many degrees where this would cause a lot of problems because senior courses in the 
major are offered once per year or once every two years at a set day and time.” – UGSO staff 

“offer various classes so people have a choice. I wanted to take an indigenous studies class, 
but it is at a time frame that conflicted with other things I do at the university.” - student  

“offer numerous times for students to take the class.’ – student

Theme: ensure options in scheduling

“they must also have a variety of options so they aren’t caused undue hardship in trying to 
schedule this requirement. Please keep this in mind when considering whether or not to 
stipulate that this requirement be met at a certain point in a student’s program. There are 
many, many degrees where this would cause a lot of problems because senior courses in the 
major are offered once per year or once every two years at a set day and time.” – UGSO staff 

“offer various classes so people have a choice. I wanted to take an indigenous studies class, 
but it is at a time frame that conflicted with other things I do at the university.” - student  

“offer numerous times for students to take the class.’ – student
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Theme: beware unintended negative results

“This will only serve to make people more resentful towards Indigenous peoples, not less. …. 
it will harm relations with Indigenous communities, not help them.” - student  

“Students who are forced to take a single Aboriginal studies class they are not interested in 
may start to view Aboriginal people in a negative light, which makes this entire process 
counterproductive.” - student  

“The most crucial consideration is how to present this content without creating resistance. To 
generate understanding, we must respect diversity of perspective. We must be able to 
cultivate and preserve sympathy in the student population.’ – faculty   
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In your opinion, how many different course options should students be able to 
choose from to complete the Indigenous requirement? (%)

Majority of students and plurality of faculty prefer 2-5 class option; robust support for other 
options as well. 
Note: UGSO focus on middle options
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Faculty: Please rate your level of support for the learning outcome goal that all 
students “cultivate an understanding of and appreciation for the unique socio-
cultural position of Aboriginal peoples in Canada”. (%)

Almost 8 in 10 faculty support the learning outcome goal, and 65% strongly support the goal.
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Faculty: How interested are you in including Indigenous learning outcomes in 
your own courses if given appropriate support and/or training? (%)

Over seven in ten faculty are either interested in including or already include Indigenous 
learning outcomes in their own courses.
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Engaging with Community Partners 
Community partners: 
Between Working Groups 2 and 3, we have met with or corresponded with the following:  
• Saskatoon Tribal Council (met with)  
• Gabriel Dumont Institute (met with)  
• Greater Saskatoon Catholic School Board (met with)  
• Saskatoon Public School Division (corresponded with by email)  

• Saskatchewan Teacher’s Federation (met with)  
• Elder, Louise Halfe (met with)  
• Saskatchewan Indigenous Cultural Centre (corresponded with by email)  

An ongoing process: 
We have contacted but have not met with the following. We will continue to work to meet with them and hear 
their perspective on the Indigenous Requirement.  
• Office of the Treaty Commissioner  
• FSIN  
• Saskatchewan Indian and Metis Friendship Centres  
• Central Urban Metis Federation  
• Wanuskewin  

Themes emerging from external consultations: 
1. Overall support 
• Support from all parties consulted for the idea of an Indigenous Course Requirement: “We are forced to learn 
about their system to survive, so why would it be too much to ask them to take one course about us?”  

• Willingness to support the College in delivering some cultural content (STC, SICC).  

2. Emphasis on quality learning experience for students and faculty 
• Concern about quality of interaction in large classes.  

• Suggestions include: self-reflection, talking circles, land-based learning, seasonal learning, relationship-based 
learning, problem-based learning, commun  
3. Need for grounding in community 
• Grounding in local knowledge is important: treaty, elders, relationship to the local land.  

• Curriculum should respond to community needs, not just faculty interests.  

• Need for representation of diversity of Indigenous community (e.g. need for inclusion of Metis content).  

4. Warnings about potential harm 
• Need for careful consideration of what gets taught. Not all knowledge should be widely shared (i.e. some 
knowledge is sacred or ceremonial).  

• Need for respectful dialogue in classes.  

• Need for strong support of students when learning is uncomfortable.  
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Consultation On Indigenization of A Course - Summary

A quick survey indicates that because diversity courses are so varied in the United States, there does 

not appear to be a lot of consultation with the minority groups that are the subjects of the course. Rather, 

courses must meet a set of criteria laid out by the university. The University of Wisconsin did consult with the 

directors of the Council of Independent Colleges of African American studies programs in Chicago; while 

outside of their institution, this is still an academic source. In Montana, all levels of education have been 

required by state legislation to include “Indian education” since 1999, after which the Office of Public 

Instruction called together tribal leaders, elders, and cultural experts from each of the 12 Tribal Nations to 

discuss what should inform the curriculum and together provided a wealth of resources for educators, which is 

continually being expanded. 

In Australia, the process of Indigenization of curricula has been guided by a series of national 

commissions and reports, such as the 1982 Commonwealth Aboriginal Studies Working Group. In 1999 a 

scholar collaborated with several Indigenous communities to produce comprehensive Aboriginal studies 

teaching/learning materials for faculties of education, which have been taken up by several universities. The 

Council of Aboriginal Reconciliation in 2000, much like the TRC, gave recommendations which led to Aboriginal 

courses. At the University of Queensland, consultation was done with Indigenous stakeholders, the University’s 

Indigenous Education Centre and faculty to design a critical curriculum. In the design of one course, Carmen 

Roberts from the University of Regina was an external evaluator.  

In Canada, this process is more recent and consultations are beginning to take place. The University of 

Manitoba has just begun the process for a required course; a memorandum of understanding was signed with 

the Treaty Relations Committee of Manitoba to bolster treaty education, but so far consultations have been 

within the university. Vancouver Island University prefers Indigenization of the entire curriculum; its First 

Nations Studies program is community-based and has elders in residence. Simon Fraser also prefers this 

approach and has a focus on Aboriginal languages in partnership with Indigenous communities. While Trent 

University does not have an Indigenous learning requirement, it has one of the few Ph.D. programs in 

Indigenous Studies, which was made in close consultation with Aboriginal communities and scholars. Finally, 

St. Paul’s University College at Waterloo has a non-mandatory Indigenous Studies course that is taught in 

partnership with Six Nations, which appoints a visiting professor to teach it each semester.  
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April 8 – Meeting with Elders and community leaders 

Gordon Martell, Superintendent from the Greater Saskatoon Catholic School Board 

Michael Gatin, Saskatchewan Teachers' Federation senior admin staff member 

Tish Karpa, Sask Teachers' Federation 

Louise Halfe 

Paulette Hunter (STM) 

• need to have a ground rules for students in the room- respectful dialogue- what are the interventions 

for the intellectually hostile students  

• there will need to be some authentic assessment - a scenario that allows students to demonstrate this 

understanding  

• make the diversity among instructors and students a deliberate feature that we celebrate 

• ensuring there is a rigour in these courses - academic rigour and indigenous rigour  

• a localized frame of reference that can be used as a foundation- we have amazing treaty teachers in 

this territory  

• use problem- based learning and do it online- do not use lectures anymore  

• can there be a way to engage the students and reflection - need to have a web-based interface or app  

• we need to be thinking about relationships and how they will be redefined through this experience  

• we need to create opportunities for healing talking circles are very helpful and important 

• community service learning would be nice as well but requires more resources then we will have 

available  

• we want a paradigm shift -we want students to see the world from other perspectives- to open their 

minds  

• content: Aboriginal people should not be depicted from a deficit position but  from an appreciation 

perspective  

• principles for instructors leads to an ethical space frame - start with self -reflection positionality and 

bias: how do you create relationships with the students - how do instructors acts like the aunties or 

uncles and support the cognitive and emotional processing rather than leaving students with the 

visceral reactions  

• This core set of principles should be agreed on by all instructors - discursive repositioning themselves 

to demonstrate to students they are evolving  

• don't say ‘aboriginal issues’ or ‘issues facing’- do a better job of framing- example- ‘our shared 

challenges’- that brings us all into the circle -get away from the binary ‘us’ and ‘them’ -it is a 

continuum- situate yourself on it  

• we are preparing students for the University journey- use humour -balance with unrealized 

opportunities - different seasons different things are taught -this could be used to breathe life into 

‘indigenization’ and building a relationship with the land-  unpacking the course could be an 

experiment and curiosity 

• language talking circles are really powerful- so much is within one word  

• impact- interaction in the classroom with 500?  instructors should encourage students to interact with 

them or have elders have a discussion with each other and have students observe to start each class 

there could be a routines such as acknowledgment and honouring the teacher and the territory - have 

to be very careful around how the teachers comport themselves - what are we doing internally within 
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the system- are these structures things that need changing and might undermine the success of the 

class? 

•  learning objectives- modelling protocol multiple ways of meaning and knowing and making meaning 

• Recognizing our roles and treaty relationships students- should be able to identify where they are 

situated in a treaty relationship- if students have some tools this can help them build skills for dialogue 

people -will need to learn how to enter dialogue respectfully 

•  Student should know the local contribution of Aboriginal cultures here as opposed to all around the 

globe -what is special about here and the local knowledge? 

•  meet with Gwenna Moss staff to make sure our instructors are doing things right  

• paradigm shift will hurt- things are uncomfortable -student should be supported throughout  
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April 12 Indigenous requirement WG meeting with faculty: 

19 faculty members invited; 5 attended: 

Ryan walker, Jim Waldram, Sarah Nickel, Allyson Stevenson, Ron Hudson 

• Won't have success with forcing bigots to take a course about people they are prejudiced against. Not 

appropriate to force people to learn something, but rather set the conditions for making them want to 

come. You can't take a history of people being forced to learn by now forcing people to learn. 

• College has been indigenizing for a very long time- we should continue on the track we are on, rather 

than ghettoizing indigenieity. 

• This would be a massive job to organize these courses. 

• Pedagogical model - could be sterile, some students could be disruptive. 

Proposal - needs thematic integrity, rather than a collection of keywords. Key issue is contemporary 

context. Need a coherent thread to hold the 4 courses together. 

• separate mode of course delivery from the criteria, as this is a different issue. 

• With large sections, this will be about passively receiving information, and may not be the best way for 

students to learn, with a line of guest profs. How will this course to more than raise awareness and 

sensitivity? Real reconciliation happens between individuals. 

• This is something the whole college owns. Intellectual leadership is in the right place, indigenous 

studies. What's the possibility for experiential learning opportunities? 

• Weekly tutorials would not be possible with this amount of work and people, and TAs may come with 

their own biases. 

• College students and faculty could come together in a way that they never have before. Incredibly 

innovative, but huge logistical problems. Where do you put every one and when- what are the lecture 

halls? 

• Aboriginal students in these courses should have the opportunity to meet with each other outside of 

this class. Plus, aboriginal peoples are not a homogeneous group themselves. Safety and counselling 

implications. 

• Jill- rationale should expand on resource implications that we see and are hearing. 

• Pilot the course for one year and work the bugs out. It would have to work as a non-mandatory 

elective the first year. Attach a strong research evaluation component to the pilot, and ask for 

resources for 3 years. Important to start it, and commit to continuous improvement. We cannot get 

the perfect start. 

• How is this course fundamentally different than what's being done in the 107 course? That course has 

tutorials, and it's within 1 single dept. content of breath would be fundamentally different. 

• Vetting instructors to teach this - less of a concern as it's modularized. We are not going to say o 

someone they can't teach it. The people who want to teach it will have to dedicate a fair amount of 

their resources. 

• 1cue courses would be good too- but we live in a 3 cue culture. 

• Doing this work collaboratively tells the student body that entire university and college thinks this is 

important, not just your degree program. 

• Winona- if this course goes through, they will lose enrolment in 107, which is the dept’s lifeline. This is 

a sacrifice that the dept is making. 

• Jim- college underutilizes WHP. This could be a field trip destination. Or a 1-day program, with elders. 
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Those who say yes and want to be involved- Ryan, Sarah, Allyson, Jim. 

Neutral and involved in discussion- Rob 

Ask elders how they feel about the mandatory nature of this course. 
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Literature Review

Required Diversity Courses 

Research Question: Where have diversity course requirements been implemented, in what form, and to 

what extent have they had a positive (or negative) impact on student understanding, belief, and 

behavior? 

A search of the literature revealed that few universities outside of the United States have 

general required diversity courses. While some universities or specific departments have these 

requirements in Canada and Australia, empirical evidence on their efficacy is lacking. A survey of 

American colleges and universities in 2000 found that 62% either had or were in the process of 

developing undergraduate diversity requirements. These courses vary widely in subject matter – some 

focus on race and ethnicity in general or specific groups, while others may look at gender. They may also 

be in a range of disciplines, from politics to history to even sciences, as long as they meet prescribed 

requirements to be called a diversity course. Quantitative studies on the effects of these courses are few 

and also have varying results. A brief overview of existing studies reveals that, overall, diversity courses 

are effective for reducing racial discrimination. 

Mitchell Chang (2002) and Hogan and Mallott (2005) both examined whether a diversity course 

actually improved racial attitudes by utilizing the Modern Racism Scale to test those had just started a 

diversity course and those who had completed it. Those in the latter group had more favorable views 

and judgements about African Americans, even though some students surveyed were in courses that did 

not specifically focus on Black issues, but primarily on other racial groups. Likewise, in a pre- and post-

test study between freshman and senior year Nelson (2010) found that diversity course impact was 

significant. In interviews with 15 students who had taken a diversity course, it was found that the course 

led to a change in their view of cross-racial interactions, making them more open to difference and 

general and providing a shift in perspective of those from different backgrounds (Stewart, 2010). The 

study also found discussion sessions were better than lectures for teaching diversity as well as small 

class sizes and activities that promoted cross-racial interactions. 

However, some studies found more mixed results. Henerson-King and Kaleta (2000) compared 

students who had taken a race and ethnicity course and those who had not, they found those who had 

taken the course did not change their attitudes significantly, but those not registered became 

significantly less favorable towards Latino(a)s, African Americans, and men over a semester. A study at 

Penn State University found that diversity courses did effect student beliefs, with 60% saying they look 

at multiple perspectives now and 40% are more aware of intolerance on campus, but there was a 

disconnect between thought and practice (Palmer, 2000). Racism was reduced because it is primarily 

caused by ignorance, but resentment and antagonism were not. In addition, some studies show that the 

number of courses taken is significant. Bowman (2010) The UW University Academic Planning Council 

(2002) found that students who take two or more diversity courses have much greater gains than those 

who only took one. 

The University of Wisconsin-Madison implemented an Ethnic Studies Requirement in 1989 and 

performed an assessment in 2002 (UW University Academic Planning Council 2002). A survey of 

students found that two-thirds believed the course improved their ability to analyze inequalities based 

on racial differences and the majority felt it changed their assumptions and perceptions. Students were 
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more likely to think about and discuss diversity and to interact with and seek out information about 

those of different ethnic backgrounds.  

Recently, many Australian universities have implemented mandatory Indigenous studies courses 

for pre-service teachers (education students). While many have written about the importance and 

design of such courses, there is little empirical research on the impact on the students’ beliefs and 

views. However, Phillips (2011) examined how non-Indigenous students articulate, manage, and shift 

their resistance to learning a compulsory Indigenous studies subject and also developed a curriculum for 

a course. Her findings may be quite applicable to the context in Saskatchewan: most students had little 

contact or relationships with Indigenous peoples, yet held rigid opinions and views. Their views were 

informed by dominant constructions of knowledge about Indigenous peoples that allowed students to 

take the position of observer or helper and fears of the political nature of the studies led non-Indigenous 

students to cast themselves as innocent victims of Indigenous peoples’ political demands. Students were 

resistant to share their perspectives or to critically self-reflect and used binaries. However, the course 

enabled a shift when students recognized they had a culture and turned their view on themselves. Their 

understandings of Indigenous peoples became less concrete and discussions less vague. Important to 

this shift was forming links between dominant knowledge systems and students’ preconceptions of self 

and the limits these systems put on their capacity to understand where they were situated. While 

student responses to the course were complex and took time, the mandatory unit proved effective. 

Challenges 

Negative stereotypes can be replicated and students can fall into their expected role on 

contentious issues if critical thinking is not encouraged in the class. Also, the limited time available may 

affect the depth at which sensitive and complex issues can be addressed. There is often resistance from 

students, most often when white, middle-class students’ own privilege and place in society are directly 

challenged (Bowman, 2010). Karnahan and Davis (2007) found that while white students increased 

awareness, they also increased feelings of guilt and responsibility, which can lead to resentment. 

Likewise, Hogan and Mallott (2005) found that while a diversity course reduced the denial component of 

racism, it did not significantly affect resistance or antagonism as these elicit defensive and emotional 

reactions since eliminating racism would require the dominant group to share power and rewards in 

society. Thus, students were still antagonistic and resentful toward programs designed to help African 

Americans achieve social and economic equality. 

While at predominantly white campuses students sometimes resist diversity course 

requirements, Martinez (2014) found that students were less resistant to a statistics diversity course 

that focused on comparing trends in the experiences of racial groups. This made students less defensive 

or uncomfortable because there was always statistical evidence to support the realities of social 

inequalities.  

Limited evidence has shown that prejudice can in fact grow if the course is not properly 

designed or facilitated. Case (2007) found that a diversity course resulted in greater awareness of white 

privilege and racism, but that participants’ prejudice levels against Black, Arab, and Jewish people 

remained constant and prejudice against Latinos grew. This could be due to the increase of guilt and an 

increased awareness of issues. As such, the instructor must be aware of this possibility and implement 

strategies to acknowledge and deal with student emotions and encourage open dialogue about 
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reactions to course materials. Weekly journals may also help white students cope with guilt (Case 2007). 

Phillips (2012) also found the use of online discussion forums and journals to be extremely useful. 

Students perceived Aboriginal instructors as aggressive and as deliberately presenting non-Indigenous 

people and culture in negative ways, leading to resistance from the students to share their perspectives 

because they were unsure how it would be received. However, this did not affect the reflections shared 

in online spaces and journals. Likewise, Andersen (2012) found online reflective journals to be an 

integral part of a mandatory course to enable students to reflect on their values, enhance reflection, 

facilitate critical thought, write focused arguments, express feelings, and understand the need for the 

decolonization of learning. 

Note on Online Learning: The benefits and drawbacks of online learning have seldom been quantitatively 

assessed and results vary depending on class type. In a meta-analysis of studies comparing traditional, 

online, and blended courses it was found that on average students in online learning conditions 

performed moderately better than in traditional; however this was more significant for those in blended 

courses (Means, et al. 2013). Discussion boards are seen as a critical reflective space for students to 

engage in self-reflection and exchange and challenge one another’s ideas (Lewis and Lee 2014). Some 

advantages include convenience and access; ease of participation for introverts or those whose 

communication style is better suited to an online environment; there is time to post, read, respond, and 

reflect upon messages and to revise interpretations and modify original assumptions and perceptions 

(Fedynich 2013). However, differences in quality of interaction exist and there needs to be intense 

instructor presence, real-time meetings online, and well-formulated discussion questions that require 

students to interact with the material and each other in demanding ways (Jones 2015). There are also 

challenges of tech, class size, additional faculty time, and a substantial investment of resources from the 

university, educator, and student if the course is to be properly designed (Jones 2015). Engagement of 

students must be more intentional, with innovative use of a variety of media and learning activities to 

draw students in and provide opportunities for critical thinking, reflection, application, and interaction 

with peers (Jones 2015). As such, the instructor must be involved in online discussions to guide and 

prompt and correct misconceptions; however, quality of discussion will still depend on students and it is 

likely to be better if they know one another. 

While most students at the University of Wisconsin found the Ethnic Studies Requirement 

positive, those who had a negative view of it being a required course did not change their view after 

taking it, and their views tended to become even more negative. Some argue that required courses take 

away from the existing curriculum and favor special interest groups or that ethnic studies lack academic 

rigor and content. Others worry that the courses could create more divisions by focusing on particular 

groups or undercut attempts to infuse multiculturalism throughout the curriculum (UW University 

Academic Planning Council 2002). A non-academic assessment of the UW requirement (Lindsay, 2014) 

expressed some of these concerns, arguing that the material has to be watered down to teach in a 

matter that does not offend, preventing truly open and deep discussion. Lindsay also claimed the course 

was perceived as the university nagging students to be less racist, leading to resentment and difficulty 

teaching students who do not want to be there. Finally, he argued that making the course a requirement 

reinforces the idea that the subject matter is inherently different and those involved are inherently 

inferior. These concerns must be addressed through course design and instructor preparedness (UW 

University Academic Planning Council 2002). 
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Changing Prejudicial Attitudes Through Educational Interventions  

Research Question: What learning experiences and educational interventions are used to change 

prejudicial attitudes, how are they implemented, and to what extent are they successful? 

The research on reducing prejudice through educational interventions is plentiful but also 

diverse. Overall, education to reduce prejudice is found to be effective. In a meta-analysis of 73 studies 

of different techniques, Engberg (2004) found 52 were positive, 14 mixed, and 7 non-significant. Three 

main categories of teaching techniques emerge through a survey of the literature: teaching multicultural 

content, cooperative or collaborative learning methods, and anti-bias or anti-racist skills training. 

Multicultural content, when implemented in isolation of other techniques, has been minimally effective 

and could even be counter-productive (McGregor 1993; C.W. Stephan, L. Renfro, and W.G. Stephan 

2004; Pfeifer, Brown, and Juvonen 2007). Both cooperative and anti-bias skills training have been found 

to be effective in reducing prejudice (McGregor 1993). 

Anti-racist teaching addresses racism directly and targets the cognitive aspects of 

prejudice through discussions of past and present racism, prejudice, stereotyping, and discrimination in 

society and increasing awareness of the economic, structural, and historic roots of inequality (McGregor, 

1993). This must also include a discussion about the perpetrators of discrimination and of minority 

group resistance and contributions despite the obstacles. This can be combined with role playing. 

Leonardo, Zeus, and Porter (2010) argue that too often in classes focused on race there is too much 

concern over creating a so-called ‘safe’ space that leads to shallowness and a counter-productive 

dialogue. They argue that the classroom should be redefined as a place of risk. The lecturer can begin 

with a dialogue about dialogue on the topic of race and encourage students to experiment with their 

self-understanding and promote the idea that they may change their minds during the term. The goal is 

not to encourage discomfort of the dominant group, but to have them take ownership of feelings of 

discomfort, inadequacy, and defensiveness. Violating the discourse on ‘safety’ will open up deeper 

engagements on race both intellectually and practically. (Leonardo, Zeus, and Porter 2010).  

Cooperative or collaborative learning techniques have been found to benefit both interracial 

relationships and understanding as well as academic outcomes, which is often a concern of faculty as 

academic rigor in diversity courses can be lacking. (Pfiefer, Brown, and Juvonen 2007). One of the main 

cooperative learning techniques is role playing. Through this, prejudice and discrimination are 

demonstrated and/or experienced vicariously, allowing for identification with the minority group and 

encouraging students to take the perspective of another to produce dissonance (McGregor 1993). Heidi 

Norman (2004) developed a role play simulation for an Indigenous Studies course in Australia that had 

students take on the role of stakeholders in the Hindmarsh Island Bridge controversy, which dealt with 

Indigenous land claims. Role play as well as lecture and small groups enabled students to see the events 

and issues of race power as real rather than abstract, and it put them in a less defensive and more 

considered position by stepping outside themselves and understanding what it feels like to be 

marginalized.  

Collaborative learning can include many other learning methods that emphasize small-group 

work, discussion, and intensive interaction among students, rather than the traditional lecture format. A 

quantitative study of 2050 second year students at 23 different institutions examined the effects of 
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collaborative learning, which emphasized small groups and discussion surrounding complex issues, on 

student openness to diversity and found it to be effective by creating “the process and setting where 

learning is maximized and preconceptions are confronted through positive, productive interactions 

between students of different backgrounds,” (Cabrera, et al. 2002, 30).  

Service learning has also been demonstrated to be effective for reducing prejudice. Service 

learning courses generally include a majority academic component with interdisciplinary readings as 

well as weekly lectures and discussion, but students also spend a set amount of hours each week (or 

term) at service placements in the community, about which there will likely be reflective assignments. 

Carolyn Dallinger (2015) conducted a qualitative study on primarily white, middle-class college students 

from small towns that had moderate to high levels of prejudice. Participants were partnered one-on-one 

with immigrant children for their service-learning project and were interviewed. At the end of the term, 

student prejudice was reduced through the recognition of their held racist beliefs and the discovery of 

similarities and positive differences with the immigrants that helped rid negative preconceived notions. 

Likewise, in a meta-analysis Engberg (2014) found 12 out of 13 studies reported that service learning 

programs had positive effects for reducing racial bias as they helped students overcome bias through 

direct contact with those who have been defined as the “other” and the chance to get to know one 

another on an equal footing. Dallinger (2015) recommends that service learning programs include equal 

status and cooperation as well as assignments to help students think deeply about the interactions and 

prejudice and discussions about feeling uncomfortable or afraid.   

Enger and Lajimodiere (2011) sought to determine if the online learning space could be an 

effective space for transformative, collaborative multicultural learning by assessing attitude change in 

doctoral students following an online diversity course. The students watched video presentations from 

international students, read educational theorist texts, held online discussions, watched movies about 

racial crises, and kept a reflective journal. Students showed significant difference on knowledge 

regarding differences among economic classes and positive reaction to cultural differences and felt 

compelled to act on what they learned. The study found that the online discussion forum allowed for 

group examination of discrimination without personal confrontation, facilitating the discussion of 

sensitive topics free of the pressure of peer group norms.  

In anti-racist, collaborative, and service learning discussion and reflection are key parts of the 

process. MacKinlay and Barney (2014) conducted a study on an educational intervention called “PEARL” 

– “Political, Embodied, Active and Reflective Learning” that includes small group work, a climate of 

openness, collaborative and experiential learning, and reflexive thinking where the instructor acts as a 

facilitator of discussions and learning. For the most part, the intervention led to a transformative 

process, enabled empathy for students, led students to ask more questions about their own identities 

and knowledge, and changed their understandings. However, they also noted that when courses 

concerned with race are compulsory student resistance increases and some students got angry about 

the situations being discussed. 

While most educational techniques can be effective, successful attitude changes are dependent 

not on the intervention, but the manner in which program contents are conveyed (C.W. Stephan, L. 

Renfro, and W.G. Stephan 2004). As such, instructors must be vigilant of the atmosphere/environment 

they help create, how the topics are framed, and of their own non-neutral perspective. In Montana, 

where all levels of schooling are required to teach Indigenous history and culture, all teachers receive 
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instruction on American Indian Studies. (Aveling 2012). Often, students have little experience with 

Indigenous peoples beyond media portrayal, have grown up in an environment where racism continues 

to be an issue, and can be resistant to learning about such a challenging topic (Aveling 2012, Page 2014). 

Combined with the cultural difference of an often-Indigenous instructor teaching non-indigenous 

students, these classes can have heightened ethnic tension. This will require teacher training and 

vigilance to successfully navigate.  

 As noted earlier, Phillips’ (2011) study of a mandatory Indigenous study course for pre-service 

teachers in Australia highlights the extreme difficulty students may have in changing their perspectives 

and attitudes surrounding knowledge of and racism towards Indigenous peoples. She concluded that 

careful course design and faculty facilitation was needed to create a space that would reduce the 

contaminating influence of pre-existing ideologies. As such, teaching content about Indigenous peoples 

and history students who do not have awareness of their own cultural privilege, standpoint, and 

dominant knowledge system will be unproductive and taint the ways they engage with this content. 

Instructors must first re-set this context and lead students to express and reflect on their resistance and 

standpoints. As such, in the first module of her developed course “students are guided to explore 

existing worldview assumptions using a range of triggers,” which “prepare students for deeper 

explorations of structural influences on the positions they take in relation to knowledge constructed 

about Australian cultures and the place of Indigenous peoples’ knowledge perspectives within those 

structures” (Phillips 2011) . 

Teaching Diversity Courses and Changing Prejudicial Attitudes in a “Mainstream” (majority white) 

Environment

Research Question: How have diversity courses been implemented in majority white institutions, what 

challenges have been encountered, and how have/can these be mitigated for positive outcomes? 

Recognizing and understanding the impact of racial difference is difficult for those students who 

have never lived with minority group members. The literature shows that when majority students are 

obliged to come face-to-face with issues of inequity and to consider their own culpability for such 

inequity and their capacity for social action, they experience discomfort that can lead to resistance (De 

Freitas and McAuley 2008). Davis (1992) identified three classroom responses to teaching about 

inequality to a predominantly white audience: resistance, paralysis and rage. Paralysis can happen when 

students are overwhelmed by the intractability of stratification and do not want to talk about it 

anymore. However, for students that have experienced inequality, the classes can become an avenue 

for anger. These reactions stem from misconceptions and deeply held ideologies that students bring 

with them upon entering university. Antonio (2006) found that students enter university with strongly 

held explanations for social phenomena that they take for granted. He found four common ideologies 

used to understand racial inequality: blaming the victim, justifications (argue for benefits of inequality), 

naturalization (inequality cannot be changed, what is done is done), and colorblind racism. Thus, he 

argues, “unless instructors employ strategies to deliberately discredit these misconceptions, students 

will likely continue to hold them after the leave college” (263).  

Students must learn to problematize their comforting “truths” regarding difference and 

injustice.  To design a diversity course that enables students to overcome or embrace this discomfort, 
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examining resistance is crucial. De Freitas and McAuley (2008), in a study exploring strategies in a 

mandatory diversity course to help prepare pre-service teachers from a predominantly white 

community in P.E.I. to teach for diversity, argue that a ‘pedagogy of discomfort’ is necessary to instill a 

more ambiguous student identity that embraces difference and recognition of students’ own submission 

to dominant discursive practices. The key assignments required students to: “(1) Write a personal 

narrative about their own privilege; (2) Watch a foreign film and answer a series of questions about the 

dilemmas of empathizing with and representing ‘other’ cultures; (3) select a pop culture text and design 

a lesson that engenders a critical reading of the text; (4) write a paper in which they apply sociological 

and social psychological theoretical frameworks to their past teaching experiences” (433). Identity 

development was strongly triggered through these assignments, which made students struggle with 

their own power and privilege as majority group members and difficult theoretical models as 

interpretive tools. Many final papers indicated students were developing a more complex understanding 

of systemic inequity and to name and own the ways it impacted their own identity; however, some still 

resisted and continued to believe comforting justifications. 

Pence and Fields (1999) sought to create a teaching intervention that would help uncover white 

privilege for a white audience. They found a number of issues that can come up in teaching white 

privilege: resistance, ranging from overt hostility to a wall of silence; some students think they have 

nothing to add to discussions because they are white; discussions focus on experiences of persons of 

colour but omit whiteness from the discussion, thereby excluding the power imbalance; and as many 

students grew up in white communities and schools, inquiry remains intellectualized and problems are 

seen as out there. The teaching method used had upper-level students design a quantitative research 

project that uncovered racial discrimination and then present their findings to an introductory 

humanities course. A quantitative course was useful as students tend to “own” date they have 

generated even when it supports positions they may have resisted previously: “Personal discovery can 

help resistant white students acknowledge their own structural privilege.” The project helped students 

realize the problems were not just out there, they recognized their own privilege and ways they are 

actually prejudiced, and made many want to take action. They moved beyond a passive understanding 

of discrimination. 

Similarly, Martinez (2014) found that students were less resistant to a statistics diversity course 

that focused on comparing trends in the experiences of racial groups. Students were less defensive or 

uncomfortable because there was always statistical evidence to support the realities of social 

inequalities.  

Antonio (2006) found that teacher-centered instruction, as opposed to collaborative and 

problem-based learning, may heighten student resistance as students see it as just the teachers opinion 

that they are being forced to learn. In addition, pre-held misconceptions intensify white students’ 

resistance to knowledge and may lead to student-teacher confrontations that sour the classroom 

atmosphere. One such misconception is a “simple moral dichotomy” ideology, where students 

oversimplify inequality by blaming it individuals and treating all behavior as either normal and good or 

other and bad. With this belief, critiques of inequality create resistance because they are seen as attacks 

on the natural goodness of society. As such, Antonio argues, these misconceptions must first be 

addressed and discredited. In addition, problem-based learning and collaborative learning strategies can 

reduce resistance to the material by offering multiple challenges and information sources, rather than 
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just the teacher’s. Employing a problem-based learning model, Antonio was able to help students 

unlearn ideological misconceptions and replace them with a sociological framework.  

Dallinger (2015) studied the effects of a service learning course on students from a 

predominantly white college and towns with high levels of prejudice. Through interacting one-on-one 

with young immigrant children students came to recognize their own held prejudice or racist beliefs, 

learned they had similarities and positive differences with their immigrant partners, and got rid of 

stereotypes through interaction. In order for students to have a transformative experience, Dallinger 

recommended assignments to help them think deeply about the interactions and different perspectives 

and that faculty engage in discussions about discomfort and fearing differences. 

While the above cases show that prejudice and racism can be lowered in students at 

predominantly white institutions, some researchers have found that it can in fact be increased (Cass 

2007, Nelson 2010). In both these cases, white students had increased awareness but also increased 

feeling of guilt and responsibility as the resulted of being confronted with their own privilege. As such, 

the instructor must be aware of the possibility of increased white guilt and implement strategies to 

acknowledge students’ emotions, encourage open dialogue about reactions to course materials, and 

perhaps institute weekly journals to help students cope with their discomfort (Case 2007). Importantly, 

discomfort must not be avoided in the desire for ‘safety’, but white students must take ownership of 

feeling uncomfortable in a critical race dialogue and be encouraged to take responsibility for their 

feelings of inadequacy and defensiveness (Leonardo, Zeus, and Porter 2010). A lack of safety opens up 

space for empathy and discomfort can enable both white students and students of colour to remove 

masks (Leonardo et al. 2010).  
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Context 
The College of Arts & Sciences at the University of Saskatchewan is currently developing an 
Indigenous content requirement for all undergraduates within the college. The aim of this 
requirement is to ensure that, by the time of graduation, all undergraduates have an 
understanding of the unique positions and histories of Indigenous peoples in Canada. The 
Indigenous Requirement Implementation Group (IRIG) was struck as a means to explore 
various options on how best to implement this goal. 

The work of the IRIG is taking place within an era of “reconciliation” in Canada. The Truth and 
Reconciliation Commission issued its Final Report in 2015; in it, the Commission called on 
Canadian universities to provide accurate education on the history of Indigenous peoples in 
Canada. In taking up this call, the University of Saskatchewan has begun a number of initiatives 
under the banner of “Indigenization.” However, the definition of this term - Indigenization - is 
debated. In my mind, Indigenization can be used to tokenize Indigenous peoples and 
knowledges within the academy, or it can be used to promote decolonization  in addition to 
learning about Indigenous cultures, histories, etc. 

Thus, to promote a form of Indigenization that not only informs students about Indigenous 
peoples but also promotes decolonization, a two-pronged approach is required. First, truths 
about Indigenous peoples’ histories and presence in Canada need to be taught truthfully. This 
might include things like, for example, teaching about treaties, Indigenous peoples’ contributions 
to Canadian society, etc. But to leave things here would not promote decolonization per se; if 
mishandled this could promote a voyeuristic approach that turns Indigenous peoples and 
Indigenous issues into consumable items for a primarily non-Indigenous student audience. This 
must be avoided if the College of Arts & Science is to not do harm to Indigenous peoples. 

Indigenization should therefore also include pedagogical approaches that “flip the lens” back 
onto non-Indigenous peoples, and their histories as recipients of unearned benefits resultant of 
the settler colonial processes that created the Canadian state. For some students (and even 
professors), this will be an uncomfortable learning process. But that's ok. Discomfort is a 
prerequisite for decolonization. 

Practical Decolonization 
Against the backdrop above, developing practical steps for decolonization will take on 
dual-pronged approaches throughout the life of a course. At this time, the IRIG has not settled 
on what form the Indigenization requirement is going to take (One large course? A suite of 

Appendix C8: Decolonization in the Classroom

Practical Steps for Decolonization in Classroom Setting
An Indigenous Requirement Implementation Group document 

Presented to Working Group 3 by Damien Lee
April 17, 2017 

98 of 209

mailto:damien.lee@usask.ca


several courses? A mix of the two?). Thus, given this uncertainty, the dual-pronged approach 
can only be discussed from 35,000 feet. Below, then, I focus on developing frameworks rather 
than set-in-stone, specific approaches. 
 
I see three practical approaches to decolonization within the context of an Indigenous 
requirement: 1. Assignment Design, 2. Course Content Selection, and 3. Appropriate 
Instruction. I will discuss each of these briefly below. 
 
 

1. Assignment Design 
Assignments enable students to apply theories and content discussed in lecture and in 
readings. Assignments require active learning through doing. They therefore allow an important 
way for students to apply the dual-pronged approach to Indigenization discussed above, as they 
can be used to create space for student reflection on their various roles in Canadian society, as 
well as that of their communities. The following two examples can be adapted to the College of 
Arts & Science as a means to promote decolonization through Indigenization: 
 
The Homelands Paper. Developed by Indigenous Studies professors at Trent University, the 
“Homelands Paper” is a major essay requirement that asks students to consider Indigenous 
peoples’ presence in the students’ home communities. Many non-Indigenous students begin 
this exercise assuming that their home community has zero Indigenous peoples, and zero 
Indigenous history. This, of course, is false, considering that all land in Canada was once solely 
owned by Indigenous peoples. This assignment is useful in that most, if not all, students return 
papers in which they express surprise and, sometimes, anger, that their home communities 
have Indigenous history/presence. Many non-Indigenous students thus find themselves in an 
intellectually unsettled space - a “teachable moment” that a properly qualified professor can 
then use to guide deeper understanding about how settler colonial narratives are staged to 
presume Canadian communities simply propped up in a cultural and political vacuum. In other 
words, the Homelands Paper provides a counter-narrative to the myth of  terra nullius, and 
recruits students into the starring roles of this investigative drama. 
 
Positionality Papers. “Positionality” refers to locating one’s social location using an intersectional 
approach. It recognizes that power exists and is distributed unevenly depending on things such 
as skin colour, sexual orientation, gender assignment, class, etc. For example, I am a 
cis-gendered, heterosexual, white man who was adopted into an Anishinaabe community in 
northern Ontario as an infant. Though I grew up on an Indian reserve, my adoption does not 
dismantle my whiteness, and therefore I carry with me an exceptional amount of unearned 
privilege that other people in my family do not enjoy due to the way in which Canadian society 
distributes power to them. 
 
Positionality papers/essays are useful course-based exercises that can develop students’ sense 
of social location. No classroom is a safe space; for Indigenous students and students of colour, 
violence is already present in the form of white students resisting knowing themselves as 
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racialized beings (i.e. as white people). Alternatively, racialized violence can also manifest 
within classroom settings by claims to colourblindness - either on the part of students or the part 
of professors/instructors. Skin colour matters because the broader Canadian society assigns 
power to it accordingly. Thus, positionality papers enables students to come to better 
understand themselves not only as racialized beings, but also the baggage they may carry due 
to other aspects of their social location. This exercise thus helps classrooms to name things like 
whiteness, heterosexism, class, etc., not to instil guilt, but to put the baggage on the table so 
that authentic conversations about Indigenous issues can take place. There is ample research 
(both pedagogical and theoretical) on the importance of positionality within mixed-race and 
decolonial learning environments. 
 
The two assignments listed above are not meant to be an exhaustive list. 
 
 

2. Course Content Selection 
The dual-pronged approach to Indigenization will require course content that goes beyond 
merely learning about Indigenous issues, to include content to provides opportunities for 
non-Indigenous students to learn about the darker sides of Canada’s settler colonial history. 
Thus, content can be built into Indigenous Requirement courses that has little to do with 
Indigenous peoples and Indigenous histories, and rather more to do with the nature of Canadian 
society itself. For example, being able to define terms such as “settler colonialism,” “whiteness,” 
and “structural racism” might enable all students to better understand the conditions that have 
lead to a need for Indigenization in the first place. 
 
Practically, course content will need to include readings, lectures and exercises that names and 
“pushes back” on topics like settler colonialism, whiteness, etc. The readings and lectures 
chosen/developed will, of course, depend on whether the Indigenous Requirement is met 
through a single course offering, a suite of course offerings, or a mix of the two. But for the sake 
of providing examples, the following resources could be considered for such content: 
 

● Wolfe, Patrick, “Settler Colonialism and the Elimination of the Native,”  Journal of 
Genocide Research 8, no. 4 (2006):387-409, 
http://www.kooriweb.org/foley/resources/pdfs/89.pdf  

● Wolfe, Patrick,  Traces of History: Elementary Structures of Race (London: Verso, 2016) 
● McIntosh, Peggy, “White Privilege: Unpacking the Invisible Knapsack,” accessed April 

16, 2017, 
https://www.deanza.edu/faculty/lewisjulie/White%20Priviledge%20Unpacking%20the%2
0Invisible%20Knapsack.pdf  

● Blaut, James,  The Colonizer’s Model of the World: Geographic Diffusionism and 
Eurocentric History (New York: The Guilford Press, 1993).3. Appropriate Instruction 

 
 

3. Appropriate Instruction 
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Finally, appropriate instruction is imperative for decolonization to work on a practical level. It 
cannot be stressed enough that having the right person at the front of a classroom will be key 
when course content and assignments get uncomfortable for some students. However, as 
Frantz Fanon famously wrote, decolonization will always be a violent event - even when such 
“violence” is experienced in the form of coming to that one has an ethnicity or that one is the 
present-day beneficiary of historical and on-going dispossession of Indigenous peoples. 
 
Practically, appropriate instruction will include ensuring instructors or professors have the 
training to handle discomfort in the classroom, and do not reproduce some of the issues that 
support colonialism (e.g. taking a colourblind approach to race discussion). Such skills can be 
taught. If instructors or professors find themselves teaching an Indigenous Requirement course, 
they may require training in anti-racist education, settler colonial complicity, and on how to 
ensure Indigenous students are not re-victimized through courses ostensibly meant to promote 
appreciation for Indigenous peoples.  
 
This point can be further developed once it is clear as to what recommendation the IRIG 
proposes. It may be easier to ensure professors/instructors leading a large Indigenous 
Requirement class have said training. 
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Appendix C9: Stewardship 
 

Stewarding Indigenous Knowledge 
 
Build an Ethical and Safe Space for Indigenous Knowledge  
• Information and knowledge is inherently political  
• To stop and reverse colonialism, academia must:  
• Support the OCAP principles® (FNIGC, 2017)  
• Recognize that Indigenous peoples have the right to self-govern their own interests and information  
• Current practice accepted and support by TCPS2, Ch. 9  
• Support the TRC’s focus on restoring a balanced, equitable, and reconciliatory relationship between 
Indigenous and non-Indigenous people  
 
Recommended Best Practice Anikik Ka Kish-kay-tah-kik – Those That Know (i.e., GMCTL)  
Engage community Indigenous Elders, Knowledge Keepers to be official stewards of Indigenous 
Knowledge used at the University of Saskatchewan  
• Support by faculty and GMCTL  
• Support the use of Indigenous knowledge, history, and practices in courses in a good way by:  
• Providing education about and access to Indigenous community  
• Support building culturally appropriate material  
 

 

For more information, please contact Dr. Stryker Calvez (stryker.calvez@usask.ca), Educational 
Development Specialist: Aboriginal Engagement and Education with the Gwenna Moss Centre for 
Teaching and Learning. 
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Notes for Western Deans Conference, February 17 

Session 1: Implementing Indigenous Curricular Goals 

Chair: Gordon DesBrisay 

Panelists: 

• Glenn Moulaison, Dean of Arts, University of Winnipeg
• Catherine Murray, Associate Dean, Undergraduate Academic Programs & Enrolment 

Management, Simon Fraser University
• Ross McKay, Dean, Arts and Humanities, Vancouver Island University
• Kristina Bidwell, Associate Dean, Arts and Science, University of Saskatchewan

Vancouver Island University: 

• Thus far, rather than instituting a formal requirement, VIU has prefered to create an 
institutional culture that supports Indigenization.  This could be called a “diffusion” 
approach.

• They have a First Nations Studies program which is community-based and that includes 
elders in residence (who have faculty positions).

• 10% of their student body is Aboriginal

• They have an Office of Aboriginal Education and an Aboriginal Community Advisory 
Board.

• They are considering instituting a “graduation requirement” where students have to meet 
an Indigenous Learning Goal by graduation, but they plan to try to institute this in a 
“seamless” way so that students are not aware of it as a separate requirement.  They are 
also considering how the goal may be met outside the classroom.  They are considering 
whether faculty in various programs could team-teach with faculty from First Nations 
Studies to meet the goal in their programs. 

University of Winnipeg: 

• Their Indigenous Course Requirement began in fall 2016.  

• From a proposal from the Aboriginal Student Council to full implementation took only 8 
months.

• There is a sense of immediacy and urgency to this goal in Winnipeg. 

• Their requirement is course-based (they do not consider who teaches the course.) 

• They have approved 40 course options as part of their Indigenous Course Requirement. 

• These courses must meet particular criteria; they are assessed byt the Department of 
Indigenous Studies as well as their Curriculum Committee. 

• These courses can also be used to fulfill breadth requirements. 

• This past fall, they offered 18 of their approved courses in 6 departments, and 500 
students met the goal in that term. 

• 345 of those 500 students met the requirement through a first-year Indigenous Studies 
course. 
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Simon Fraser University: 

• They have 66 courses with Indigenous Content within 19 disciplines (10 discipliens have 
no courses in this area).

• They have taken a Distributed approach to Indigenizing their curriculum.  

• They have a major focus on Indigenous languages, in full partnership with Indigneosu 
communities.  They began their Indigenous Language revitalization program in 1993.

• They are considering implementing and Indigenous Learning Goal, but they have 
challenges with accreditation (their programs are accredited, which is much more 
common in the States than in Canada).  They have Writing, Quantitative, and Breadth 
requirements and are considering adding an Indigneous requirement or a requirement in 
Intercultural Competence. 

• They are considering an approach similar to that taken by their Department of 
Linguistics, who have defined detailed goals and sub-goals for their program, and where 
students develop a portfolio to show that they have met those goals. 

• A top-down approach is unusual at SFU and they are worried about Departmental buy-in. 

• There is less buy-in from the bigger departments, such as Psychology and Economics. 
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IRIG Conference Call Meeting with Kevin Lamoureux 
April 19, 2017 
2:21 PM 

IRIG Members in attendance: Kristina Bidwell, Stryker Calvez, Damien Lee, Alexis Dahl, Vince 
Bruni-Bossio, Vicki Mowat 

• Kevin expressed his gratitude for the invitation to speak with the group, and his regrets 
for

• We would never suggest that a University do what we did - we are in no place to make a 
recommendation

• I feel comfortable saying that Usask has a responsibility to contribute to reconciliation in 
whatever form that would take

• I am going to try to speak frankly with you about the experience
• I came into this role as Associate VP about 6-7 months, and I was not involved prior to 

that with the ICR.
• I also inherited our commitment to Indigenization.  I really wrestled with that word, and I 

reached out to elders and knowledge-keepers.  The message I received is that, "Whatever 
Indigenization is, it has to involve safety."

• Consider the dysfunction of the Indian Act, and the fact that being at home is not safe - 
neither is being away from home.  At the very least, we need to consider safety: of 
physical safety, cultural expression, identity, and grieving.

• We also have to guarantee that if we want to confront racism directly, that our students 
do not bear the brunt of that.  Student safety for indigenous students, non-indigenous 
students, instructors, and for the reputation of the University.

• To be clear, when I say safety, I do not mean that we avoid tough conversations.
• Safety of indigenous knowledge, artifacts on campus, and this perspective shapes 

everything we are doing.

Our story: 
• Our students were in a class, and an instructor asked an elder to come into the class, and 

students witnessed racism (rolling of the eyes).  This led to a conversation about how the 
institution should react.

• Institutional scan: We had courses that already existed that already acknowledged this 
challenge in some way, shape, or form (speak to some aspect of the goal).  At this time, 
the final TRC report was on its way.

• It was brought to the Senate level, and was almost shut down.  Not because of racism, but 
because we tried to enforce something without consulting with the community.  My 
predecessor pulled back and we did some consultations.

• We developed a method of approving courses, a strategy for how we were going to meet 
the demand - and to answer questions that should have been brought to the Senate the 
first time.  Then, it was passed unanimously by the Senate.

• We have a menu of courses that come from across campus: Arts, Science (e.g. Physics), 
and one in the faculty of Business Economics.
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• These courses go through a dual track process for approval: pathway through Senate 
(they hold all the cards and are the ultimate authority on whether they get approved).  
We have an Indigenous Advisory Circle that is made up of knowledge-keepers - the course 
goes through a subcommittee of the Indigenous Advisory Circle that works with the 
instructor to speak to pedagogy, resources, etc.  It is framed as a collaboration.  Feedback 
is given to instructors, but the Indigenous Studies department signs off on the course as 
well before it goes back to the Senate.

• This subcommittee has not had very clear direction on what type of feedback they should 
be provided.  

• I have tried to make sure that the goals of the ICR are clearly: historical understanding, 
contemporary issues, and an appreciation for reconciliation (94 calls to action).

• We are sitting at 10,000 students and are scrambling to keep up with the demand.  This is 
a huge thing.

• Indigenous studies is scrambling to keep up with the demand.  Right now, we have 
pressure to ensure our students can graduate and also a pressure to get some of these 
courses approved.  There is a real tension between approving courses and letting courses 
go through that would not meet the goal.  There have definitely been some mistakes - 
some courses rejected by Senate even though they would meet the learning goal.

• What we are seeing: sometimes weak course proposals, and trying to work together to 
ensure there is no backlog.  Perhaps more of that work should be happening through the 
subcommittee?  This is something we are looking at right now.  We are also working on 
the communication between the Senate and that subcommittee, to ensure they are on 
the same page.

• In terms of the decision making, the line has not been clear.  We are working on our 
approach right now to clarify the roles of each group.

• In my experience, a mandatory Aboriginal course can trigger some very different reactions 
from students - This is not always an academic environment.  It is necessary to invite 
students to be vulnerable with their opinions in misunderstandings.  This is a pedagogical 
art, and that may not be easy for an instructor who has not been trained much in 
pedagogy.

• Question: Is there training for instructors?  How are you supporting them?  Good 
question.  The first thing I did was create ICR workshops.  They are voluntary spaces 
where we provide some training, education on trauma, anti-racist, etc.  It comes with a 
cost, but it comes with a good investment.  This training is core to what we want to do.

• The other thing is approaching this with our Human Rights office.  We have offered 
voluntary passages that our instructors can include, "We are going to ask tough questions, 
and here are the ground rules."  There has been a very high number of instructors who 
have volunteered to take these workshops.  Many instructors who had very comfortable 
careers, and had never seen this type of conflict in the past.  Changing whether content is 
mandatory or not changes the dynamic.  The workshop provides peer to peer best 
practises and share their experiences.

• Question: Can you explain the costing on this?  Is there a limit on how many ICR courses 
you would like to see?  That cost is managed out of my office, coming from the President's 
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office.  Significant when we bring in consultants and conflict-management backgrounds.  I 
think it would be pretty onerous to ask a single faculty to manage this on their own.  We 
are trying to think creatively about meeting the need right now - not enough.

• Right now, we have 46 approved courses on our ICR list: 42 Arts, 3 Science, 1 Economics.  
2,662 seats have been provided.  The courses were not full, so another challenge was 
trying to guide our advising staff to fill their requirement in the beginning (rather than 
waiting until later).  We have 29 instructors currently teaching these courses.  A lot of 
students are taking our Intro Indigenous Studies course.  It is good because presumably 
this department is most capable of providing a well-rounded experience of the Indigenous 
experience.  

• This has been a huge threat to the safety of Indigenous students (these courses used to be 
very safe spaces).  Now imagine a new northern student coming to a University with a 
higher population.  It can be brutal for these students.  We have robbed a lot of those 
Indigenous students of that safe space.  We are still trying to figure this out.  Indigenous 
studies must play a role, but we don't want them to be burdened by it.

• Who gets to teach these courses?  If we are teaching traditional Indigenous practices, it 
should always, without fail, be an Indigenous person instructing.  However, we should be 
able to use our allies to help meet the ICR as well.

• E.g. Mary Young - teaching this course was a brutal experience for her.  The racism, 
sexism, and disrespect.  She was a residential school survivor, in class with people scoffing 
at the experience.  We would ask an ally to be there and then invite Mary in instead.  
There is a very good role for allies to play in this experience.  In the ability for non-
indigenous people to challenge other non-indigenous people.  Every single one of us 
should play a role in Indigenization.

• Bad press: at Lakehead, students were challenging who could teach Indigenous content.  
• I am very clear that if it is Indigenous knowledge, it should only be an Indigenous 

instructor.  There should be a voice of lived experience - we created a Speaker's Bureau - 
funded through my office - a community of people who are willing to share their stories as 
resources to the instructors.  We facilitate putting instructors in contact with individuals 
who are willing to share those stories.  Trying to wrap in as much of an opportunity for 
collaboration as possible.

• Question: I really like the focus on safety.  I think that the oversight of this group is really 
important.  I wonder, how have the students reacted?  We have a SSRC grant that is 
evaluating this experience.  We are trying to get a baseline of student understanding 
coming into the course.  Unfortunately, we were not able 

• Anecdotally, we have not gotten bad press (and our media was looking).  I suspect there is 
a range of student experiences, and some are unmoved.  There are some instructors who 
have not engaged in the workshop.  What I am focusing on is that 2-3 non-indigenous 
students a week asking me, "Why didn't anyone tell me about this any sooner?"  That 
makes everything worth it.  We are making a contribution.

• We are starting to look at what's next.  We have students who want part of their career to 
be about reconciliation.  How do we work to facilitate that?  A really interesting 
development.
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• We have a really interesting finding about environmental sustainability.  The ICR was seen 
as having the weakest connection to sustainability out of all the things we are doing.  
Maybe we want to add another perspective relating to the 

• Even those instructors who had a hard experience said it was rewarding.
• We expected instructors teaching these mandatory courses to take a hit.  How do we 

manage that?  We don't want instructors' advancement to be crippled by the ICR.  
Something we are working on.

• Question: Do you have a sense of the enrollment numbers in your 46 courses?  For 
Indigenous studies intro courses, seats are capped at 80, and now they are overflowing.

• Question: Do you have any strategies for making sure you get enough students through 
the requirement, so there is no bottle-neck at graduation?  We have an educational tool 
called Indigenous Insights.  It is our goal that everyone on campus receive that training, to 
ensure Indigenization is embraced by everyone (including student services).  Once we 
have the buy-in, the plan is to workshop and get advisors to guide students into the 
courses they should be in.  We are currently looking at this.

• Question: Have you noticed or had a way to measure whether or not white students are 
'taking the path of least resistance' and taking courses that are more comfortable?  No, 
we need to think about that more.  In the first term last fall, one of the courses that had a 
waiting list was about the history of residential schools - I would like to think that people 
are recognize the need for this.  Perhaps hiding in the larger courses, the intro Indigenous 
studies courses?

• Question: Do you have a plan for supporting Indigenous students?  I had a plan in place 
for every counsellor and support person on campus to have trauma awareness through a 
post-colonial lens.  I was going for a top-down approach because we were met with some 
resistance from the counsellors.  I always wanted a space on campus for students to 
smudge and retreat to, and to develop a model for peer support.  Some of this fell 
through due to a positional change, but these are still goals in place.  We also have elders 
on campus, we want a sweat lodge (partnerships).   

• Group can follow up by email if there are any questions.
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Notes from Telephone meeting with Kevin Lamoureaux, AVP Indigenous Affairs, University of 
Winnipeg 

o Starting this fall, the University of Winnipeg has implemented a requirement that every student must 
choose from among 60 courses to meet their Indigenous Course Requirement (ICR).  The ICR was 
unanimously accepted by their Senate (like our University Council). 

o Kevin emphasized the importance of working within existing institutional regulations and structures, 
and consulting widely.  At UWinnipeg, a small group of staff and faculty initially came up with a 
plan for the ICR without consulting widely and without engaging with their Senate Curriculum 
Committee, but it was turned back by their Senate and the initiative nearly died on the table at that 
point. 

o They have now developed a process for vetting courses that are proposed as part of the ICR.  They 
have a set of criteria for the courses (must offer a historical perspective, must deal with modern 
issues, must address issues of trauma, etc.).  Departments propose courses, typically championed by 
the faculty member who will teach the course.  The proposals go first to the Department of 
Indigenous Studies, who do not have the power to accept or reject the course, but can provide 
comments and feedback.  The faculty member can choose to revise the course based on that feedback.  
Then the proposal goes to their Indigenous Advisory Board, comprised of internal and external 
Indigenous stakeholders, who also provide feedback, and there is another opportunity for revision.  
And finally, the proposal goes to their Senate Curriculum Committee, along with all feedback, and 
that committee can accept or reject the course as part of the ICR.  (The process is charted here: 
http://uwinnipeg.ca/indigenous-course-requirement/ICR-Course-Approval-Process.pdf) 

o He emphasized the importance of creating a positive community around this requirement, where 
faculty feel encouraged and supported rather than judged or excluded.  They are trying to use the ICR 
as a learning opportunity for interested faculty, connecting them to Indigenous community 
organizations and resources as they develop their courses.  They are also putting a strong emphasis on 
excellent pedagogy and pedagogical training to try to ensure that students have positive experiences 
with the ICR. 

o Even with 60 ICR courses for 10 000 students, they are having trouble with capacity.  They are 
considering developing an online course that would meet the ICR, but Kevin emphasized that it 
would have to be excellent, with high production values, and an intellectual and emotional component 
(he compared it to the CBC’s 8th Fire series).  Students in the online course would also have a chance 
to meet in person, discuss, debrief, and heal.  They are also considering allowing students to meet the 
ICR with community-based learning or experiential learning. 

o Because the ICR may force students to deal with issues that are difficult or even traumatic for them, 
they have placed a strong emphasis on creating a “safe” classroom, especially for Indigenous 
students.  They are working to ensure that students in every ICR course know that they have access to 
counselors and elders through their Aboriginal Student Centre or Student Health Centre. 
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o I asked if departments are clamouring to create new Indigenous courses in an attempt to capitalize on 
the ICR (this has been raised as a concern here).  He said that they have received proposals from 
every department on campus!  But he said that he saw this as a good thing if it creates genuine 
interest in Indigenization within departments.  And he feels that superficial or hasty proposals will be 
weeded out in the vetting process.   

o I also asked if they have had any issues with course being proposed by experts in the field, but then 
taught by non-experts (also raised as a concern here).  He said that that had not happened yet, as the 
ICR has just been implemented.  But he said that he thinks that they will deal with these challenges as 
they arise, that their process is not perfect, but that he feels that there is genuine wide-spread buy-in 
and that people see themselves as engaged in a learning process together and that they will improve 
over time. 

o Kevin would be very interested in visiting our College to talk about the University of Winnipeg 
experience with the ICR. 

o Overall, I think that we can learn a lot from the University of Winnipeg and can probably borrow 
some of their ideas.  What I found most useful was Kevin’s emphasis on creating widespread buy-in 
for the ICR, from students, faculty, Senate, student services, community groups, etc.  He felt that this 
has created a sense of ownership of the ICR, and a desire to get involved, rather than factionalism and 
resistance.  
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IRIG Conference Call Meeting with Dennis McPherson, 
Lakehead University 
April 19, 2017 
3:45 PM 

IRIG members present: Kristina Bidwell, Damien Lee, Vince Bruni-Bossio, Stryker Calvez, Alexis Dahl, 
Vicki Mowat. 

- Dennis McPherson, Associate Professor in Dep’t of Indigenous Learning 
- We are joined by Joshua, a graduating student and going into Law next year 
- The Indigenous requirement at Lakehead University: my history goes back to the 90s and 

incorporating Native knowledge into our institution, which evolved into a Native Studies 
Department in 1992.  Changed the name to Indigenous Learning department. 

- We have a 3 year BA in Indigenous learning and a 4 year Honours in Indigenous learning. 
- The ICR is a relatively new phenomenon, and was only instituted in the University this past fall, 

where students have been required to take a course with Indigenous content. 
- There is some controversy – one of the things the University failed to do (and I spoke to this) is 

to make a determination on the definition of Indigenous content.   
- Students are somewhat disgruntled toward what they are actually achieving in this process. 
- I think this is a very serious matter and deserves serious attention. 
- What are the social and legal relationships between indigenous and non-indigenous people?  

People are surprised that there are two laws in this country.  We are celebrating 150 years, and 
for all 150 years we have been living with two sets of laws. 

- Question: Has the University given a definition of what is Indigenous content?  No, that is part of 
the problem. 

- The ICR requirement is 50% of a course containing Indigenous content.  Can lead to a Professor 
with no Indigenous background, students leaving with vague impressions about what this is all 
about, and other students who are concerned with, “Why do we have to learn this?” 

- All students coming in this year have to take a course that has the ICR requirement (50% 
Indigenous content).  It is up to the Professor in the classroom to deliver the course. 

- How many students are there on the books that can meet this objective?  They did an audit of 
all courses available and put together a list.  In our Department, we offer 35 courses that all 
meet the requirement.  Other departments: Anthropology, Political Studies. 

- I would have a concern with Anthropology teaching this course requirement. 

- Question for Joshua: What do people think of this requirement?  I missed the ICR requirement, 
but I have witnessed Professors giving incorrect information and misrepresented my culture 
(and know of many other cases where this has happened as well).  Non-indigenous students are 
not positive or favourable toward this ICR.  I question what would a course look like for 
Indigenous content in Biology or Engineering? 

- Follow-up: Are these Professors trying to bring in Indigenous content because this ICR exists?  I 
can’t say for certain because I did not question their intention, but the courses were intro 
classes. 

- Follow-up: Given these bad experiences, do you support this requirement?  I have had 
conversations with many students about this.  Through that dialogue I have recognized a few 
themes: 
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- In my opinion, stories, legends, myths: metaphysics go over non-indigenous’ people’s heads.  A 
lot of students are not interested in the anthropologic type of into (wigwams, etc.).  What does 
capture students’ attention is hearing about the truth of residential schools, pieces of 
oppressive legislation that are applied to indigenous people. 

- Question: Have you ever been in a situation where a Professor said something that was good in 
this way?  Most of the time when I have challenged Professors, we have basically just agreed to 
settle things.  I do not have authority.  I wish the Professors would take the time to understand 
Indigenous issues and history.  I’m not here to pick battles and I am here to learn. 

- Question for Dennis: Is anyone addressing these concerns at the faculty level?  I understand that 
we are hiring an Indigenous content specialist on Jul 1, 2017.  I’m not sure at this point what the 
result will be. 

- There are problems with courses including material that is unhelpful and we need to recognize 
the philosophical position of Native peoples. 

- In Thunder Bay, we have a large problem with racism. 
- Question: I know this is the first year, but have you seen an increase in enrollment in your 

courses?  It is kind of a mixed blessing.  On the one hand, I hold to the principle of Indigenous 
Learning (but we only have 4 faculty members in our department) so we would not be able to 
deliver that content with 4 members.  Our complement has only gone up by 1 in 30 years.  I 
haven’t seen the commitment by the University to expand (like we have seen at other 
Universities). 

- Question for Joshua: I want to ask you about that student that came to you in the parking lot.  
How are those students feeling overall?  Is it a positive experience in the end, or not?  The 
student who cried on my shoulder and then had gone on to do her Master’s degree.  I think it 
depends on the individual.  Some students felt as though the struggle had made them stronger.  
In my opinion, that strength comes from the Indigenous studies department here, teaching us to 
have that strength.  I haven’t heard of anyone dropping out. 

- Dennis: I go through box after box of tissue.  If you are going to address the issues in society, you 
have to understand that this is what society is all about. 

- Joshua: One of the questions that came up out of the ICR was about Indigenous content.  Non-
indigenous people did not necessarily participate in residential schools.  It is uncomforting to 
hear a non-indigenous Professor tell us about the hardships we have gone through. 

- Dennis: We have Aboriginal initiatives, support counselling, elders on campus, and other 
support for Aboriginal students. 

- Joshua: There was an instance where a student had shared their residential school experience 
and the individual shared a nervous laugh (that sometimes comes out).  It was perceived by the 
Indigenous student that this was inappropriate.  Maybe something to take note of, with body 
language. 
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Notes from Telephone Meeting with Cynthia Wesley-Esquimaux, former Vice-Provost of 
Aboriginal Initiatives at Lakehead University (just appointed Chair of Truth and Reconciliation) 

o Starting this fall, every Lakehead student will have to take at least 18 hours of Indigenous education 
as part of their degree.  Each program has been required to work the 18 hours into their existing 
courses and requirements.   

o Each department did a self-assessment of where they were teaching Indigenous content, and then 
worked to incorporate Indigenous content into their programs in relevant ways.  This was easier for 
some departments than others.  For example, English simply required that some Indigenous literature 
be taught in their mandatory classes.  Engineering struggled more, but were able to bring the topic of 
Indigenous communities into their community impact course.  Similarly, Business decided to work 
Indigenous case studies into their courses. 

o Their initiative started with the Vice-Provost Aboriginal Initiatives.  They then did a student survey to 
gauge student reaction, took it to the Senate (like our University Council), and worked it into their 
Strategic Plan.  It took four years from idea to implementation. 

o They did encounter faculty resistance, particularly from departments who did not initially see a way 
to connect their curriculum to Indigenous education.  However, they focussed on providing resources 
to faculty and departments.  The Aboriginal Initiatives office hosted “lunch and learn” events for 
faculty to discuss how they might Indigenize their curriculum.  The Aboriginal Affairs office also 
assisted by researching curriculum from other universities. 

o A committee of faculty who have expertise in Indigenous Studies review and approve the curriculum 
from each program, as well as provide feedback and suggestions. 

o They have not faced a lot of questions about who has the expertise to teach Indigenous content 
because they are just asking faculty to make modest changes to courses within their discipline.  
Programs can also bring in guest speakers to help meet the 18-hour requirement, if they do not feel 
comfortable covering material themselves.  Cynthia also pointed out that they are not asking faculty 
to necessarily cover sensitive or spiritual matters. 

o Cynthia says that they have received no complaints from students, probably because the requirement 
is built into their existing programs, and is not seen as “extra”. 

o Cynthia feels it is important to be flexible in how the Indigenous Requirement is implemented, letting 
programs find a way that works for them.  She also says that she wants students to see this learning as 
useful to them and to their future careers.   

o She said that, in her view, you can’t ask every student to have an attitude shift or to address racism, 
since not everyone is ready for that and it just will turn them off.  She also emphasized that 
Indigenous people are “not just about tragedy,” and that not everyone is ready to talk about, for 
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example, the abuse in residential schools.  She prefers a more positive approach that celebrates 
Indigenous contributions to various disciplines and professions. 
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Institutional context and capacity 
Summary of previous working groups:  

Group 1 
• In 2011, Arts and Science adopted an Aboriginal learning goal  
• It was found to receive the least attention of any learning goal  
• In 2014, 79% of faculty supported an Aboriginal learning requirement  
• They decided on a course-list approach, with courses from the entire college  
• Criteria for the courses was established; they focused on meaningful engagement and understanding, 
not just content  

Group 2 
• Met in 2016 and had reservations about the course:  
o An outdated, awareness-based pedagogy; the effect of time and changing faculty on the goals of the 
course; the competitiveness of creating courses  
• A suite of 4 new courses was proposed, aimed at building a paradigm shift, not focused on content but 
on tools to engage with the historical roots of today’s realities  
• They determined the course should be taken in 1st year as a foundational piece.  

Institutional context: 
University commitments 
• On Jan 21, the University Council passed the following motion: “University Council emphatically 
endorses the inclusion of Indigenous (First Nations, Inuit, Métis) knowledges and experiences for the 
purpose of achieving meaningful and relevant learning outcomes, in all degree programs at the 
University of Saskatchewan.”  
• The University of Saskatchewan is revising its Teaching and Learning Charter to include Indigenous 
education goals for all degree programs.  
• The U of S has been a leader in responding to the Calls to Action of the Truth and Reconciliation 
Commission.  

Capacity: 
Considering College Capacity 
How many students do we need to have meet the Indigenous Requirement? 
Arts and Science currently has about 8200 undergraduate students (based on October census date, 
actual number is higher). In order to ensure that all students have an opportunity to achieve the 
Indigenous Learning Goal by graduation, about 2300 students would need to reach the goal each year.  

Faculty capacity 
How many of our faculty can teach or are interested in teaching Indigenous content? 
We have 290 faculty members (probationary and tenured), 29 faculty members do research related to 
Indigenous people, and 17 faculty members that self-identify as Indigenous.  
There are also sessionals who teach Indigenous-focussed courses. Over 7 in 10 faculty are either 
interested in including or already include Indigenous learning outcomes in their own courses (survey 
results).  
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Course Capacity 
What is our current capacity to teach students about Indigenous content? 
Based on department’s reports of how many courses they offer with over 75% Indigenous content, 
10 departments offer such classes. They also reported the number of seats available in these 
courses each year: Department 
Capacity (# of seats available in 75% Indigenous courses each year) 
Archaeology 120 
Art & Art History 165 
Drama 99 
English 132 
Geography & Planning 210 
History 338 
Indigenous Studies 927 
Political Studies 490 
Sociology 200 
Women’s and Gender Studies 30 
Total capacity for students 2,711 

Based on these rough numbers, we do have capacity for all our students to take one of these classes by 
graduation. Of course, whether these courses would meet the requirement needs further consideration.  

Space Capacity 
What capacity do we have to accommodate large classes to meet the Indigenous Requirement? 
There are 3.5 large theatres on campus: Thorv 105 (319 students), Arts 143 (350 students), Health 1150 
(505 students), and Arts 241 (338 students – available for classes in morning only). All these theatres are 
currently fully booked during the day with existing classes. They are available only in the evening.  

Support Capacity 
What capacity do we have to support students who may be disturbed or traumatized by material in a 
mandatory Indigenous course? 
According to Student Counselling Services, there is a Trauma Guidelines working group developing 
guidelines for teaching potentially traumatizing material. There is also a campus wellness strategy being 
developed that will focus on promotion of good mental health and prevention of mental health 
difficulties.  
The Aboriginal Students’ Centre (ASC) staff have identified that there are current identity politics 
around INDG 107 students coming to Gordon Oakes-Red Bear Student Centre to observe ceremonies. 
Indigenous students already use the ASC as a place to bring concerns about courses, but we need a clear 
process for student complaints and the centre is limited in terms of its capacity for Indigenous student 
support. Non-Indigenous students will also need a place to do if they are upset by course material.  
What capacity do we have to support instructors in teaching towards the Indigenous learning goal?  
The Gwenna Moss Centre for Teaching and Learning (GMCTL) currently offers substantial support in 
course design and is growing its capacity to support Indigenizing curriculum. Indigenous Voices is a staff 
and faculty development initiative that aims to catalyze individual and systemic change.  
There is also potential for development of support systems that exist at other universities, including 
workshops for involved faculty, a Speakers Bureau that provides paid Indigenous expert speakers as 
course resources, trauma-informed training for faculty, advisors and counsellors, and SSHRC grants to 
fund the evaluation of an Indigenous requirement. 
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142 Kirk Hall, 117 Science Place 

Saskatoon, SK S7N 5C8 Canada 

Telephone:  (306) 966-6209 

Facsimile:  (306) 966-6242 

 Department of Indigenous Studies 

Kristina Bidwell 

Associate Dean of Aboriginal Affairs 

College of Arts and Science 

University of Saskatchewan 

November 3, 2017 

Dear Kristina, 

Thank you for taking the time to meet with us to discuss the Indigenous course requirement in the 

College of Arts and Science.  

I am writing this letter to confirm that the Department of Indigenous Studies supports implementing the 

Indigenous course requirement following the “course list” model. The department will, with the 

College’s full support, continue to offer its first-year Indigenous Studies course to large numbers of Arts 

and Science students. We will work with the college to determine the expected demand for first-year 

Indigenous requirement courses and to develop a plan to meet that demand. 

The department has submitted its first-year course INDG 107 to be part of the Indigenous course 

requirement list for now. I should note that we anticipate revisions to our curriculum by the time the 

Indigenous Course requirement is implemented in the fall of 2020. 

We are excited to work with the college on this important initiative. 

Sincerely, 

Dirk H. de Boer 

Professor and Interim Head 

Appendix C12: Letters of Support
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Department of Archaeology & Anthropology 

55 Campus Drive 
Saskatoon SK S7N 5B1 Canada 

Telephone:  (306) 966-4175 
Facsimile:  (306) 966-5640 

To:	Kristina	Bidwell,	Associate	Dean	of	Aboriginal	Affairs	
From:	Angela	R.	Lieverse,	Department	of	Archaeology	and	Anthropology	
Re:	Indigenous	Course	Requirement	
Date:	27	November	2017	

Dear	Kristina	

Thank	you	for	taking	the	time	to	meet	with	us	to	discuss	the	Indigenous	course	requirement	in	the	
College	of	Arts	and	Science.	

I	am	writing	this	letter	to	confirm	that	the	Department	of	Archaeology	and	Anthropology	supports	the	
implementation	of	the	Indigenous	course	requirement	following	the	“course	list”	model.	The	
department	will,	with	the	College’s	full	support,	continue	to	offer	ANTH	202,	ANTH	480,	and	ARCH	350	
to	a	number	of	Arts	and	Science	students.	We	will	work	with	the	College	to	include	further	courses	
(ANTH	224,	ARCH	298,	ARCH	353,	and	ARCH	398)	as	part	of	the	list	of	Indigenous	Requirement	courses.	

We	are	willing	to	work	with	the	college	on	this	important	initiative.	

Sincerely,	

Angela	R.	Lieverse	
Associate	Professor	and	Head 

Appendix C12: Letters of Support
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November 22, 2017

Dr. Kristina Bidwell
Associate Dean of Aboriginal Affairs
College of Arts and Science

Dear Kristina,

Thank you for taking the time to meet with us to discuss the Indigenous course requirement in
the College of Arts and Science.

This letter is to confirm that the Department of Sociology continues to support the
implementation of the Indigenous course requirement based on the “course list” model. The
department will, with the College’s full support, continue to offer on a regular basis the following
approved courses to a number of Arts and Science students:

SOC 219.3 – Aboriginal Peoples and Justice in Canada
SOC 319.3 – Aboriginal People in Urban Areas
SOC 341.3 – Institutional Racism and Aboriginal People

We will work with the College as we develop new Sociology courses and modify others that may
in the future be added to the list of Indigenous Requirement courses.

We are very pleased to be working with the College on this important initiative.

Sincerely,

Terry Wotherspoon
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Kristina	Bidwell	
Associate	Dean	of	Aboriginal	Affairs	
College	of	Arts	and	Science		
University	of	Saskatchewan	

27	November	2017	

Dear	Kristina,	

I	am	writing	to	express	my	support	for	the	Indigenous	course	requirement	in	the	College	of	Arts	
and	Science,	and	to	confirm	that	the	Department	of	Political	Studies	supports	the	implementing	
the	Indigenous	course	requirement	following	the	“course	list”	model.		

We	are	happy	that	our	course	POLS	222,	offered	both	on	campus	and	through	distance	
education,	has	been	approved	for	the	course	list.	We	will	continue	to	offer	POLS	222	regularly,	
and	welcome	Arts	and	Science	students	from	all	disciplines	to	enroll	in	the	course.	We	will	also	
work	with	the	College	to	ensure	that	additional	courses	(POLS	322,	323	and	422)	can	be	
approved	as	part	of	the	list	of	Indigenous	Requirement	courses.	

We	are	excited	to	work	with	the	college	on	this	important	initiative.	

Sincerely,	

Loleen	Berdahl,	PhD	
Head,	Department	of	Political	Studies	
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Department of Linguistics 
and Religious Studies 

College of Arts and Science ARTS 919 – 9 Campus Drive 

Saskatoon SK S7N 5A5 Canada 
Telephone:  (306) 966-5641 

Email:  v.makarova@usask.ca

To:  

Professor Kristina Bidwell, 

Associate Dean of Aboriginal Affairs 

College of Arts and Science  

University of Saskatchewan 

Date: 17 November, 2017 

Re: Indigenous Requirement: letter of support from the Department of Linguistics & RS 

Dear Associate Dean Bidwell, 

I am writing this letter to confirm that the Department of Linguistics and Religious Studies supports the 

implementing the Indigenous course requirement following the “course list” model.  

We have submitted a proposal of the LING 253: Indigenous Languages of Canada as a potential 

Linguistics course to be added to the course list to the Indigenous Curriculum Advisory Committee. We 

are very grateful to the Committee for the constructive feedback we received, and we are working on 

incorporating the suggestions of the committee into the resubmission of the course by February 9, 2018.  

The department is committed, with the College’s full support, to work further with the College to 

include Ling 253 and in future other Linguistics courses as part of the list of Indigenous Requirement 

courses.  

We are excited to work with the college on this important initiative.  

Many thanks to Professor Bidwell and Ms. Adams for clarifying our questions and guiding us in the 

process. 

With best wishes, 

Veronika Makarova, 

Professor, 

Head, 

Department of Linguistics & Religious Studies, 

College of Arts and Science, 

University of Saskatchewan 
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22 November 2017 

Dr. Kristina Bidwell  
Associate Dean of Aboriginal Affairs 
College of Arts and Science  

Dear Kristina, 

Thank you for taking the time to meet with us to discuss the Indigenous course requirement in the 
College of Arts and Science. 

I am writing this letter to confirm that the Department of Economics enthusiastically supports 
implementing the Indigenous course requirement following the “course list” model. The department 
looks forward, with the College’s full support, to offering Economics 308.3: Introduction to Indigenous 
Policy Research to Arts and Science (and other) students. We would be pleased to cooperate with the 
College and other departments in the creation of new courses emphasizing Indigenous programming.  

We are excited to work with the college on this important initiative. 

Sincerely, 

Don Gilchrist, Head  
Department of Economics 
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Appendix D1: Committee Membership, Criteria for Inclusion, and Course List 

Members of the Quantitative Requirement Working Group: 

Toryn Adams, Vice-Dean Academic’s Office 

James Benson, Biology 

Alexis Dahl, Programs Office 

Gordon DesBrisay, Vice-Dean Academic 

Lorin Elias, Associate-Dean Student Affairs 

Tom Ellis, Chemistry 

Sarah Hoffman, Philosophy 

Tracy Marchant, Biology 

Steven Rayan, Mathematics and Statistics 

Jacek Szmigielski, Mathematics and Statistics 

Tom Steele, Physics and Engineering Physics 
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List of Selected Courses to meet the proposed Quantitative Reasoning Requirement 

CMPT 140: Introduction to Creative Computing  

ECON 111: Introductory Microeconomics  

ECON 114: Introductory Macroeconomics 

MATH 100: Mathematics for Education Students  

MATH 102: Precalculus Mathematics 

MATH 104: Elementary Calculus  

MATH 110: Calculus I 

MATH 121: Mathematical Analysis for Business and Economics  

MATH 123: Calculus I for Engineers 

MATH 125: Mathematics for the Life Sciences  

MATH 164: Linear Algebra 

STAT 103: Elementary Probability 

STAT 244: Elementary Statistical Concepts  

STAT 246: Introduction to Biostatistics  

PHYS 115: Physics and the Universe 

SOC 225: An Introduction to Survey Research and Data Analysis in Sociology 
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Quantitative Reasoning Criteria 

Content Criteria: 
High 
(3) 

Medium 
(2) 

Low 
(1) 

None 
(0) 

1. How many of the following topics are 
introduced or further developed in this course?
a. Interpretation of mathematical models and 

methods such as formulas, graphs, tables, 
and schematics, and the ability to draw 
inferences from them 

b. Representation of mathematical 
information symbolically, visually, 
numerically, and verbally 

c. The ability to choose and use the correct 
mathematical methods, e.g. arithmetical, 
algebraic, geometric, statistical, or 
algorithmic, to solve problems 

d. Estimation of answers to mathematical 
problems in order to determine 
reasonableness, to identify alternatives, and 
to select optimal results 

e. The ability to appreciate the limitations of 
mathematical and statistical data in a 
student’s own work and in the work of 
others 

f. Understand and apply basic concepts of 
probability 

g. Basic mathematical manipulations 
(fractions, decimal numbers, operations, 
estimation, etc.) without the use of a 
calculator 

h. Measurements and their limitations, 
including concepts of accuracy and precision

5 

or more 
3-4 1-2 0 

2. Independent of the number of areas selected in 
question 1, what percentage of this course is 
focused on teaching content listed in Question 
1? 

80%+ 60-79% 40-59% 
39% or 

less 

3. Skills to evaluate and assess quantitative 
information and data: Explain how this course 
helps students acquire the skills necessary to 
critically evaluate information, assess the 
strengths and limitations of quantitative models, 
and make rational decisions based on data.   

Ample 

and 

concrete 

evidence 

is 

provided 

Specific 

evidence is 

provided 

that at least 

one aspect 

of the course 

Some 

evidence 

is 

provided 

but it is 

vague and 

No 

evidence 

provided 

which 

shows 

that the 
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about 

how the 

course is 

designed 

specificall

y to meet 

this 

criterion. 

design or 

assignment 

structure will 

meet this 

criterion.  

unattache

d to 

specific 

elements 

of the 

course.  

course 

meets 

this 

criterion.

Student Learning Outcomes   Criteria: 
High 
(3) 

Medium 
(2) 

Low 
(1) 

None 
(0) 

4. Use of real-life examples in quantitative content: 
Describe, using evidence from the course 
syllabus, specific assignments, projects, or other 
course material and resources, how instruction 
in the course requires students to apply 
quantitative reasoning  concepts, principles, 
theories, etc. to scenarios from the world at 
large. 

Ample 

and 

concrete 

evidence 

is 

provided 

about 

how the 

course is 

designed 

specificall

y to meet 

this 

criterion. 

Specific 

evidence is 

provided 

that at least 

one aspect 

of the course 

design or 

assignment 

structure will 

meet this 

criterion.  

Some 

evidence 

is 

provided 

but it is 

vague and 

unattache

d to 

specific 

elements 

of the 

course.  

No 

evidence 

provided 

which 

shows 

that the 

course 

meets 

this 

criterion.

5. Fostering transferable quantitative reasoning 
skills and ability: Describe, using evidence from 
the course syllabus, how instruction in the 
course will give students the tools and 
experiences they need in order to integrate 
quantitative thinking into their studies after the 
course has been successfully completed. 

Ample 

and 

concrete 

evidence 

is 

provided 

about 

how the 

course is 

designed 

specificall

y to meet 

this 

criterion. 

Specific 

evidence is 

provided 

that at least 

one aspect 

of the course 

design or 

assignment 

structure will 

meet this 

criterion.  

Some 

evidence 

is 

provided 

but it is 

vague and 

unattache

d to 

specific 

elements 

of the 

course.  

No 

evidence 

provided 

which 

shows 

that the 

course 

meets 

this 

criterion.

Required score for inclusion in the Quantitative Requirement: 12/15

127 of 209



Appendix D2 

Report from the Quantitative Requirement Working Group 
6 June 2016 

Committee Members: 

Jon Bath, Art & Art History 
Ralph Deters, Computer Science  
Don Gilchrist, Economics 
Marek Majewski, Chemistry 
Tracy Marchant, Biology 
Raj Srinivasan, Mathematics & Statistics 
Alexis Dahl, Programs Office 

Assignment: 

To determine what course or courses are appropriate to meet a three credit unit “quantitative reasoning” 
program requirement, in Type A, B, C, and D programs in the College of Arts and Science.  

Background: 

Students in Type C programs are all required to take 6 credit units of mathematics or statistics courses. 
Students in one, active Type B program are required to take mathematics, and in many other Type B 
programs are required to take statistics. There are no mathematics or statistics requirements in any Type 
A or D programs.  

To qualify to be admitted to the College of Arts and Science, students are required to have graduated 
from high schooli, and to have completed either Foundations of Mathematics 30 or Pre-Calculus 30. But, 
the College allows students to be admitted with one deficiency, and the 30-level mathematics course is a 
common deficiency. Students are able to “clear” this deficiency by taking a 30-level mathematics course, 
or by successfully completing their first 30 credit units with an average of 65%, selecting from any Arts & 
Science courses. The latter of these options allows students to avoid this requirement entirely, which 
means that some students are able to receive their degree after having completed any 20-level 
mathematics course. 

Process: 

The Quantitative Requirement Working Group (QRWG) surveyed departments, by email or in-person 
meetings, regarding whether students arrive with sufficient quantitative preparation for their chosen 
discipline, and whether new graduates from Arts and Science are sufficiently prepared for the quantitative 
demands of everyday life. The QRWG received email responses from 8 departments, and met with 1 or 
more representatives of 14 departments. The members of the group reviewed the responses, and noted 
that though it was indicated that the incoming level of quantitative preparation is adequate for a few 
disciplines, this was a minority view. It was also noted that the belief that students need additional 
preparation to be ready for everyday life was unanimous. Most respondents felt that the College should 
build this into the program requirements, while a minority held the view that this preparation should be 
built into admission requirements. 

The responses regarding preparation for a chosen discipline varied widely, but correlated with the amount 
of quantitative skills regularly employed within the discipline, and whether such skills have traditionally 
been taught in high school or not until the university level. Faculty from science departments were the 
most likely to identify specific deficits, such as a noted decline in the understanding of significant digits, 
especially with respect to rounding of numbers during a calculation, interpretation of graphs, simplification 
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of expressions that include symbols, understanding of logarithms, and the inability to perform deductive 
reasoning. Faculty from multiple areas indicated a decline in overall, basic math skills, such as addition, 
subtraction, multiplication and division, and especially that most students no longer memorize the 
multiplication tables. It was also noted that some students are unable to determine simple answers with a 
calculator, such as calculating an average. 

The responses regarding preparation for everyday life tended to be more similar than different, based on 
people’s notions of what is required to fully participate in modern society, as an engaged citizen at every 
level. Faculty members felt strongly that all graduates should be confident with basic calculations, and in 
the use of easily accessible tools that help people to take meaning from data, such as spreadsheets. It 
was widely felt that any university graduate should be able to fill out their personal income tax form, make 
educated decisions about investments and taking on debt, and be able to critically read statistical 
information in a news article. Basic computer literacy was often mentioned, including the use of formulae 
in spreadsheets. An ability to estimate, based on common assumptions or probability was another 
commonly mentioned concern, both related to the likelihood of some type of occurrence (car accident vs. 
tornado), and to more general estimates that help people to understand the world, such as “Fermi 
problems”ii.  

The addition of a minimum quantitative requirement was seen as a way to create a more level playing 
field for those students who arrive from homes/communities with limited resources to support the 
development of quantitative skills. Such students generally avoid university-level math courses, and 
therefore are ineligible for whole areas of employment, or are unprepared for some realities of adult life. 
Requiring these students to acquire a minimum quantitative proficiency will provide them greater options 
in the future.  

Analysis: 

The QRWG considered a recommendation to change to the way that the College admission requirements 
are applied, i.e. ensuring that the only option to clear a deficiency in 30-level mathematics is to take a 30-
level course in mathematics. While the committee felt that such a change might help some students, it 
might disadvantage students from small schools where such courses may be unavailable, or only 
available as distance offerings. The committee also felt that this may not solve the problem, as there are 
students who arrive having completed one or more 30-level math courses, but who also exhibit poor 
quantitative skills. The committee agreed that this problem must be addressed at the university level. 

Per the assignment given to the QRWG, the group started with the assumption that that every student in 
a B.A. or B.Sc. program will be required to successfully complete 3 credit units of appropriate coursework 
to fulfill the Quantitative Requirement. The committee investigated how similar requirements are managed 
at other institutions, including the University of Wisconsiniii (General Education Requirements including 3-
6 credit units of Quantitative Reasoning), Wellesley Collegeiv (Distribution Requirements including 1-2 
courses in Quantitative Reasoning), and Memorial Universityv (General Degree Requirements for B.A. 
programs in the Faculty of Arts include 6 credit hours in foundational Quantitative Reasoning courses; 
Degree Regulations for B.Sc. programs in the Faculty of Science include 6 credit hours in Mathematics 
courses). This information was found to be helpful, though each of these institutions requires more study 
in this area than the College is considering at this time.  

Based on the departmental responses, and the committee members’ own experience, it is apparent that 
incoming students arrive with a wide variety of quantitative skills, meaning that some are well prepared to 
go into existing courses, and others are not. The committee felt that the best way to determine the 
appropriate entry point for each student is a Quantitative Skills Placement Test. 

The QRWG considered the collective responses, and the courses that are currently offered, and 
determined that there are no existing courses that cover the skills that are have been identified as weak 
or missing. To address the problem, the committee determined that a new course would be needed. The 
new course is imagined as a College course (INTS 1xx.3), which will be designed to teach quantitative 
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skills that all students need, and can also serve as a reinforcement of the basic skills that students need 
in order to be successful in learning higher level quantitative skills. The new INTS 1xx.3 course may be 
used to fulfill the quantitative requirement, if accepted in the student’s chosen program, and therefore 
may be the only quantitative course that a student must take as part of their degree. 

If a student performs sufficiently well on this test, they may choose to take any of the courses identified as 
meeting the Quantitative Requirement for their program. If the student performs poorly on the test, the 
student must take the INTS 1xx.3 course. A student who does well on the test, but only requires INTS 
1xx.3 for their program may still opt to take this course; i.e. no one who does not require a higher-level 
quantitative course will be required to take one on the basis of their test performance. 

Recommendations: 

A three credit unit Quantitative Requirement should be added to all B.A. and B.Sc. programs to help 
ensure a minimum standard of quantitative proficiency for all B.A. and B.Sc. graduates.  

A quantitative skills placement test should be implemented for all incoming students, to assist in placing 
students in the correct course for their needs and preparation. Resources to implement this test will be 
required, including a well-designed website, test development and updates, a system for students to 
register to write the test, invigilation, and communication of results to students. 

A broadly focused, quantitative skills course should be implemented, to ensure that all students can enter 
a course that is at the appropriate level, based on the high school graduation requirements and the 
College of Arts and Science admission requirements. As this is recommended as a College-owned 
course, resources will be required to cover highly-qualified course instructors. 

All students should be advised to complete this requirement in the first year, as it will help students in 
their subsequent courses. This is especially true for students in disciplines which regularly employ 
quantitative skills, but also for students in “non-quantitative” areas, as their new level of skill may help 
them to discern new connections, or lead to a greater level of overall academic confidence. 

i The requirements to graduate from high school in Saskatchewan include one Mathematics 10, and one 
Mathematics 20 course. Full details available at: 
http://www.education.gov.sk.ca/Default.aspx?DN=9558e8e2-d104-441c-a4db-eedd7ccdacd8

ii A description of Fermi problems is available at: 
http://www.vendian.org/envelope/dir0/fermi_questions.html

iii Information regarding General Education requirements at the University of Wisconsin is available at: 
http://www.ls.wisc.edu/gened/Req.htm. Useful links include: 
http://www.ls.wisc.edu/gened/CoursesNew.htm, https://testing.wisc.edu/centerpages/mathtest.html, and 
https://www.math.wisc.edu/undergraduate/about.  

iv Information regarding Distribution Requirements at Wellesley College is available at: 
http://www.wellesley.edu/academics/theacademicprogram/requirements. Specific information on the 
Quantitative Reasoning requirement is available at: http://www.wellesley.edu/qr. 

v Memorial University: Information on General Degree Requirements for B.A. programs in the Faculty of 
Arts is available at:  http://www.mun.ca/regoff/calendar/sectionNo=ARTS-0109#ARTS-8182. Information 
on Degree Regulations for B.Sc. programs in the Faculty of Science is available at: 
http://www.mun.ca/regoff/calendar/sectionNo=SCI-0140. A math placement test is required for entry to 
most first-year MATH courses. Information on the test and the different courses is available at: 
http://www.mun.ca/math/mpt/#courses.  
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Quantitative Reasoning Program Requirement – Criteria and Survey 

Background:  

Previous curriculum renewal work identified the need for all Arts & Science graduates to achieve a 
minimum level of competency in the area of quantitative reasoning. The minimum requirement for all 
students was proposed to be met by 3 credit units of study in this area.  

A working group has been struck to propose specific criteria for courses that will meet this requirement, 
and to determine which of the existing Arts & Science courses meet the criteria. The group members are: 

Jon Bath, Art & Art History 
Ralph Deters, Computer Science  
Don Gilchrist, Economics 

Marek Majewski, Chemistry 
Tracy Marchant, Biology 
Raj Srinivasan, Mathematics & Statistics 
Alexis Dahl, Programs Office 

Proposed criteria*: 

A course meeting the Quantitative Reasoning requirement will provide students with skills for forming 
conclusions, judgements, or inferences from quantitative information. The course should cover multiple 
aspects of quantitative reasoning, which include the recognition and construction of valid mathematical 
models that represent quantitative information; the analysis and manipulation of these models; the 
drawing of conclusions, predictions or inferences on the basis of this analysis; and the assessment of the 
reasonableness of these conclusions. The course must provide students with skills in mathematics, 
computer science, statistics, or formal logic that are needed for dealing with quantitative information. 

So as to be able to apply these skills as part of their further study, it is in the student’s best interest to take 
this course in their first year of study, and at the latest within their first two years of study. To facilitate this, 
each course included on the list will provide students with the basic quantitative tools, and will be an 
introductory course (i.e. this course will most likely be numbered at the 100-Level; it may list specific high 
school courses as prerequisites, but may not list any university courses or any minimum amount of 
university credit). These courses must present the quantitative tools in such a manner that they are easily 
distinguished from any applied context, such that the student can easily see how these skills can be 
applied in many different areas. 

* Based on information from the University of Wisconsin http://www.ls.wisc.edu/gened/CoursesNew.htm  (accessed 
February 22 2016). 

Survey for departments: 

1. The working group tasked with creating the above criteria, and creating a list of courses that meet 
the criteria, recognize that departments are best able to identify which of their courses may be 
included on the final list. As such we are asking for you to consider the courses under the 
academic authority of your department, and respond by April 15, 2016. For each course you 
recommend, please include a brief rationale explaining why this course fits the criteria. 

Example:  
MATH 102.3 — 1/2(3L-1.5P) Precalculus Mathematics

Discusses mathematical ideas essential for the study of calculus. Topics include: the fundamentals 
of algebra; functions, their properties and graphs; polynomial and rational functions; exponential 
and logarithmic functions; trigonometric and inverse trigonometric functions; trigonometric 
properties. 
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Prerequisite(s): Mathematics A30 and B30; or Workplace and Apprenticeship Mathematics 30; or 
Foundations of Mathematics 30; or Pre-Calculus 30. 
Note: This course may not be taken for credit concurrently with or after any other 100-level MATH 
course. Students are allowed to have credit for only one of MATH 102 or 104; students who take 
MATH 102 and then take MATH 104 will lose credit for MATH 102. This course may be used as an 
alternative prerequisite for MATH 110, 121, 123, or 125 (clears deficiencies in high school 30-level 
mathematics courses). MATH 102 may not be included in the courses required in C4 or C6 for 
Applied Mathematics, Mathematical Physics, Mathematics or Statistics. In Arts & Science 
programs, this course may be used only in the Electives Requirement. 

Rationale for inclusion: This course may be taken by students immediately out of high school, and 
provides instruction in basic quantitative skills. Though students may be given applied examples in 
which to practice these skills, the instruction is given in such a way to help students understand 
that the quantitative tools gained may be used in a multitude of different areas. Please see 
attached syllabus for additional detail. 

2. The working group also requests your response to the following two questions. (If your 
department is home to more than one program, please feel free to provide a response specific to 
each program.) The responses to these questions will be used to evaluate the need revise 
existing courses and/or the need to develop a new course. 

a. Overall, do the students in your major(s) have sufficient quantitative skills to be 
successful in their chosen discipline? 

b. If any, what quantitative skills are your students lacking that are necessary for success in 
their field. These skills could be, but are not limited to: 

i. Interpretation of mathematical models such as formulas, graphs, tables, and 
schematics, and the ability to draw inferences from them 

ii. Representation of mathematical information symbolically, visually, numerically, 
and verbally 

iii. The ability to choose and use the correct arithmetical, algebraic, geometric and 
statistical methods to solve problems 

iv. Estimation of answers to mathematical problems in order to determine 
reasonableness, to identify alternatives, and to select optimal results 

v. The ability to appreciate the limitations of mathematical and statistical methods in 
a student’s own work and in the work of others 

vi. Understand and apply basic concepts of probability 

For additional information please contact Alexis Dahl (alexis.dahl@usask.ca; 966-4247) 
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Proposal for Academic  
or Curricular Change

PROPOSAL IDENTIFICATION  

Title of proposal:  Bachelor of Arts Type A (Humanities) Template Revision 

Degree(s): Bachelor of Arts (Type A)  

The following fields of study are built on this template: 

Classical, Medieval & Renaissance Studies 

English 

French  

History 

Modern Languages 

Philosophy 

Philosophy – STM 

Religion & Culture 

Level(s) of Concentration: Honours, Double Honours, Four-year, Three-year  

Degree College:  Arts and Science 

Contact person(s) (name, telephone, fax, e-mail): 

Gordon DesBrisay 

Vice Dean, Academic 

College of Arts and Science  

966-2644 

gordon.desbrisay@usask.ca

Alexis Dahl 

Director Academic Programs 

College of Arts and Science 

966-4247 

alexis.dahl@usask.ca

Approved by the degree/college: March 14, 2018 

Proposed date of implementation: May 2020 
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Bachelor of Arts Type A (Humanities) Template 

Change program template from: 

Degree Requirements for Type A (Humanities) Programs 

No more than 6 credit units from one subject may be used to meet Requirements A1 to A4.  

Number Requirement 
3-year 

(cu) 

4-year/ 
Honours 

(cu) 

A1 

Humanities Requirement 

• 12 credit units from the Humanities, (at most, 6 credit units in 
one subject)

12 12 

A2 
Language requirement 

• At least 3 credit units from subjects other than ENG or LIT 
9 9 

A3 Science Requirement 6 6 

A4 Social Science Requirement 6 6 

A5 

General Requirement 

• 6 credit units from the Fine Arts, Social Sciences, Science, or 
No Program Type 

6 6 

A6 

Major Requirement 

• B.A. Four-year: 30 or more senior credit units in a Humanities 
or Languages major, selected to complete the requirements of a 
36 or more credit unit major. Maximum of 60 credit units in one 
subject. 

• B.A. Three-year: 24 or more senior credit units in a Humanities 
or Languages major, selected to complete the requirements of a 
30 or more credit unit major. Maximum of 42 credit units in one 
subject. 

• B.A. Honours: Usually 42 to 54 senior credit units, in a 
Humanities or Languages major. Maximum of 60 credit units in 
one subject. 

30-42*
36-57* 
54-60* 

A7 Electives Requirement ≥ 9 ≥ 9 

Total credit units 90 120 

*Ranges taken from existing requirements in current programs. 
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to: 
Proposed Degree Requirements for Type A (Humanities) Programs 

No more than 6 credit units from one subject may be used in Requirements A1 to A3. 

Number Requirement 
3-year 

(cu) 

4-year/ 
Honours

(cu) 

A1 

College Requirement 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 

9 9 
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• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.6 
• MATH 102.3 
• MATH 104.3 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3 

A2 

Breadth Requirement 

Choose 12 credit units from the following areas, with a minimum of 
3 credit units from each of Science and Social Sciences: 

Fine Arts 
Science 
Social Science 
Interdisciplinary/Arts & Science No Program Type 

The course lists in these areas are based on the attributes 
assigned to each course, as is current practice. 

12 12 

A3 

Cognate Requirement

Choose 3 credit units Language courses in a language other than 
English. 

Choose 3-6 credit units Language courses including ENG and LIT 
courses. 

Choose 6-12 credit units Humanities courses. 

Non-major courses currently listed in A1. 

Required cognate courses. 

6-21 6-21 
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This includes any additional required courses outside of the major. 
(No Type A programs currently have cognate requirements listed 
in A7.)  

A4 

Major Requirement 

• B.A. Four-year: 30 or more senior credit units in a Humanities or 
Languages major, selected to complete the requirements of a 36 
or more credit unit major. Maximum of 60 credit units in one 
subject. 

• B.A. Three-year: 24 or more senior credit units in a Humanities 
or Languages major, selected to complete the requirements of a 
30 or more credit unit major. Maximum of 42 credit units in one 
subject. 

• B.A. Honours: Usually 42 to 54 senior credit units, in a 
Humanities or Languages major. Maximum of 60 credit units in 
one subject. 

If included in Major Average, required courses will appear in this 
requirement instead of above. 

30-36*
36-75* 
48-75* 

A5 

Open Electives 

Arts and Science courses, or those from other Colleges that have 
been approved for Arts and Science credit, to complete the 
requirements for the 90 credit unit Three-year degree program or 
the 120 credit unit Four-year or Honours degree program. Of the 
90/120 credit units required at least 42/66 must be at the 200-level 
or higher. 

≥ 9 ≥ 9 

*Ranges taken from existing requirements in current programs. 

Impact on Departments: 

This proposal affects the Bachelor of Arts Type A (Humanities) template. The majors built on this template 
are: 

Classical, Medieval & Renaissance Studies 
English 
French 
History 
Modern Languages 
Philosophy 
Philosophy – STM 
Religion & Culture 

No changes will be made to the core requirements for any major. Departments which offer courses 
included in the three new requirements may see increased demand for those courses. 
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Sample Program: Religion & Culture 

No more than 6 credit units from one subject may be used in Requirements A1 to A3. 

Number Requirement 
4-year 

(cu) 

A1 

College Requirement 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 
• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.6 
• MATH 102.3 
• MATH 104.3 

9 
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• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3 

A2 

Breadth Requirement 

Choose 12 credit units from the following areas, with a minimum of 3 credit 
units from each of Science and Social Sciences: 

Fine Arts 
Science 
Social Science 
Interdisciplinary/Arts & Science No Program Type 

12 

A3 

Cognate Requirement

Choose 6 credit units from the following Language courses:  

o ARBC 114.3
o ARBC 117.3
o CHIN 114.3
o CHIN 117.3
o CREE 101.6
o CREE 110.3
o CREE 120.6
o ENG 110.6
o ENG 111.3
o ENG 112.3
o ENG 113.3
o ENG 114.3
o ENG 120.3
o ESL 115.3
o ESL 116.3
o FREN 103.3
o FREN 106.3
o FREN 122.3
o FREN 125.3
o FREN 218.3
o GERM 114.3
o GERM 117.3
o GRK 112.3
o GRK 113.3
o HEB 114.3
o HEB 117.3
o HNDI 114.3

12 
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o HNDI 117.3
o JPNS 114.3
o JPNS 117.3
o LATN 112.3
o LATN 113.3
o LIT 100.6
o RUSS 114.3
o RUSS 117.3
o SNSK 114.3
o SNSK 117.3
o SPAN 114.3
o SPAN 117.3
o UKR 114.3
o UKR 117.3
o Any senior-level language course provided that the prerequisite is 

met and not more than 6 credit units in one subject are used for the 
Humanities or Languages Requirement. 

Choose 3 credit units from the following Language other than English 
courses:  

o ARBC 114.3
o ARBC 117.3
o CHIN 114.3
o CHIN 117.3
o CREE 101.6
o CREE 110.3
o CREE 120.6
o ESL 115.3
o ESL 116.3
o FREN 103.3
o FREN 106.3
o FREN 122.3
o FREN 125.3
o GERM 114.3
o GERM 117.3
o GRK 112.3
o GRK 113.3
o HEB 114.3
o HEB 117.3
o HNDI 114.3
o HNDI 117.3
o JPNS 114.3
o JPNS 117.3
o LATN 112.3
o LATN 113.3
o RUSS 114.3
o RUSS 117.3
o SNSK 114.3
o SNSK 117.3
o SPAN 114.3
o SPAN 117.3
o UKR 114.3
o UKR 117.3
o Any senior-level language course provided that the prerequisite is 

met 
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Choose 3 credit units from the following Humanities courses:  

o ARBC 114.3
o ARBC 117.3
o CHIN 114.3
o CHIN 117.3
o CLAS 110.3
o CLAS 111.3
o CMRS 110.3
o CMRS 111.3
o CREE 101.6
o CREE 110.3
o CREE 120.6
o ENG 110.6
o ENG 111.3
o ENG 112.3
o ENG 113.3
o ENG 114.3
o ENG 120.3
o ESL 115.3
o ESL 116.3
o FREN 103.3
o FREN 106.3
o FREN 122.3
o FREN 125.3
o GERM 114.3
o GERM 117.3
o GRK 112.3
o GRK 113.3
o HEB 114.3
o HEB 117.3
o HIST 115.3
o HIST 125.3
o HIST 135.3
o HIST 145.3
o HIST 155.3
o HIST 165.3
o HIST 175.3
o HNDI 114.3
o HNDI 117.3
o INCC 120.1
o INCC 150.1
o INTS 101.12
o JPNS 114.3
o JPNS 117.3
o LATN 112.3
o LATN 113.3
o LING 110.3
o LIT 100.6
o MUS 111.3
o PHIL 110.6
o PHIL 115.3
o PHIL 120.3
o PHIL 133.3
o PHIL 140.3
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o RLST 111.3
o RLST 112.3
o RLST 113.3
o RUSS 114.3
o RUSS 117.3
o SNSK 114.3
o SNSK 117.3
o SPAN 114.3
o SPAN 117.3
o UKR 114.3
o UKR 117.3
o WGST 112.3
o Any senior-level humanities course provided that the prerequisite is 

met and not more than 6 credit units in one subject are used for the 
Humanities or Languages Requirements. 

o Certain WGST courses may be considered a Humanities and/or 
Social Science. 

o Refer to the course descriptions. CLAS 103.3, CLAS 104.3, CLAS 
105.3, and CLAS 203.3 may not be used to fulfill the Humanities 
requirement. 

A4 

Major Requirement 

• RLST 280.3

Choose 6 credit units from the following:  

• 100-Level or 200-Level RLST Courses 

Choose 24 credit units of RLST courses, with at least 9 credit units of senior 
courses from each of Area A and Area B.  6 credit units must be taken at the 
300-level or above.  3 credit units must be taken at the 400-level. 

Area A: Asian Religions in Cross-Cultural Perspective 

• RLST 211.3
• RLST 214.3
• RLST 215.3
• RLST 217.3
• RLST 218.3
• RLST 230.3
• RLST 232.3
• RLST 234.3
• RLST 235.3
• RLST 280.3
• RLST 282.3
• RLST 283.3
• RLST 284.3
• RLST 285.3
• RLST 329.3
• RLST 332.3
• RLST 342.3

36 

142 of 209



Bachelor of Arts Type A (Humanities)  A11 

• RLST 390.3
• RLST 412.3
• RLST 423.3

Area B: Western Religions in Cross-Cultural Perspective 

• RLST 219.3
• RLST 220.3
• RLST 221.3
• RLST 222.3
• RLST 225.3
• RLST 227.3
• RLST 228.3
• RLST 240.3
• RLST 241.3
• RLST 253.3
• RLST 254.3
• RLST 303.3
• RLST 314.3
• RLST 320.3
• RLST 321.3
• RLST 328.3
• RLST 359.3
• RLST 361.3
• RLST 363.3
• RLST 365.3
• RLST 375.3
• RLST 377.3
• RLST 382.3

Choose 3 credit units from the following:  

Area C: Interdisciplinary Religion & Culture: Classes offered in other subjects 

• ANTH 230.3
• ANTH 321.3
• ANTH 339.3
• ANTH 354.3
• ARCH 244.3
• CLAS 104.3
• CLAS 240.3
• CLAS 242.3
• CLAS 252.3
• GEOG 130.3
• HIST 230.3
• HIST 231.3
• IS 211.3
• IS 212.3
• LING 244.3
• LING 402.3
• PHIL 202.3
• PHIL 204.3
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• PHIL 302.3
• RLST 233.3
• SOC 321.3
• SOC 413.3

A5 

Open Electives 

Arts and Science courses, or those from other Colleges that have been 
approved for Arts and Science credit, to complete the requirements for 120 
credit unit Four-year program. Of the 120 credit units required at least 66 
must be at the 200-level or higher and no more than 60 in one subject. 

51 

Rationale: 

See Rationale and Appendices document, or view at: 
http://artsandscience.usask.ca/college/curriculumrenewal/
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Proposal for Academic  
or Curricular Change

PROPOSAL IDENTIFICATION  

Title of proposal:  Bachelor of Arts Type B (Social Science) Template Revision 

Degree(s): Bachelor of Arts (Type B)  

The following fields of study are built on this template: 

Aboriginal Public Administration 
Anthropology 
Archaeology (B.A.) 
Business Economics 
Economics 
Indigenous Studies 
International Studies 

Linguistics 
Political Studies 
Psychology (B.A.) 
Regional & Urban Planning 
Sociology 
Sociology (IJC) 
Women’s & Gender Studies 

Level(s) of Concentration: Honours, Double Honours, Four-year, Three-year  

Degree College:  Arts and Science 

Contact person(s) (name, telephone, fax, e-mail): 

Gordon DesBrisay 

Vice Dean, Academic 

College of Arts and Science  

966-2644 

gordon.desbrisay@usask.ca

Alexis Dahl 

Director Academic Programs 

College of Arts and Science 

966-4247 

alexis.dahl@usask.ca

Approved by the degree/college: March 14, 2018 

Proposed date of implementation: May 2020 
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Bachelor of Arts Type B (Social Sciences)  B2 

Bachelor of Arts Type B (Social Sciences) Template

Change program template from: 

Degree Requirements for Type B (Social Sciences) Programs 

No more than 6 credit units from one subject may be used to meet Requirements B1 to B4. 

Number Requirement 
3-year 

(cu) 

4-year/ 
Honours 

(cu) 

B1 

Social Science Requirement 

• 12 credit units from the Social Sciences, (at most, 6 credit units 
in one subject)

12 12 

B2 Humanities Requirement 6 6 

B3 Science Requirement 6 6 

B4 Language Requirement 6 6 

B5 

General Requirement 

• 6 credit units from the Fine Arts, Humanities, Science, or No 
Program Type 

6 6 

B6 

Major Requirement 

• B.A. Four-year—30 or more senior credit units in a Social 
Science major, selected to complete the requirements of a 36 or 
more credit unit major. Maximum of 60 credit units in one subject. 

• B.A. Three-year—24 or more senior credit units in a Social 
Science major, selected to complete the requirements of a 30 or 
more credit unit major. Maximum of 42 credit units in one subject. 

• B.A. Honours—Usually 42 to 54 senior credit units, in a Social 
Science major. Maximum of 60 credit units in one subject. 

30-36*
36-75* 

48 – 75* 

B7 Electives Requirement ≥ 9 ≥ 9 

Total credit units 90 120 

*Ranges taken from existing requirements in current programs. 
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Bachelor of Arts Type B (Social Sciences)  B3 

to: 

Proposed Degree Requirements for Type B (Social Sciences) Programs 

No more than 6 credit units from one subject may be used in Requirements B1 to B3. 

Number Requirement 
3-year

(cu) 

4-year/
Honours 

(cu) 

B1 

College Requirement 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 

9 9 
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Bachelor of Arts Type B (Social Sciences)  B4 

• ENG 335.3 
• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.6 
• MATH 102.3 
• MATH 104.3 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3

B2 

Breadth Requirement 

Choose 15 credit units from the following areas, with a minimum 
of 3 credit units from each of Humanities, Languages and 
Science: 

Fine Arts 
Humanities 
Languages 
Science 
Interdisciplinary/Arts & Science No Program Type 

The course lists in these areas are based on the attributes 
assigned to each course, as is current practice. 

15 15 

B3 

Cognate Requirement

Choose 3-12 credit units Social Science courses.

Non-major courses currently listed in B1. 

Required Cognate courses. 

This includes any required courses outside of the major currently 
listed in B7. 

3-12 3-18+ 
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B4 

Major Requirement 

• B.A. Four-year—30 or more senior credit units in a Social 
Science major, selected to complete the requirements of a 36 or 
more credit unit major. Maximum of 60 credit units in one subject. 

• B.A. Three-year—24 or more senior credit units in a Social 
Science major, selected to complete the requirements of a 30 or 
more credit unit major. Maximum of 42 credit units in one subject. 

• B.A. Honours—Usually 42 to 54 senior credit units, in a Social 
Science major. Maximum of 60 credit units in one subject. 

If included in Major Average, required courses will appear in this 
requirement instead of above. 

30-36*
36-75* 

48 – 75* 

B5 

Open Electives 

Arts and Science courses, or those from other Colleges that have 
been approved for Arts and Science credit, to complete the 
requirements for the 90 credit unit Three-year degree program or 
the 120 credit unit Four-year or Honours degree program. Of the 
90/120 credit units required at least 42/66 must be at the 200-
level or higher. 

≥ 9 ≥ 9 

*Ranges taken from existing requirements in current programs. 

Impact on Departments: 

This proposal affects the Bachelor of Arts Type B (Social Sciences) template. The majors built on this 
template are: 

Aboriginal Public Administration 
Anthropology 
Archaeology (B.A.) 
Business Economics 
Economics 
Indigenous Studies 
International Studies 
Linguistics 
Political Studies 
Psychology (B.A.) 
Regional & Urban Planning 
Sociology 
Sociology (IJC) 
Women’s & Gender Studies 

No changes will be made to the core requirements for any major. Departments which offer courses 
included in the three new requirements may see increased demand for those courses. 
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Bachelor of Arts Type B (Social Sciences)  B6 

Sample Program: Economics 

No more than 6 credit units from one subject may be used in Requirements B1 to B3. 

Number Requirement 
4-year 

(cu) 

B1 

College Requirement 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 
• HIST 266.3 

9 

150 of 209



Bachelor of Arts Type B (Social Sciences)  B7 

• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• MATH 104.3 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 

B2 

Breadth Requirement 

Choose 15 credit units from the following areas, with a minimum of 3 credit 
units from each of Humanities, Languages and Science: 

Fine Arts 
Humanities 
Languages 
Science 
Interdisciplinary/Arts & Science No Program Type 

The course lists in these areas are based on the attributes assigned to each 
course, as is current practice. 

15 

B3 

Cognate Requirement

Choose 6 credit units from the following:  

• ANTH 111.3
• ARCH 112.3
• ARCH 116.3
• CMRS 110.3
• CMRS 111.3
• GEOG 130.3
• HLST 110.3
• INDG 107.3
• IS 110.3
• LING 111.3
• LING 112.3
• POLS 111.3
• POLS 112.3
• PSY 120.3
• PSY 121.3
• SOC 111.3
• SOC 112.3
• WGST 112.3

o Most senior-level social science courses provided that the 
prerequisite is met. 

o INTS 100.3 (formerly PSY 101.3) may not be used to fulfill the 
General Requirement. 

6 
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o Most statistics courses are not accepted for credit in the General 
Requirement. 

B4 

Major Requirement 

• ECON 111.3
• ECON 114.3
• ECON 211.3 or ECON 273.3
• ECON 214.3 or ECON 274.3
• ECON 304.3
• STAT 245.3

* See Statistics Course Regulations in Policies and Regulations in the
Academic Information and Policies section. 

Choose 18 additional credit units in senior economics, of which a minimum of 
12 must be at the 300- or 400-level. 

• 200-Level, 300-Level or 400-Level ECON Courses 

36 

B5 

Open Electives 

Arts and Science courses, or those from other Colleges that have been 
approved for Arts and Science credit, to complete the requirements for 120 
credit unit Four-year program. Of the 120 credit units required at least 66 
must be at the 200-level or higher and no more than 60 in one subject. 

54 

Rationale: 

See Rationale and Appendices document, or view at: 
http://artsandscience.usask.ca/college/curriculumrenewal/
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Proposal for Academic  
or Curricular Change

PROPOSAL IDENTIFICATION  

Title of proposal:  Bachelor of Arts Type D (Fine Arts) Template Revision 

Degree(s): Bachelor of Arts (Type D)  

The following fields of study are built on this template: 

Art History 
Drama (B.A.) 
Music (B.A.) 
Studio Art (B.A.) 

Level(s) of Concentration: Honours, Double Honours, Four-year, Three-year  

Degree College:  Arts and Science 

Contact person(s) (name, telephone, fax, e-mail): 

Gordon DesBrisay 

Vice Dean, Academic 

College of Arts and Science  

966-2644 

gordon.desbrisay@usask.ca

Alexis Dahl 

Director Academic Programs 

College of Arts and Science 

966-4247 

alexis.dahl@usask.ca

Approved by the degree/college: March 14, 2018 

Proposed date of implementation: May 2020 
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4) Bachelor of Arts Type D (Fine Arts) Template 

Change program template from: 

Degree Requirements for Type D (Fine Arts) Programs 

No more than 6 credit units from one subject may be used in Requirements D1 to D3.

Number Requirement 
3-year 

(cu) 

4-year/ 
Honours 

(cu) 

D1 

Fine Arts Requirement 

• 12 credit units which must be selected from at 
least two different subjects from the Fine Arts (at 
most, 6 credit units in one subject) 

12 12 

D2 Humanities Requirement 6 6 

D3 Science Requirement 6 6 

D4 Language Requirement 6 6 

D5 Social Science Requirement 6 6 

D6 

Major Requirement 

• B.A. Four-year: 30 or more credit units in a Fine Arts major, 
selected to complete the requirements of a 36 or more credit unit 
major. Maximum of 60 credit units in one subject. 

• B.A. Three-year: 24 or more credit units in a 
Fine Arts major, selected to complete the requirements of a 30 or 
more credit unit major. Maximum of 42 credit units in one subject. 

• B.A. Honours: Usually 42 to 54 senior credit units, in a Fine 
Arts major. Maximum of 60 credit units in one subject. 

30-42*
36-48* 
45-48* 

D7 Electives Requirement ≥ 9 ≥ 9 

Total credit units 90 120 

*Ranges taken from existing requirements in current programs.
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Bachelor of Arts Type D (Fine Arts)  D3 

to: 
Proposed Distribution Requirements for Type D (Fine Arts) Programs 

No more than 6 credit units from one subject may be used in Requirements D1 to D3. 

Number Requirement 
3-year 

(cu) 

4-year/ 
Honours 

(cu) 

D1 

College Requirement 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 

9 9 
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• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.6 
• MATH 102.3 
• MATH 104.3 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3 

D2 

Breadth Requirement 

Choose 15 credit units from the following areas, with a minimum 
of 3 credit units from each of Humanities, Languages, Science 
and Social Science: 

Social Science 
Humanities 
Languages 
Science 
Interdisciplinary/Arts & Science No Program Type 

The course lists in these areas are based on the attributes 
assigned to each course, as is current practice. 

15 15 

D3 

Cognate Requirement

Choose 6 credit units Fine Arts courses.

Non-major courses currently listed in D1. 

Required Cognate courses. 

This includes any required courses outside the major currently 
listed in D7.) 

6 

0 

6 

0-30* 
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Bachelor of Arts Type D (Fine Arts)  D5 

D4 

Major Requirement 

Maximum of 60 credit units in one subject. 

If included in Major Average, required courses will appear in this 
requirement instead of above. 

30-42*
36-48* 
45-48* 

D5 

Open Electives 

Arts and Science courses, or those from other Colleges that have 
been approved for Arts and Science credit, to complete the 
requirements for the 90 credit unit Three-year degree program or 
the 120 credit unit Four-year or Honours degree program. Of the 
90/120 credit units required at least 42/66 must be at the 200-
level or higher. 

≥ 9 ≥ 9 

*Ranges taken from existing requirements in current programs. 

Impact on Departments: 

This proposal affects the Bachelor of Arts Type D (Fine Arts) template. The majors built on this template 
are: 

Art History 
Drama (B.A.) 
Music (B.A.) 
Studio Art (B.A.) 

No changes will be made to the core requirements for any major. Departments which offer courses 
included in the three new requirements may see increased demand for those courses. 
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Bachelor of Arts Type D (Fine Arts)  D6 

Sample Program: Art History 

No more than 6 credit units from one subject may be used in Requirements D1 to D3. 

Number Requirement 
4-year 

D1 

College Requirement 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 
• HIST 266.3 
• INDG 107.3 

9 
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Bachelor of Arts Type D (Fine Arts)  D7 

• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.6 
• MATH 102.3 
• MATH 104.3 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3 

D2 

Breadth Requirement 

Choose 15 credit units from the following areas, with a minimum of 3 credit 
units from each of Humanities, Languages, Science and Social Science: 

Social Science 
Humanities 
Languages 
Science 
Interdisciplinary/Arts & Science No Program Type 

The course lists in these areas are based on the attributes assigned to each 
course, as is current practice. 

15 

D3 

Cognate Requirement

Choose 6 credit units from the following: 

*Please note that DRAM 121 cannot be used to satisfy this requirement. 

• DRAM 101.3
• DRAM 104.6
• DRAM 110.3
• DRAM 113.3
• DRAM 118.3
• DRAM 119.3
• MUS 101.3 
• MUS 105.3
• MUS 111.3

6 
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Bachelor of Arts Type D (Fine Arts)  D8 

• MUS 120.2
• MUS 121.2
• MUS 133.3
• MUS 134.3
• MUS 150.3
• MUS 151.3
• MUS 184.3
• Any senior-level fine arts course provided that the prerequisite is met 

and not more than 6 credit units in one subject are used for the Fine 
Arts Requirement. 

• Students may only use 6 credit units in Art and Art History toward the 
Fine Arts Requirement. 

D4 

Major Requirement 

• ARTH 120.3
• ARTH 121.3

Choose 24 senior credit units in the history of art. 

• 200-Level, 300-Level or 400-Level ARTH Courses 

Choose 6 credit units from the following: 

• 100-Level ART Courses 

36 

D5 

Open Electives 

Arts and Science courses, or those from other Colleges which have been 
approved for Arts and Science credit, to complete the requirements for 120 
credit unit Four-year program. Of the 120 credit units required at least 66 
must be at the 200-level or higher and no more than 60 in one subject. Art 
History and Studio Art are considered separate subject areas. Consequently, 
students may take a maximum of 60 credit units for the B.A. Four-year in 
each of these subject areas. 

• PHIL 271.3 Aesthetics is a recommended elective 

54 

Rationale: 

See Rationale and Appendices document, or view at: 
http://artsandscience.usask.ca/college/curriculumrenewal/
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Proposal for Academic  
or Curricular Change

PROPOSAL IDENTIFICATION  

Title of proposal:  Bachelor of Fine Arts Type E (Studio Art) Template Revision 

Degree(s): Bachelor of Fine Arts (Type E) 

The following fields of study are built on this template: 

Studio Art (B.F.A.) 

Level(s) of Concentration: Honours, Double Honours, Four-year, Three-year  

Degree College:  Arts and Science 

Contact person(s) (name, telephone, fax, e-mail): 

Gordon DesBrisay 

Vice Dean, Academic 

College of Arts and Science  

966-2644 

gordon.desbrisay@usask.ca

Alexis Dahl 

Director Academic Programs 

College of Arts and Science 

966-4247 

alexis.dahl@usask.ca

Approved by the degree/college: March 14, 2018 

Proposed date of implementation: May 2020 
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Bachelor of Fine Arts Type E (Studio Art)  E2 

Bachelor of Fine Arts Type E (Studio Art) Template 

Change program template from: 

Degree Requirements for Type E (Studio Art) Programs 

Number Requirement Honours 
(cu) 

E1 

BFA Academic Requirements 

• Academic Coursework, including at least 3 credit units from three 
of the five areas and not more than 6 credit units from any single 
subject. 

1) Fine Arts (not including ART or ARTH courses) 
2) Humanities 
3) Language 
4) Science 
5) Social Science 

30 

E2 

Studio Art Requirement 

• 54 credit units in 4 or more studio areas including drawing and 
sculpture 

54 

E3 Art History Requirement 18 

E4 Electives Requirement 18 

Total credit units 120 
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Bachelor of Fine Arts Type E (Studio Art)  E3 

to: 

Proposed Degree Requirements for Type E (B.F.A. Honours - Studio Art) Programs 

No more than 6 credit units from one subject may be used in Requirements E1 to E3. 

Number Requirement 
Honours

(cu) 

E1 

College Requirements 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 

9 
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Bachelor of Fine Arts Type E (Studio Art)  E4 

• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.6 
• MATH 102.3 
• MATH 104.3 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 134.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3 

E2 

Breadth Requirement 

Choose 21 credit units from the following areas, with a minimum of 3 credit 
units from 3 of Fine Arts, Humanities, Language, Science, and Social 
Science: 

Fine Arts 
Humanities 
Languages 
Science 
Interdisciplinary/Arts & Science No Program Type 

The course lists in these areas are based on the attributes assigned to each 
course, as is current practice. 

21 

E3 

Studio Art Requirement 

• 54 credit units in 4 or more studio areas including drawing and sculpture 

If included in Major Average, required courses will appear in this requirement 
instead of above. 

54 

E4 
Art History Requirement 

• 18 credit units in Art History
18 
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Bachelor of Fine Arts Type E (Studio Art)  E5 

E5 

Open Electives 

Arts and Science courses, or those from other Colleges that have been 
approved for Arts and Science credit, to complete the requirements for the 
120 credit unit Honours degree program. Of the 120 credit units required at 
least 66 must be senior-level. 

≥ 9 

Total credit units 120 

Impact on Departments: 

This proposal affects the Bachelor of Fine Arts Type E template. Studio Art is the only major built on this 
template. No changes will be made to the core requirements of the major.  

Departments which offer courses included in the three new requirements may see increased demand for 
those courses. 
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Bachelor of Fine Arts Type E (Studio Art)  E6 

Sample Program: Studio Art 

No more than 6 credit units from one subject may be used in Requirements E1 to E3. 

Number Requirement 
Honours 

(cu) 

E1 

College Requirement 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 
• HIST 266.3 
• INDG 107.3 

9 
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Bachelor of Fine Arts Type E (Studio Art)  E7 

• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.6 
• MATH 102.3 
• MATH 104.3 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3 

E2 

Breadth Requirement 

Choose 21 credit units from the following areas, with a minimum of 3 credit 
units from three of five areas: Fine Arts, Humanities, Language, Science, and 
Social Science: 

Fine Arts 
Humanities 
Languages 
Science 
Social Science 

Interdisciplinary/Arts & Science No Program Type 

21 

E3 

Studio Art Requirement 

• ART 112.6
• ART 141.3
• ART 495.0

Choose 6-12 credit units from the following: 

• ART 111.6
• ART 136.3
• ART 151.3
• ART 152.3
• ART 161.3
• ART 236.3

54 
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Bachelor of Fine Arts Type E (Studio Art)  E8 

Choose 33-39 credit units from the following: 

Painting 

• ART 111.6
• ART 211.6
• ART 311.6
• ART 411.6
• ART 421.6
• ART 431.6

Drawing 

• ART 112.6
• ART 212.6
• ART 312.6
• ART 412.6
• ART 422.6

Printmaking 

• ART 151.3
• ART 152.3
• ART 251.3
• ART 313.6
• ART 413.6
• ART 423.6
• ART 433.6

Extended Media 

• ART 136.3
• ART 236.3
• ART 237.3
• ART 338.3
• ART 339.3
• ART 438.3
• ART 439.3

Sculpture 

• ART 141.3
• ART 214.6
• ART 241.3
• ART 242.3
• ART 341.3
• ART 342.3
• ART 441.3
• ART 442.3
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Bachelor of Fine Arts Type E (Studio Art)  E9 

Photography 

• ART 161.3
• ART 216.6
• ART 316.6
• ART 235.3
• ART 416.6
• ART 426.6
• ART 436.6

E4 

Art History Requirement 

• ARTH 120.3
• ARTH 121.3

Choose 12 credit units from the following: 

• 200-Level, 300-Level or 400-Level ARTH Courses 

18 

E5 

Open Electives 

Senior Arts and Science courses, or those from other Colleges which have 
been approved for Arts and Science credit, to complete the requirements for 
120 credit unit Four-year program. B.F.A students are encouraged to use 
these electives for further studio work or art history credit. 

• PHIL 271.3 Aesthetics is a recommended elective 

18 

Rationale: 

See Rationale and Appendices document, or view at: 
http://artsandscience.usask.ca/college/curriculumrenewal/
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Proposal for Academic  
or Curricular Change

PROPOSAL IDENTIFICATION  

Title of proposal:  Bachelor of Fine Arts Type F (Drama) Template Revision 

Degree(s): Bachelor of Fine Arts (Type F) 

The following fields of study are built on this template: 

Drama (B.F.A.) 

Level(s) of Concentration: Honours, Double Honours, Four-year, Three-year  

Degree College:  Arts and Science 

Contact person(s) (name, telephone, fax, e-mail): 

Gordon DesBrisay 

Vice Dean, Academic 

College of Arts and Science  

966-2644 

gordon.desbrisay@usask.ca

Alexis Dahl 

Director Academic Programs 

College of Arts and Science 

966-4247 

alexis.dahl@usask.ca

Approved by the degree/college: March 14, 2018 

Proposed date of implementation: May 2020 
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Bachelor of Fine Arts Type F (Drama)  F2 

Bachelor of Fine Arts Type F (Drama) Template 

Change program template from: 

Degree Requirements for Type F (Drama) Programs 

No more than 6 credit units from one subject may be used to meet Requirements F1 to F5. 

Number Requirement 
Honours 

(cu) 

F1 
Basic Fine Arts Requirement 

• 12 credit units from the Fine Arts
12 

F2 Humanities Requirement 6 

F3 Science Requirement 6 

F4 Language Requirement 6 

F5 Social Science Requirement 6 

F6 Major Requirement  57-63* 

F7 

Electives Requirement 

• Of the 120 credit units required at least 66 must be at the 200-level or 
higher.

21-27* 

Total credit units 120 

*Ranges taken from existing requirements in current programs. 
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Bachelor of Fine Arts Type F (Drama)  F3 

to: 
Proposed Degree Requirements for Type F (Drama) Programs 

No more than 6 credit units from one subject may be used in Requirements F1 to F3. 

Number Requirement 
Honours 

(cu) 

F1 

College Requirements 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 

9 
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Bachelor of Fine Arts Type F (Drama)  F4 

• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.6 
• MATH 102.3 
• MATH 104.3 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3 

F2 

Breadth Requirement 

Choose 15 credit units from the following areas, with a minimum of 3 credit 
units from each of Humanities, Languages, Science and Social Science: 

Social Science 
Humanities 
Languages 
Science 
Interdisciplinary/Arts & Science No Program Type 

The course lists in these areas are based on the attributes assigned to each 
course, as is current practice. 

15 

F3 

Cognate Requirement

Choose 6 credit units Fine Arts courses.

Non-major courses currently listed in D1. 

Required Cognate courses. 

This includes any additional required courses outside of the major. 

6 

0 
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Bachelor of Fine Arts Type F (Drama)  F5 

F4 

Major Requirement 

If included in Major Average, required courses will appear in this requirement 
instead of above. 

63-69* 

F5 

Open Electives 

Arts and Science courses, or those from other Colleges that have been 
approved for Arts and Science credit, to complete the requirements for the 
120 credit unit Honours degree program. Of the 120 credit units required at 
least 66 must be at the 200-level or higher. 

≥ 9 

*Ranges taken from existing requirements in current programs. 

Impact on Departments: 

This proposal affects the Bachelor of Fine Arts Type F template. Drama is the only majors built on this 
template. No changes will be made to the core requirements of the major.  

Departments which offer courses included in the three new requirements may see increased demand for 
those courses. 
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Bachelor of Fine Arts Type F (Drama)  F6 

Sample Program: Drama - Acting 

No more than 6 credit units from one subject may be used in Requirements F1 to F3. 

Number Requirement 
Honours 

(cu) 

F1 

College Requirement 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• 100-level ENG Courses  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 
• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.6 
• MATH 102.3 
• MATH 104 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3 

9 

F2 

Breadth Requirement 

Choose 15 credit units from the following areas, with a minimum of 3 credit 
units from each of Humanities, Science and Social Science: 

Social Science 

9 
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Bachelor of Fine Arts Type F (Drama)  F7 

Humanities 
Languages 
Science 
Interdisciplinary/Arts & Science No Program Type 

The course lists in these areas are based on the attributes assigned to 
each course, as is current practice. 

F3 

Cognate Requirement 

• ENG 110.6; or  
• ENG 112.3 and one of ENG 111.3, ENG 113.3, ENG 114.3, ENG 

120.3

Choose 6 credit units from the following:  

• ART 111.6
• ART 112.6
• ART 136.3
• ART 141.3
• ART 151.3
• ART 152.3
• ART 161.3
• ARTH 120.3
• ARTH 121.3
• MUS 101.3
• MUS 105.3
• MUS 111.3
• MUS 120.2
• MUS 121.2
• MUS 133.3
• MUS 134.3
• MUS 150.3
• MUS 151.3
• MUS 184.3
• Any senior-level fine arts course provided that the prerequisite is 

met and not more than 6 credit units in one subject are used for 
the Fine Arts Requirement. 

• Students may only use 6 credit units in Art and Art History toward 
the Fine Arts Requirement. 

12 

F4 

Major Requirement 

• DRAM 110.3
• DRAM 113.3
• DRAM 118.3
• DRAM 119.3
• DRAM 203.3
• DRAM 204.3
• DRAM 210.3
• DRAM 213.3

69 
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Bachelor of Fine Arts Type F (Drama)  F8 

• DRAM 218.3
• DRAM 219.3
• DRAM 318.3
• DRAM 319.3
• DRAM 362.3
• DRAM 363.3
• DRAM 366.3
• DRAM 367.3
• DRAM 418.3
• DRAM 419.3
• DRAM 462.3
• DRAM 463.3
• DRAM 466.3
• DRAM 467.3

Choose 3 credit units from the following:  

• DRAM 303.3
• DRAM 304.3
• DRAM 309.3
• DRAM 401.3
• DRAM 402.3

F5 

Open Electives 

Arts and Science courses, or those from other Colleges which have been 
approved for Arts and Science credit, to complete the requirements for 
120 credit unit B.F.A. program. Of the 120 credit units required at least 66 
must be at the 200-level or higher. 

B.F.A. students are encouraged to use these electives for further Drama 
credit.  

21 

Rationale: 

See Rationale and Appendices document, or view at: 
http://artsandscience.usask.ca/college/curriculumrenewal/
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Proposal for Academic  
or Curricular Change

PROPOSAL IDENTIFICATION  

Title of proposal:  Bachelor of Music Type G Template Revision 

Degree(s): Bachelor of Music (Type G)  

The following fields of study are built on this template: 

Music (Individualized; Performance Honours; Composition & Theory; Musicology) 

Music Education (Elementary/Middle Years; Secondary) 

Level(s) of Concentration: Honours, Double Honours, Four-year, Three-year  

Degree College:  Arts and Science 

Contact person(s) (name, telephone, fax, e-mail): 

Gordon DesBrisay 

Vice Dean, Academic 

College of Arts and Science  

966-2644 

gordon.desbrisay@usask.ca

Alexis Dahl 

Director Academic Programs 

College of Arts and Science 

966-4247 

alexis.dahl@usask.ca

Approved by the degree/college: March 14, 2018 

Proposed date of implementation: May 2020 
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Bachelor of Music Type G  G2 

Bachelor of Music Type G Template 

Change program template from: 

Degree Requirements for Type G (Music) Programs 

Number Requirement 
4-year/ 

Honours 
(cu) 

G1 

Academic Courses Requirement 

• Academic Coursework, including at least 3 credit units from each of the 
following areas 

1) Humanities 
2) Language 
3) Science 
4) Social Science 

This requirement includes courses for Teaching Area 2 for BMus in Music 
Education programs. 

30-33 

G2 Music Requirement 41-74 

G3 Applied Music Requirement 18-24 

G4 Applied Music Ensemble Requirement 4-7 

G5 Music Recitals Requirement 0 

G6 

Music Education Requirement 

This requirement is included in the B.Mus. in Music Education programs 
only 

21-24* 

G7 

Student Teaching Requirement 

This requirement is included in the B.Mus. in Music Education programs 
only

0 

Total credit units 120-126 

*Ranges taken from existing requirements in current programs. 
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Bachelor of Music Type G  G3 

to: 

Proposed Distribution Requirements for Type G (Music) Programs 

Number Requirement 
4-year/ 

Honours 
(cu) 

G1 

Academic and College Requirements 

Within this requirement students must choose a minimum of 3 credit units 
in each of Humanities, Languages, Science and Social Science. 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 

30-33 
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Bachelor of Music Type G  G4 

• ENG 242.3 
• ENG 335.3 
• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.6 
• MATH 102.3 
• MATH 104.3 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3 

Choose 21 credit units from the following areas:  

Fine Arts 
Humanities 
Languages 
Science 
Interdisciplinary/Arts & Science No Program Type 

The course lists in these areas are based on the attributes assigned to 
each course, as is current practice

G2 Music Requirement 41-74 

G3 
Applied Music Requirement 18-24 

G4 Applied Music Ensemble Requirement 4-7 

G5 Music Recitals Requirement 0 

G6 

Music Education Requirement 

This requirement is included in the B.Mus. in Music Education programs 
only

21-24* 
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Bachelor of Music Type G  G5 

G7 

Student Teaching Requirement 

This requirement is included in the B.Mus. in Music Education programs 
only

0 

Total credit units 120-126 

*Ranges taken from existing requirements in current programs. 

Impact on Departments: 

This proposal affects the Bachelor of Music Type G template. The majors built on this template are: 

Music (Individualized; Performance Honours; Composition & Theory; Musicology) 
Music Education (Elementary/Middle Years; Secondary) 

No changes will be made to the core requirements for any major. Departments which offer courses 
included in the three new requirements may see increased demand for those courses. 
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Bachelor of Music Type G  G6 

Sample Program: Music – Performance Honours 

Number Requirement 
Honours

(cu) 

G1 

Academic and College Requirements 

Within this requirement students must choose a minimum of 3 credit units 
in each of Humanities, Languages, Science and Social Science. 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 

30 
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Bachelor of Music Type G  G7 

• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.3 
• MATH 102.3 
• MATH 104.3 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3 

Choose 21 credit units from the following areas:  

Voice majors must complete 6 credit units French and 6 credit units 
German.  

Humanities 
Languages 
Science 
Social Science 
Interdisciplinary/Arts & Science No Program Type 

G2 

Music Requirement 

• MUS 120.2
• MUS 121.2
• MUS 133.3
• MUS 134.3
• MUS 150.3
• MUS 151.3
• MUS 160.0
• MUS 180.0
• MUS 220.2
• MUS 221.2
• MUS 233.3
• MUS 234.3
• MUS 250.3
• MUS 325.3

65 
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Bachelor of Music Type G  G8 

Music History Electives

Choose 9 credit units from the following:  

o MUS 303.3
o MUS 311.3
o MUS 363.3
o MUS 364.3
o MUS 365.3
o MUS 367.3
o MUS 368.3
o MUS 450.3
o MUS 453.3
o MUS 464.3
o MUS 465.3
o MUS 472.3

Music elective (Literature/Pedagogy)

Choose 6 credit units from the following:  

o Wind/Brass majors must take MUS 463.3 (formerly MUS 350) and 
3 credit units Open Music Elective. 

o Piano majors must take MUS 354.3 and MUS 359.3. 
o Voice majors must take MUS 312.3 and MUS 313.3. 

Music Theory/Analysis elective

Choose 6 credit units from the following:  

o MUS 307.3
o MUS 346.3
o MUS 367.3
o MUS 447.3
o MUS 457.3
o MUS 485.3

Music Elective

Choose 12 credit units from the following:  

o 200-Level, 300-Level or 400-Level MUS Courses 
o MUS 184.3
o MUAP 201.1
o MUAP 202.1
o MUAP 203.1
o MUAP 204.1
o MUAP 205.1
o MUAP 206.1
o MUAP 207.1
o MUAP 208.1
o MUAP 209.1
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Bachelor of Music Type G  G9 

o MUAP 210.1
o MUAP 211.1

G3 

Applied Music Requirement 

• MUAP 143.3
• MUAP 145.3
• MUAP 243.3
• MUAP 245.3
• MUAP 343.3
• MUAP 345.3
• MUAP 443.3
• MUAP 445.3

24 

G4 

Applied Music Ensemble Requirement 

Voice students must take 2 credit units of MUAP 206.1 and 2 credit units 
of MUAP 203.1 and/or MUAP 204.1

Piano students must take 2 credit units of MUAP 207.1

All performance majors must participate in at least one departmental 
ensemble per year for four years. 

• MUAP 300.0
• MUAP 400.0

Choose 2 credit units from the following: 

• MUAP 201.1
• MUAP 202.1
• MUAP 203.1
• MUAP 204.1
• MUAP 205.1

Choose 5 credit units from the following: 

• MUAP 201.1
• MUAP 202.1
• MUAP 203.1
• MUAP 204.1
• MUAP 205.1
• MUAP 206.1
• MUAP 207.1
• MUAP 208.1
• MUAP 209.1
• MUAP 210.1
• MUAP 211.1

7 
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Bachelor of Music Type G  G10 

G5 

Music Recitals Requirement 

• MUS 129.0
• MUS 229.0
• MUS 329.0
• MUS 429.0

0 

Total credit units 126 

Rationale: 

See Rationale and Appendices document, or view at: 
http://artsandscience.usask.ca/college/curriculumrenewal/
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Proposal for Academic  
or Curricular Change

PROPOSAL IDENTIFICATION  

Title of proposal:  Bachelor of Science Type C Template Revision 

Degree(s): Bachelor of Science (Type C)  

The following fields of study are built on this template: 

Anatomy & Cell Biology 

Applied Mathematics 

Archaeology (B.Sc.) 

Biochemistry 

Biology 

Chemistry 

Computer Science 

Environmental Biology 

Environmental Earth Science 

Food Science 

Geology 

Geophysics 

Mathematical Physics 

Mathematics 

Microbiology & Immunology 

Palaeobiology 

Physics 

Physiology & Pharmacology 

Psychology (B.Sc.) 

Statistics 

Toxicology 

Level(s) of Concentration: Honours, Double Honours, Four-year, Three-year  

Degree College:  Arts and Science 

Contact person(s) (name, telephone, fax, e-mail): 

Gordon DesBrisay 

Vice Dean, Academic 

College of Arts and Science  

966-2644 

gordon.desbrisay@usask.ca

Alexis Dahl 

Director Academic Programs 

College of Arts and Science 

966-4247 

alexis.dahl@usask.ca

Approved by the degree/college: March 14, 2018 

Proposed date of implementation: May 2020
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Bachelor of Science Type C C2 

Bachelor of Science Type C Template 

Change program template from: 

Degree Requirements for Type C (Science) Programs 

No more than 6 credit units from one subject may be used to meet Requirements C1 to C5.  

Number Requirement 
3-year 

(cu) 

4-year/ 
Honours 

(cu) 

C1 

Science Requirement 

• a minimum of 15 credit units Science chosen from lists A, B, C, D, 
and E collectively, with at least 3 credit units from 3 distinct lists and 
at most 6 credit units from any one list. 

15 15 

C2 

Humanities Writing Requirement 

• 6 credit units from the following: CMRS 110.3, 111.3; ENG 110.6, 
111.3, 112.3, 113.3, 114.3; 100-level History; LIT 110.3, 111.3; PHIL 
110.6, 115.3, 120.3, 133.3 

6 6 

C3 Social Science Requirement 6 6 

C4 

Mathematics and Statistics Requirement 

• courses chosen from List F: MATH 110.3, 116.3, 125.3, 128.3, 
164.3; STAT 245.3, 246.3; PLSC 214.3

3 6 

C5 

General Requirement 

• 6 credit units from the Fine Arts, Humanities, Social Sciences, or 
No Program Type 

6 6 

C6 

Major Requirement 

• B.Sc. Four-year: 36 or more senior credit units in a Natural 
Science major, selected to complete the requirements of a 42 or 
more credit unit major. At least 9 credit units must be at the 300-
level or higher. 

• B.Sc. Three-year: 24 or more senior credit units in a Natural 
Science major, selected to complete the requirements of a 30 or 
more credit unit major. At least 3 credit units must be at the 300-
level or higher. 

• B.Sc. Honours: 48 or more senior credit units, in a Natural 
Science major. At least 18 credit units must be at the 300-level or 
higher. 

30-48*
42-81* 
54-81* 

C7 Electives Requirement ≥ 9 ≥ 9 

Total credit units 90 120 

*Ranges taken from existing requirements in current programs.
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to: 
Proposed Distribution Requirements for Type C (Science) Programs 

No more than 6 credit units from one subject may be used in Requirements C1 to C3. 

Number Requirement 
3-year 

(cu) 

4-year/ 
Honours 

(cu) 

C1 

College Requirements 

Choose 6 credit units from the following: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Choose 3 credit units from the following: 

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 

12 15 
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• ENG 242.3 
• ENG 335.3 
• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Choose (3) 6 credit units from the following: 

Quantitative Reasoning  

• MATH 110.3 
• MATH 116.3* 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 245.3* 
• STAT 246.3 
• PLSC 214.3*** 

*MATH 116 and STAT 245 were not included in the quantitative 
list for all programs as they have prerequisites on the list. 
Students who take these will have had to meet the quantitative 
requirement by taking one of the other course on the list.  
***PLSC 214 is included as it is equivalent to STAT 245 and 246 

C2 

Breadth Requirement 

Choose 9 credit units from the following areas. 

Fine Arts 
Humanities 
Languages 
Social Science 
Interdisciplinary/Arts & Science No Program Type 

The course lists in these areas are based on the attributes 
assigned to each course, as is current practice. 

9 9 

C3 

Cognate Requirement

Choose 9-12 credit units Science courses. 

• Between C3 and C4, a minimum of 15 credit units Science 
courses chosen from lists A, B, C, D, and E collectively, with at 
least 3 credit units from 3 distinct lists and at most 6 credit units 
from any one list.

Non-major courses currently listed in C1. 

Required Cognate courses. 

9-12* 

0-6* 

9-15* 

0-18* 
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This includes any required courses outside of the major currently 
listed in C7. 

C4 

Major Requirement 

No change to minimum senior credit unit requirements, or credit 
unit requirements at the 300-level or higher.  

If included in Major Average, required courses will appear in this 
requirement instead of above. 

30-48*
42-81* 
54-81* 

C5 

Open Electives 

Arts and Science courses, or those from other Colleges that have 
been approved for Arts and Science credit, to complete the 
requirements for the 90 credit unit Three-year degree program or 
the 120 credit unit Four-year or Honours degree program. Of the 
90/120 credit units required at least 42/66 must be at the 200-
level or higher. 

≥ 9 ≥ 9 

*Ranges taken from existing requirements in current programs. 

Impact on Departments: 

This proposal affects the Bachelor of Science Type C template. The majors built on this template are: 

Anatomy & Cell Biology 
Applied Mathematics 
Archaeology (B.Sc.) 
Biochemistry 
Biology 
Chemistry 
Computer Science 
Environmental Biology 
Environmental Earth Science 
Food Science 
Geology 
Geophysics 
Mathematical Physics 
Mathematics 
Microbiology & Immunology 
Palaeobiology 
Physics 
Physiology & Pharmacology 
Psychology (B.Sc.) 
Statistics 
Toxicology 

No changes will be made to the core requirements for any major. Departments which offer courses 
included in the three new requirements may see increased demand for those courses. 
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Sample Program: Geophysics 

No more than 6 credit units from one subject may be used in Requirements C1 to C3. 

Number Requirement 
4-year

(cu)

C1 

College Requirement 

Choose 6 credit units from the following: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Choose 3 credit units from the following: 

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 

15 
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• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Choose 6 credit units from the following: 

Quantitative Reasoning  

• MATH 110.3 
• MATH 116.3 

C2 

Breadth Requirement 

Choose 9 credit units from the following areas. 

Fine Arts 
Humanities 
Languages 
Social Science 
Interdisciplinary/Arts & Science No Program Type 

9 

C3 

Cognate Requirement

Students intending to register in CMPT 116 must contact the geophysics 
program advisor for permission 

• CHEM 112.3
• CMPT 116.3 or CMPT 141.3
• GEOL 121.3
• PHYS 115.3
• PHYS 117.3 or PHYS 125.3

Required Cognate Courses 

Choose 9 credit units from the following: 

• MATH 266.3
• PHYS 356.3 or EE 301.3
• EP 320.3

Choose 3 credit units from the following: 

• 200-Level, 300-Level, 400-Level courses in science 

27 

C4 

Major Requirement 

• GEOL 224.3
• GEOL 245.3
• GEOL 258.3

48-51 
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• GEOL 282.3
• GEOL 334.3
• GEOL 335.3
• GEOL 481.3
• GEOL 482.3
• GEOL 483.3
• GEOL 485.6; or GEOL 487.3 and one of GEOL 490.3 or GEOL 

492.6
• EP 202.3
• EP 214.3
• EP 228.3
• MATH 223.3 or MATH 225.3 or MATH 276.3 (MATH 223 is 

recommended) 
• MATH 224.3 or MATH 226.3 or MATH 238.3 (MATH 224 is 

recommended) 

C5 

Open Electives 

Students following the Geophysics program should seek advice from a 
geophysics program advisor so that electives can be chosen to satisfy the 
Association of Professional Engineers and Geoscientists of Saskatchewan 
(APEGS) standards for registration as a Professional Geoscientist.

Arts and Science courses, or those from other Colleges that have been 
approved for Arts and Science credit, to complete the requirements for 
120 credit unit Four-year program, of which at least 66 must be at the 200-
level or higher. 

• Students are advised to take MATH 331.3 & MATH 339.3

18-21 

Rationale: 

See Rationale and Appendices document, or view at: 
http://artsandscience.usask.ca/college/curriculumrenewal/

195 of 209



Proposal for Academic  
or Curricular Change

PROPOSAL IDENTIFICATION  

Title of proposal:  Bachelor of Arts and Science Type J (B.A.&Sc.) Template Revision 

Degree(s): Bachelor of Arts and Science (Type J) 

The following fields of study are built on this template: 

Environment & Society 

Health Studies 

Interactive Systems Design 

Level(s) of Concentration: Honours, Double Honours, Four-year, Three-year  

Degree College:  Arts and Science 

Contact person(s) (name, telephone, fax, e-mail): 

Gordon DesBrisay 

Vice Dean, Academic 

College of Arts and Science  

966-2644 

gordon.desbrisay@usask.ca

Alexis Dahl 

Director Academic Programs 

College of Arts and Science 

966-4247 

alexis.dahl@usask.ca

Approved by the degree/college: March 14, 2018 

Proposed date of implementation: May 2020 
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Bachelor of Arts and Science Type J J2 

Bachelor of Arts and Science Type J Template 

Change program template from: 

Degree Requirements for Type J (B.A.&Sc.) Programs 

No more than 6 credit units from one subject may be used to meet Requirements J1 to J2. 

Number Requirement 
4-year/ 

Honours 
(cu) 

J1 Science Distribution Requirement 18 

J2 Arts Distribution Requirement 18 

J3 

Major Requirement  

a) Science (24 senior credit units) 
b) Social Science or Humanities (24 senior credit units) 
c) Integrative interdisciplinary courses (minimum 6 credit units) 
d) Of the total credit units in this requirement, at least 12 must be at 

the 300-level or above, with at least 3 in each of a) and b) 

54-66* 

J4 Electives Requirement 18-30* 

Total credit units 120 

*Ranges taken from existing requirements in current programs. 
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Bachelor of Arts and Science Type J J3 

to: 
Proposed Degree Requirements for Type J (B.A.&Sc.) Programs 

No more than 6 credit units from one subject may be used to meet Requirements J1 to J3. 

Number Requirement 
4-year/ 

Honours 
(cu) 

J1 

College Requirements 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ANTH 302.3 
• ANTH 310.3  
• ANTH 405.3  
• ANTH 421.3  
• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 
• ENG 202.6 
• ENG 203.3 
• ENG 204.3 
• ENG 253.6 
• ENG 290.6  
• ESL 116.3 
• HIST 115.3  
• HIST 125.3  
• HIST 135.3  
• HIST 145.3  
• HIST 155.3  
• INTS 203.3  
• PHIL 115.3 
• PHIL 120.3 
• PHIL 133.3  
• POLS 258.3  
• POLS 323.3  
• POLS 328.3  
• POLS 422.3  
• PSY 323.3  
• PSY 355.3  

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 

9+ 
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• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• CMPT 140.3 
• ECON 111.3 
• ECON 114.3 
• MATH 100.6 
• MATH 102.3 
• MATH 104.3 
• MATH 110.3 
• MATH 121.3 
• MATH 123.3 
• MATH 125.3 
• MATH 164.3 
• STAT 103.3 
• STAT 244.3 
• STAT 246.3 
• PHYS 115.3 
• SOC 225.3 

J2 Science Distribution Requirement 15-18* 

J3 Arts Distribution Requirement 12-18* 

J4 

Major Requirement  

a) Science (24 senior credit units) 
b) Social Science or Humanities (24 senior credit units) 
c) Integrative interdisciplinary courses (minimum 6 credit units) 
d) Of the total credit units in this requirement, at least 12 must be at 

the 300-level or above, with at least 3 in each of a) and b) 

54-66* 

J5 

Electives Requirement 

Arts and Science courses, or those from other Colleges that have been 
approved for Arts and Science credit, to complete the requirements for the 
120 credit unit Four-year or Honours degree program. 

≥ 9 

J6 

Cognate Requirement

Required Cognate courses. 

This includes any required courses outside of the major currently listed in 
J4. 

0-3 
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Total credit units 120 

*Ranges taken from existing requirements in current programs. 

Impact on Departments: 

This proposal affects the Bachelor of Arts and Science Type J template. The majors built on this template 
are: 

Environment & Society 
Health Studies 
Interactive Systems Design 

No changes will be made to the core requirements for any major. Departments which offer courses 
included in the three new requirements may see increased demand for those courses. 
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Sample Program: Health Studies - Option A: Biology, Development and Health 

No more than 6 credit units from one subject may be used to meet Requirements J1 to J3. 

Number Requirement 
4-year 

(cu)

J1 

College Requirement 

Choose 3 credit units from each of the following areas: 

English Language Writing 

• ENG 110.6 
• ENG 111.3 
• ENG 112.3 
• ENG 113.3 
• ENG 114.3 
• ENG 120.3 

If ENG 110 is chosen, 3 credit units will be used to fulfill the Arts Distribution 
Requirement (J3). 

Indigenous Learning 

• ANTH 202.3 
• ANTH 480.3 
• ARCH 350.3 
• ENG 242.3 
• ENG 335.3 
• HIST 266.3 
• INDG 107.3 
• PLAN 445.3 
• POLS 222.3 

Quantitative Reasoning  

• MATH 110.3 
• MATH 125.3 

9 

J2 

Science Distribution Requirement 

• BIOL 120.3
• BIOL 121.3
• CHEM 112.3
• CHEM 250.3

Choose 3 credit units from the following: 

• GEOG 120.3
• GEOL 121.3
• GEOL 122.3
• PHYS 115.3

15 
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J3 

Arts Distribution Requirement 

• PSY 120.3 (formerly half of PSY 110) 
• PSY 121.3 (formerly half of PSY 110) 

Choose 6 credit units from the following: 

Note that many of the required courses described below have first year 
prerequisites. ANTH 111.3, ECON 111.3, GEOG 130.3, 3 credit units 100-level 
HIST, SOC 111.3, SOC 112.3, WGST 112.3 are recommended options. 

If selected in College Requirement J1, 3 credit units of ENG 110.6 will be counted 
here. 

• ANTH 111.3
• ARCH 112.3
• ARCH 116.3
• ART 111.6
• ART 112.6
• ART 136.3
• ART 151.3
• ART 152.3
• ART 141.3
• ART 161.3
• ARTH 120.3
• ARTH 121.3
• CHIN 114.3
• CHIN 117.3
• CLAS 110.3
• CLAS 111.3
• CMRS 110.3
• CMRS 111.3
• CREE 101.6
• CREE 120.6
• DRAM 101.3
• DRAM 104.6
• DRAM 110.3
• DRAM 113.3
• DRAM 118.3 (formerly DRAM 116) 
• DRAM 119.3 (formerly DRAM 117) 
• DRAM 121.3
• ECON 111.3
• ECON 114.3
• FREN 103.3
• FREN 106.3
• FREN 122.3
• FREN 125.3
• FREN 128.3
• FREN 218.3
• GEOG 130.3
• GEOG 150.3
• GERM 114.3

12 
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• GERM 117.3
• GRK 113.3
• HEB 114.3
• HEB 117.3
• HIST 110.3
• HIST 111.3
• HIST 115.3
• HIST 120.6
• HIST 121.3
• HIST 122.3
• HIST 125.3
• HIST 135.3
• HIST 145.3
• HIST 151.3
• HIST 152.3
• HIST 155.3
• HIST 165.3
• HIST 170.6
• HIST 175.3
• INCC 120.1
• INDG 107.3
• INTS 101.12
• IS 110.3
• LATN 112.3
• LATN 113.3
• LING 110.3
• LING 111.3
• LING 112.3
• LIT 100.6
• MUS 101.3
• MUS 105.3
• MUS 111.3
• MUS 120.2
• MUS 121.2
• MUS 133.3
• MUS 134.3
• MUS 150.3
• MUS 151.3
• MUS 184.3
• PHIL 110.6
• PHIL 115.3
• PHIL 120.3
• PHIL 133.3
• PHIL 140.3
• POLS 111.3
• POLS 112.3
• RLST 110.6
• RUSS 114.3
• RUSS 117.3
• SNSK 114.3
• SNSK 117.3
• SOC 111.3
• SOC 112.3

203 of 209



Bachelor of Arts and Science Type J J9 

• SPAN 114.3
• SPAN 117.3
• UKR 114.3
• UKR 117.3
• WGST 112.3
• Any senior-level fine arts, humanities or social sciences course, provided 

that the prerequisite is met and not more than 6 credit units in one subject 
are used for the Arts Distribution Requirement. 

• CLAS 103.3, CLAS 104.3, CLAS 105.3, and CLAS 106.3 may not be 
used to fulfill the Arts Distribution Requirement. 

• Statistics courses in social sciences are not accepted for credit toward 
the Arts Distribution Requirement (eg. ECON 204.6, PSY 233.3, PSY 
234.3, SOC 225.3 and SOC 325.3). 

J4 

Major Requirement  

• HLST 110.3
• HLST 210.3
• HLST 310.3

Students must choose one of the following options upon entering the Health 
Studies program. Concentration within a stream of study, including specific 
clusters of courses, facilitates depth in specific areas, thus facilitating job training 
in particular areas or further study in specific disciplines. The approved courses 
within each stream are listed, but other appropriate courses may be approved by 
the Program Chair. 

Option A: Biology, Development and Health (48 credit units) 

Biology, Development and Health ("BD&H"): This stream emphasizes health in 
the context of the development of the human being from the cellular and 
biosystems levels to the level of human health experience. Students focusing on 
this stream will explore basic biological and physiological processes and how 
these influence healthy social and emotional development throughout the life 
span. 

Within Option A, students must take courses from at least 4 subjects. 

A1. Choose one of the following Science clusters (12 - 15 credit units):

At least 3 credit units must be at the 300-level or higher. 

*Students with credit for PHSI 208.6 may not subsequently receive credit for BIOL 
224.3. Students may receive credit for both of BIOL 224.3 and PHSI 208.6 only if 
BIOL 224.3 is completed first. BIOL 224.3 and PHSI 208.6 may not be taken 
concurrently. BIOL 224.3 is a prerequisite for a number of senior Biology courses 
including BIOL 317.3; PHSI 208.6 is a prerequisite for most 300-level PHPY 
courses. 

i. Development and Body Systems:

• BIOL 224.3 or PHSI 208.6* 
• BIOL 226.3

57-60 
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• Choose one of the following: 

1) BMSC 220.3 (BMSC 220 requires BMSC 200.3 as a prerequisite. This 
course may be used to fulfill A5 below.) and ACB 330.3; 

2) Any two of BIOL 317.3, BIOL 318.3, or BIOL 361.3; 

3) Any two of PHPY 302.3, PHPY 303.3, or ACB 310.3

ii. Neuroscience:

• BIOL 224.3 or PHSI 208.6* 
• Any two of PHPY 301.3, BIOL 317.3, or HSC 350.3
• One of BIOL 430.3 or PHPY 404.3 (PHPY 404 requires PHPY 304.3 and 

PHPY 305.3 as prerequisites. These courses may be used to fulfill A5 
below.) 

A2. Choose one of the following Arts clusters (12 credit units):

At least 3 credit units must be at the 300-level or higher. 

i. Developmental Psychology:

• One of PSY 207.3, PSY 223.3, PSY 256.3, or PSY 260.3
• One of PSY 213.3, PSY 214.3, PSY 216.3
• PSY 315.3 or PSY 317.3
• One of PSY 316.3, PSY 318.3, or PSY 418.3

ii. Brain and Behaviour:

• One of PSY 223.3, or PSY 260.3
• PSY 242.3 or PSY 246.3
• Any two of PSY 343.3, PSY 344.3, PSY 347.3, PSY 348.3, or PSY 448.3

A3. Statistics:

Complete the following statistics requirements: 

• PSY 233.3
• PSY 234.3

*Students who are not eligible to take PSY 233 or PSY 234 as a result of having 
previously taken a different Statistics course(s) must consult the Program Chair to 
determine the effect on their program requirements. Equivalent courses will be 
accepted, but their designation as Science or Social Science courses may cause 
the program requirements below to be revised. 

A4. Choose 6 credit units from the following "BD&H" Science courses:

At least 3 credit units chosen to fulfill A4, A5 or A6 must be at the 300-level or 
higher. 

*Students with credit for PHSI 208.6 may not subsequently receive credit for BIOL 
224.3. Students may receive credit for both of BIOL 224.3 and PHSI 208.6 only if 
BIOL 224.3 is completed first. BIOL 224.3 and PHSI 208.6 may not be taken 
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concurrently. BIOL 224.3 is a prerequisite for a number of senior Biology courses 
including BIOL 317.3; PHSI 208.6 is a prerequisite for most 300-level PHPY 
courses. 

• ACB 310.3
• ACB 330.3
• BIOL 224.3* 
• BIOL 226.3
• BIOL 317.3
• BIOL 318.3
• BIOL 361.3
• BIOL 430.3
• BMSC 220.3
• HSC 350.3
• PHPY 301.3
• PHPY 302.3
• PHPY 303.3
• PHPY 404.3
• PHSI 208.6* 

A5. Choose 6 credit units from the following Health Studies Science courses:

At least 3 credit units chosen to fulfill A4, A5 or A6 must be at the 300-level or 
higher. 

*Students with credit for PHSI 208.6 may not subsequently receive credit for BIOL 
224.3. Students may receive credit for both of BIOL 224.3 and PHSI 208.6 only if 
BIOL 224.3 is completed first. BIOL 224.3 and PHSI 208.6 may not be taken 
concurrently. BIOL 224.3 is a prerequisite for a number of senior Biology courses 
including BIOL 317.3; PHSI 208.6 is a prerequisite for most 300-level PHPY 
courses. 

• ACB 310.3
• ACB 330.3
• BIOL 224.3* 
• BIOL 226.3
• BIOL 228.3
• BIOL 317.3
• BIOL 318.3
• BIOL 324.3
• BIOL 361.3
• BIOL 363.3
• BIOL 373.3
• BIOL 410.3
• BIOL 412.3
• BIOL 430.3
• BIOL 436.3
• BIOL 470.3
• BIOL 475.3
• CHEM 375.3
• BMSC 200.3
• BMSC 210.3
• BMSC 220.3
• FABS 110.3
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• FABS 212.3
• FABS 323.3
• FABS 325.3
• FABS 360.3
• FABS 362.3
• FABS 371.3
• FABS 430.3
• HSC 350.3
• MCIM 308.3
• MCIM 309.3
• MCIM 321.3
• MCIM 423.3
• NUTR 120.3
• PHPY 301.3
• PHPY 302.3
• PHPY 303.3
• PHPY 304.3
• PHPY 305.3
• PHPY 402.3
• PHPY 404.3
• PHSI 208.6* 
• TOX 300.3
• TOX 301.3
• TOX 302.3
• TOX 310.3
• TOX 320.3
• TOX 321.3
• TOX 403.3
• TOX 412.3

A6. Choose 6 credit units from the following Health Studies Arts courses:

At least 3 credit units chosen to fulfill A4, A5 or A6 must be at the 300-level or 
higher. PHIL 234 is strongly recommended for all students. 

• ANTH 231.3
• ANTH 332.3
• ANTH 403.3
• ANTH 480.3
• ARCH 270.3
• ARCH 470.3
• ARCH 471.3
• ARCH 472.3
• ECON 234.3
• ENG 242.3
• GEOG 364.3
• GEOG 464.3
• HIST 253.3
• HIST 303.3
• HIST 333.3
• HIST 334.3
• HIST 353.3
• HIST 365.3
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• HIST 387.3
• HIST 481.3
• HIST 484.3
• HIST 488.3
• INDG 221.3
• INDG 255.3
• INDG 256.3
• PHIL 224.3
• PHIL 231.3
• PHIL 234.3
• PHIL 294.3
• PSY 207.3
• PSY 213.3
• PSY 214.3
• PSY 216.3
• PSY 223.3
• PSY 224.3
• PSY 226.3
• PSY 227.3
• PSY 230.3
• PSY 236.3
• PSY 242.3
• PSY 246.3
• PSY 256.3
• PSY 257.3
• PSY 260.3
• PSY 261.3
• PSY 315.3
• PSY 316.3
• PSY 317.3
• PSY 318.3
• PSY 343.3
• PSY 344.3
• PSY 347.3
• PSY 348.3
• PSY 380.3
• PSY 410.3
• PSY 418.3
• PSY 423.3
• PSY 427.3
• PSY 448.3
• RLST 282.3
• SOC 202.3
• SOC 219.3
• SOC 235.3
• SOC 242.3
• SOC 238.3
• SOC 319.3
• SOC 328.3
• SOC 341.3
• SOC 344.3
• SOC 347.3
• SOC 402.3
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Bachelor of Arts and Science Type J J14 

• SOC 409.3
• SOC 420.3
• SOC 421.3
• SOC 428.3

J5 

Electives Requirement 

Arts and Science courses, or those from other Colleges that have been approved 
for Arts and Science credit, to complete the requirements for 120 credit unit Four-
year program. Of the 120 credit units required at least 66 must be at the 200-level 
or higher. 

If you require further assistance, please contact the Arts & Science 
Undergraduate Student Office. 

24-27 

Total credit units 120 

Rationale: 

See Rationale and Appendices document, or view at: 
http://artsandscience.usask.ca/college/curriculumrenewal/
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